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ABSTRACT 
This study aims at eliciting what shifts in term of multilingual possibilities can be 
detected in the language attitudes of first year National Diploma in Financial Information 
Systems students and their lectures. Qualitative methods are used: data is gathered 
using a questionnaire, 3 focus group discussions with students, interviews with 2 
lecturers as well as an interview with language development practitioner. The 
questionnaire is modelled on attitudinal studies conducted at University of the Western 
Cape (Dyers 2001), University of Ford Hare (Dalwit 2001) and at Rhodes University 
(Aziakpono 2008). The questionnaire data, however, is only used a precursor to the 
study. The focuses of the study are the 3 focus group discussion and the semi 
structured interview with two lecturers and language development practitioner. The 
results of the snap shot questionnaire and first focus group discussion are similar to the 
three studies on language choices at Fort Hare, Rhodes and the University of the 
Western Cape respectively whereby students prefer English as the language of learning 
and teaching. The second focus group discussion is based on an article which students 
had to read. The article, Here, mother tongue clashes with her mother‟s tongue, focuses 
on the price that South African black children will pay for the constant erosion of African 
languages. The article‟s provocative focus challenges commonplace acceptance of 
English and so resonated with the students‟ exploration of multilingual possibilities.  
Focus group three revealed that students had experienced an attitudinal shift and 
realized the significance of mother tongue education as well as the importance of 
multilingual strategies.     
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CHAPTER 1: INTRODUCTION 
 
Most universities have language policies which promote multilingualism. Promotion of 
multilingualism is also incorporated in the constitution of the Republic of South Africa 
(1996) as well as in the Language policy of the Eastern Cape Province (2007). The 
latter states that recognition of multilingualism will promote human rights, facilitate 
effective administration and contribute to the development of our country‟s economy, 
education and cultural diversity. However, even though multilingualism is being 
promoted in the South African Constitution, implementation has been very contentious. 
Research has shown that the success of a multilingual language policy depends on the 
attitudes of the people for whom such a policy is intended, hence the need for 
language-attitude research (Kamwangamalu 2004). This chapter serves as an 
introduction to my research which examines shifts in language attitudes, indicating 
multilingualism possibilities, of first year National Diploma in Financial Information 
System students and their lecturers.     
1.1   CONTEXT OF THE RESEARCH 
The teaching of African languages has always been a contested field in South Africa 
(Kaschula, 2010).  This is mostly as a result of colonialism and apartheid. 
Kamwangamalu (2004:243) points out that language planning policy in South Africa has 
“historically been an arena for power struggle, where the whites exercised power over 
other ethnic groups” and made decisions about language that benefited them while 
other ethnic groups lost their “privileges, status and rights”. Since 1994, when a 
democratic government came to power, language planners have been trying to correct 
the linguistic imbalances of the past (Aziakpono 2008). The Constitution of the Republic 
of South Africa, 1996, recognizes eleven official languages and encourages the 
development of these languages in all domains. However, this does not mean that they 
enjoy equal status or that they have been equally recognized or that a multilingual policy 
has been implemented in all spheres of public life. What has happened in South Africa, 
as in many countries in the world, is that English has become more powerful and 
entrenched. English is spoken as a first language by only 9.6 % of the population 
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(Statistics South Africa 2011), yet it holds immense power, especially in high-status 
domains such as education, business and health. Since English is seen as the 
“language of power and access, there is a danger that the 11-language policy could 
lead to the de facto dominance of English” Janks, 2009:11). Therefore, Janks (2009:11) 
advises that access to English in South Africa be “tempered by respect for, and 
maintenance of, students” African languages‟.  
The Council on Higher Education (2001), The Language Policy for Higher Education 
(LPHE) (DoE 2002), the report of the Gerwel Committee (Jan 2002) on the position of 
Afrikaans in the University system, as well as the Ministerial Report for the development 
of African Languages as a Medium of Instruction in Higher Education (DoE 2005) all 
concur that  indigenous languages need to be developed as languages of learning and 
teaching (LOLT) (Koch & Burkett 2005).This commitment to the development of  African 
languages in higher education  has been reiterated  by the Council on Higher Education 
(2010) as well as by the Department of Arts and Culture (2012). The reason for this is 
that research has shown that use of  the mother-tongue as a language of learning and 
teaching  increases the success of learning and that quality teaching increases the 
economic potential of the workforce – and this  eventually increases the overall income 
of a country (Alexander 2003, Kamwangamalu 2007, Aziakpono 2008). The United 
Nations Educational, Scientific and Cultural Organization (UNESCO 2010) contests the 
assumption that education in African languages causes a delay in the mastery of 
science, technology and other universal knowledge.  
The promotion of mother tongue instruction, however, will “inevitably be more costly due 
to our discriminatory history in South Africa” (Xingwana 2010: 3). This is because 
African languages were not developed as academic languages or languages of learning 
and teaching (LOLT) during the apartheid era in South Africa: therefore it is inevitable 
that it will be costly to develop them for these academic purposes. These costs will 
include the establishing of language units in government departments and as suggested 
by Hibbert (2011) in all departments or faculties in South African universities (Xingwana, 
2010, Dornbrack & Van Der Walt, 2010). Additional costs would be incurred by the need 
for language practitioners; language planners, lexicographers (dictionary makers), 
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terminographers (creators of technical terminologies), translators, editors, interpreters, 
document designers and human language technologists (Xingwana 2010, Afriforum 
2011).  However, “the costs of multilingualism are the price of democracy” (Alexander 
2006:12) and the necessary expenditure will ultimately be of benefit to most of society. 
The decision to promote multilingualism places all citizens on “equal footing”. Moreover  
it ensures that no member of society has an advantage over the others when it 
comes to access to education: knowledge, information, science and technology 
and it allow all citizens an opportunities to participate in national negotiations, 
policy formulation and legislation (Xingwana 2010:3).  
 The notion that ideas are nothing outside language is clearly stated by Kenyan author 
and scholar, Ngugi wa Thiongo (1986). He adds that we need our own language to 
communicate ideas, be it abstract concepts, general/broad goals or more specific 
strategies to facilitate the improvement of the quality of our lives. Such abstract 
concepts can only be expressed if citizens are given an opportunity to use their mother 
tongue to the best of their ability. Unless we are able to communicate to achieve 
understanding, the much required support for strategic partnerships will continue to be 
elusive. Hornberger (2007) also reiterates that all languages are resources for learning. 
Moll (2007) further argues that a student‟s community (family and social networks) 
constitutes “funds of knowledge which „represent a potential major social and 
intellectual resource for education”. 
Researchers such as Alexander (2003), Tollifson (2006), Janks (2009), and Xingwana 
(2010) all agree that the additional cost of promoting mother-tongue education will quite 
probably yield a good return in the long term.  Students will be able to conceptualize 
their academic work better and they will become graduates and employees who will be 
able to add more value to the economy because mother-tongue education will make 
their training more effective and real than it would otherwise have been. 
Against this backdrop, Nelson Mandela Metropolitan University (NMMU), which is the 
focus of this study, has developed a language policy. To oversee the implementation of 
this policy, a language practitioner and a language policy committee were appointed. 
Although English is the de facto language of learning and teaching at the NMMU, and 
generally in tertiary education, efforts need to be made to allow students to draw on 
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their multilingual backgrounds to enhance learning. Language diversity can be seen as 
a resource that both lecturers and students can tap into and use to explore and 
negotiate understanding. In fact the New London Group (2000) claims that  
when learners juxtapose different language, discourse, styles and approaches, 
they gain substantively in metacognitive and metalinguistic abilities and in their 
ability to reflect critically... 
This research will be informed by the work of the aforesaid language committee and the 
language practitioners at the University - and, in turn, will also feed back into their 
understanding. Therefore this case study will focus on the staff and students of one 
department at NMMU – namely those in the Department of Accounting involved with the 
Financial Information Systems (FIS) programme. Limiting the study to a single 
department allows for a rich contextualized exploration of the understandings of 
language issues among the students and staff: this can inform the work of the language 
practitioner through the exploration of multilingual possibilities.   
It is useful to understand the language policy context of the university by noting the 
official documents that mark the development of this policy. In September 2005 the 
Nelson Mandela Metropolitan University adopted a Multilingual Language Policy 
(D836/05) which articulates the university‟s commitment to the advancement of 
multilingualism. The preamble to the policy states that   
…the university incorporates the principles of multilingualism because this can 
lead to communicative empowerment and the optimisation of South Africa‟s 
intellectual potential (NMMU language policy 2009: 2).   
The policy also  
…embraces the imperative to develop and promote the isiXhosa language and 
culture and to ensure the retention and strengthening of Afrikaans as an 
established language of scholarship and science.      
                                                      (NMMU language policy 2009: 2). 
Both isiXhosa and Afrikaans are regional languages in the Eastern Cape so it is to be 
expected that for some students these are the languages in which they conceptualise 
abstract notions within their areas of study. It was particularly isiXhosa and Afrikaans 
mother tongue speakers who were the respondents  of this study. These students were 
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identified by means of a questionnaire which was administered to all first year FIS 
students. These students were subsequently invited to participate in focus group 
discussions.  
The NMMU Language Policy also encourages the use of surveys to study the language 
attitudes of students in different departments in order to facilitate necessary adjustments 
in language planning decisions. These took cognisance of the Aziakpono (2008) survey 
of students‟ attitudes towards languages of learning and teaching at Rhodes University. 
Similarly studies of students‟ attitudes to language issues were conducted at the 
University of the Western Cape (Dyers, 2000) and at Fort Hare University (Dalvit, 2004).  
It is important to understand the various influences on the language needs of 
Accounting or FIS students.  The linguistic dominance of English in the workplace has 
been used to defend the retention of English as LOLT at tertiary level. In the financial 
and accounting worlds, English is regarded as the universal international language of 
business. Therefore there can be no denying that students in these disciplines need to 
develop communicative skills in English. However, this research study aims to 
investigate how allowing for multilingual possibilities can enhance students‟ 
understandings of financial and accounting discourses.  
 As the NMMU language policy cannot at this stage be implemented homogenously 
throughout the university, this study will only attempt to explore its possible 
implementation within the Department of Accounting for those studying towards a 
qualification in Financial Information Systems (FIS). As these students study 
accountancy existing research dealing with second language students in accounting will 
be relevant. For example, Feast et al (1999:6) point out that at the University of 
Australia, if students want to be literate in accounting, they need to be able to participate 
in the discourse of business: 
  They need to understand how the accounting conceptual framework and the 
 professionalization of accounting are used to ensure a method and standard of 
 financial communication.   
Kriel and Koch (2005) also conducted research with accounting students in the degree 
courses at the former UPE and pointed to the importance of the conceptualization of 
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business discourse. This conceptualization or „intellectual optimization‟ referred to in the 
language policy can only be achieved if students have the “…ability to infer meaning 
from linguistic cues in the absence of extra-linguistic cues” (Cummings and Swain, 
1986: 35). In other words Cognitive Academic Language Proficiency (CALP) is needed 
if students want to achieve „intellectual optimization‟ and the best way for this to happen 
is to develop the home language alongside English, the language of learning and 
teaching. Baker (2001:85) refers to this as „maintenance bilingual education‟. Most 
students at NMMU, and particularly in FIS, are English Additional Language (EAL) 
speakers, which means that while still at school level, their mother tongue was replaced 
by the dominant language, English, as their Language of Learning and Teaching (LOLT) 
.  According to Cummings and Swains‟ theory (1986) these students could thus be in 
danger of not having developed CALP in either their mother tongue or in English. 
Although they might well have developed Basic Interpersonal and Communication Skills 
(BICS), this would not give them the “ability to infer meaning from linguistic cues in the 
absence of extra-linguistic cues” (1986: 35).   
Despite awareness of the „intellectual potential‟ of a multilingual language policy, 
universities do not always implement these policies.  Similarly Alexander (2005), Webb 
and Kembo-Sure (2001), and Koch & Burkett (2005)  point out that despite recognition 
of  the 11 official languages in the Constitution of South Africa, implementation of a 
national multilingual language policy does not seem to be forthcoming.   
According to the Multilingualism in Education Project at the Nelson Mandela 
Metropolitan University, teaching and learning at the university is still predominately in 
English only. This project was established in order to develop isiXhosa and strengthen 
Afrikaans as academic languages, while maintaining English as a language of learning 
and teaching (LOLT). The project‟s main purpose is thus to bring all three languages 
close to the same level as LOLT media.  According to the Senate Minutes of 10 
November 2005, a resolution was passed which requested the Registrar, with the 
involvement of HEADS, Marketing and the SRC, to conduct a survey in 2006 to 
determine the preference not only of current students but also of potential students with 
regard to the application forms of the University being made available in the three main 
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regional languages (English, Afrikaans and Xhosa). When I interviewed the language 
development practitioner at the university during December 2010, she mentioned that 
this survey had not been conducted: apparently lack of funding was the major constraint 
to implementing the resolution.  
The present study aims to examine the attitudes of IsiXhosa and Afrikaans first year full-
time National Diploma in Financial Information Systems (FIS) students to current LOLT 
practices and policies at the university, as well as to reveal whether language attitudinal 
shifts occur if they are exposed to literature that supports an alternative way of seeing 
language. 
1.2  THE GOALS OF THE STUDY AND RESEARCH QUESTIONS 
The diversity of linguistic backgrounds of the National Diploma in Financial Information 
System students provides a microcosm in which to investigate attitudes to the 
University‟s current LOLT and language policies. Statistics received from the 
Department of Planning and Institutional Development show that most of the registered 
first year students in this department do not have English as a home language. The goal 
of the research study is, firstly, to investigate what language traditions students bring 
with them when entering the institution and to uncover whether language shifts occur if 
they are exposed to literature that supports an alternative way of seeing language. 
Secondly, the study aims to give students an opportunity to engage with current 
debates via the safety of focus groups.  Focus group discussions were used in order to 
give students a safe space to explore diverse concerns about language.   These will be 
discussed further in chapter 3 where the methodology employed for this study will be 
outlined.  
1.2.1  Main Research Question 
The main question of the study is: What shifts in terms of multilingualism possibilities 
can be detected in the language attitudes of first year National Diploma in Financial 
Information System (FIS) students and their lecturers?    
1.2.2 Secondary Questions 
This study attempts to answer the following secondary research questions; 
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 How do students feel about the university‟s policy of using only English as the 
language of learning and teaching?  
 What are the benefits and constraints of this policy?  To what extent could the use of 
isiXhosa and Afrikaans alongside English as a language of learning and teaching 
enhance learning within the classroom?  
 What are the possibilities for multilingualism from a staff and a student perspective?  
 After reading and discussing readings on the benefits of a multilingual approach to 
teaching and learning, to what extent do students evince a shift in language attitude? 
1.3  METHODOLOGY 
The research design is qualitative in nature. A qualitative design is suitable when 
researchers aim to scrutinise “behaviours”, “properties, values, needs or characteristics 
that distinguish individuals” or “groups” (Du Plooy 2001: 83). According to Mouton 
(2001: 148-149) and Nunan (1999: 219) a qualitative case study gives a “thick 
description of the situation”. A qualitative design will allow me to understand more 
deeply students‟ attitudes towards the language of learning and teaching and towards 
the university‟s language policy.  
 
Data was collected by means of a questionnaire survey, focus group discussions and 
interviews. The questionnaire was closely modelled on those used by Dalvit (2004) at 
the University of Fort Hare and Aziakpono (2008) at Rhodes University in order to 
capture a snapshot view of students‟ attitudes.  However,   the key focus of the study 
was provided by data captured from three focus groups with students and from 
interviews with staff members. 
  
The questionnaires were a precursor to the study and served to introduce them to the 
topic of the research and the theme of their communication module. These 
questionnaires were administered during their BCN 1120 Communication skills lectures. 
The questionnaires were only given to isiXhosa and Afrikaans first languages speakers. 
This was followed by 3 semi-structured in-depth focus group interviews. These students 
were randomly chosen from among those who indicated their interest (in the 
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questionnaires) for a follow-up interview.  As far as possible, the same student 
respondents were used.  
 
The questionnaire data were used to give a snapshot insight into the attitudes of the 
respondents. The data from the 3 focus group discussions were then analysed in order 
to obtain greater insight into the beliefs and attitudes of the respondents. Nvivo, a 
computer based software programme, was used to analyse  the qualitative data. This 
package enabled a rapid and accurate analysis of the focus groups transcripts: 
recurrent themes emerging during the focus group discussions could be identified.  The 
use of the snapshot questionnaires and focus group interviews with the students 
allowed for the triangulation of the data thereby helping to ensure increased validity of 
the research findings (Frankfort- Nachmias & Nachmias 1996). 
 
Semi-structured in-depth individual interviews with two lecturers teaching the FIS 
students were conducted and recorded, as well as an interview with the language 
development practitioner of the university. The data from the individual interviews were 
then analysed in order to obtain greater insight into the beliefs and attitudes of the 
respondents.   
1.4   STRUCTURE OF THE THESIS 
This thesis is organised into six chapters. Chapter 1 introduces the study by providing 
necessary background information: it outlines the research objectives and questions 
and also the methodology employed in the study. 
 Chapter 2 presents a review of the theoretical literature relevant to this study. The 
issues examined in this chapter include the following: theories related to multilingualism; 
the role of language in society; language planning and policy in general - and 
specifically in education; the theory of attitudes - and finally, a review of language-
attitude research in South Africa 
In chapter 3, a review of the various methodologies used in researching language 
attitudes is provided. Furthermore, a rationale for the research methodology utilised in 
this study is supplied. The chapter concludes with a detailed description of the 
implementation of the chosen methods.  
18 
 
In chapter 4 an analysis of the research data is provided.  
Finally chapter 5 provides a summary of the major findings of the outlines some policy 
implications and for further research. 
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CHAPTER 2: THEORETICAL FRAMEWORK 
2.0 CONTEXT/ BACKGROUND 
In this chapter, I will deal with the core theoretical issues relating to the topic. This will 
lay the foundation to the analysis of this study. Issues that will be dealt with include: 
South Africa‟s multilingual history; various theories relating to multilingualism and 
language planning and language policy in South Africa, with a specific emphasis on 
higher education. I will also focus on the role of language in society and how this 
influences multilingualism in education. This chapter will also look at the debates on the 
use of African languages in education, and especially at how they relate to higher 
education.  Finally, I will look at the advantages of using African languages alongside 
English in the classroom.     
2.1 SOUTH AFRICA’S MULTILINGUAL HISTORY 
South Africa is a very diverse society: it is multiracial, multicultural, multi-religious, and  
multilingual (Department of Education, 1997). This diversity is arguably nowhere 
manifested more clearly than in the case of language (Zauka 2009, Hibbert 2011).  
Statistics show that the majority of the students in the higher education system are 
bilingual or multilingual (Ministry of Education, 2002; Council of Higher Education 
(CHE), 2010). This is true of many countries across the world because we live in an 
epoch where being human means being multilingual (Aronin & Singleton, 2008). Even 
though most higher education students in South Africa are multilingual (they have 
„mother tongues‟ to which can be added English and maybe even more African 
languages), their linguistic repertoires are ignored or viewed „negatively‟ (Afriforum 
Youth 2011, Alexander 2003, Xingwana 2010, Janks 2010 ). The devaluing of  
indigenous or African Languages in South Africa has resulted in most students failing 
academically (Alexander 2003, Council for Higher Education 2010).This is evident from 
the poor pass rates at most higher education institutions which have English as the sole 
medium of  teaching and learning and where very little is done to promote the 
indigenous languages.  
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 Heugh 2002; Weideman 2003; Alexander 2003; Butler 2007; Cummins 2007, 2009; 
Xingwana 2010; and Afriforum Youth 2011 all report that proficiency in the languages 
used for teaching, learning, assessment, administration and socialization is an important 
factor that influences academic performance and experience at university and  
education in general.  It should also be noted that only 9.6 % of the population speaks 
English as a first language, yet it holds immense power, especially in high-status 
domains such as education, business and health: and this is so, despite the official 
recognition of the other languages (Statistics South Africa, 2011). Because English is 
also seen as the language of international access, economic enhancement and 
superiority within society, there still a danger that South Africa‟s 11-language policy will 
fail to challenge the de facto dominance of English (Janks 2009). Janks thus 
recommends that access to English in South Africa be used in conjunction with 
students‟ African languages as a means to ensure diversity and respect for the different 
languages and cultures of South Africa.   
2.2  THEORIES OF MULTILINGUALISM 
In order to understand the importance of multilingualism, one needs to understand the 
theories which support this model. Two theories will be examined here to see how they 
relate to and inform the South African context, particularly with reference to tertiary 
education. These theories are Cummins‟s model of „immersion‟ and Garcia‟s theory of 
„translanguaging‟.   
2.2.1 CUMMINS’S MODEL OF IMMERSION 
Cummins‟s (2007) model of immersion is based on the recognition of a common 
underlying language proficiency which can be accessed through both of the bilingual 
speaker‟s languages which is reminiscent of Chomsky‟s „universal‟ grammar. 
Chomsky‟s theory (1986) suggests that there are certain properties shared by all 
possible natural human languages  and that some rules of grammar are hard-wired into 
the brain, and manifest themselves without their having to be taught. Cummins on the 
other hand believes that prior knowledge is embedded in the speaker‟s first language, 
and can be accessed and used in an immersion context towards acquisition of the 
language of power and learning, which, in the South African context and in NMMU‟s 
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case, is English. Cummins (2007) argues strongly for the notion that effective bilingual 
education has the ability to affirm students‟ identities within the institution and that it also 
challenges coercive power relations in broader society. Manyak (2004) and Cummins 
(2007), conducted case studies which indicated   that implementing bilingual 
instructional strategies in the classroom can promote identities of competence among 
language learners from socially marginalized groups, thereby enabling them to engage 
more confidently with literacy and other academic work in both languages. Similar case 
studies were also conducted by Van der Walt and Dornbrack (2010) at the University of 
the Stellenbosch, by Paxton (2009) at the University of Cape Town and by Ramani and 
Jacobs (2006) at the University of Limpopo: in all of these studies the research was   on 
the notion that all languages are resources for learning. The researchers focused on 
students‟ use of their multilingual ability to conceptualize complicated academic texts. 
Hornberger (2007), Moll (2007), Dornbrack and Van Der Walt (2010)  all argue that the 
student‟s community (family and social networks) creates  a knowledge base which can 
be a potential major social and intellectual resource for educational institutions. Poplin 
and Weeres (1992) and Bishop and Berryman (2006) also argue that students who 
experience academic failure predominantly come from social groups whose identities, 
cultures, languages and religions have been devalued, sometimes for many generations 
- and that even at tertiary levels, these students‟ multilingual abilities and needs had not 
been acknowledged.  
 
The Nelson Mandela Metropolitan University (NMMU), which is the focus of this study, 
has an English only language policy but it recognizes the multilingual nature of its 
students and therefore seeks to promote functional multilingualism as part of its 
language policy. According to this language policy (2009), functional multilingualism can 
be used in the classroom environment: for example, when both the lecturer and the 
students‟ mother tongue is Afrikaans or isiXhosa, the lecturer may conduct the lecture in 
the students‟ mother tongue.  
 
Functional multilingualism thus encourages the notion that “language communities and 
their systems of communication each have instrumental value and are interdependent 
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rather than parallel, separate and fundamentally unequal” (Heugh 2003: 47). Another 
premise emphasized by Heugh is the need to transform the structured linguistic 
inequality to ensure high-level functional and flexible use of languages.  
2.2.2 MODEL OF TRANSLANGUAGING DRAWN FROM GARCIA  
Translanguaging (Canagarajah 2011, Garcia 2010) provides further insight into issues 
related to multilingual communication.  According to Baker (2001) the term, 
translanguaging was initially borrowed from Cen Williams who used it to name a 
pedagogical practice involving switches in the language modes used in  bilingual 
classrooms, for example where reading is done in one language, and writing in another.  
Garcia (2009: 4) defines “translanguagings as multiple discursive practices in which 
bilinguals engage in order to make sense of their bilingual worlds”. These 
translanguaging practices include - but go beyond - normal code-switching as well as 
other kinds of bilingual language use and bilingual contact (Garcia 2009, Geese & 
Blakledge 2010). These researchers argue that in order to understand the bilingual 
mind, one has to put at the “centre people as actors who signify differently by 
performing different language practices” (Garcia 2010:532). Garcia (2010) and Baker 
(2001) avoid viewing students in deficit terms as not having mastered the required 
language, which would be English in the South African context.  Instead they view all 
languages that are available to the students as resources on which they are able to 
draw (Cumming 2007, Michael-Luna and Canagarajah 2007, Janks 2009, Dornbrack & 
Van der Walt 2010, Paxton 2009).  Bilingual communities use translanguage practices 
extensively, sometimes using their languages for different modalities: for example, in 
the United States Latino children often select English for reading since more children‟s 
literature in English is available. However, the same children pray in Spanish since it is 
the language that their parents use in their bedtime prayers. Batibo (2005:1) describes 
how a South African Tsivenda speaker uses translanguaging: “  
 
He may speak Tsivenda to his parents but uses isiZulu to address his 
workmates, and then receives orders for his employer in Afrikaans. But he may 
use English in the bank or when talking to educated strangers and finally use 
fanigalo in a pub with colleagues. To this Tsivenda speaker, each of these 
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languages would provide not only a communication function but also a social 
role.  ”    
 
Despite the ability of bilinguals to translanguage, monolinguals are often oblivious to the 
presence of these bilingual practices (Garcia 2009).  Helot (2007) calls translanguaging  
“invisible bilingualism” and  he further adds that monolinguals often view 
translanguaging as a deficiency and will be dismissive of it.  However, Garcia (2009) 
believes that the process of translanguaging has become crucial to the success of 
multilingual students and that it is a necessity for students‟ understanding of academic 
texts.  He further argues that there should be a paradigm shift when it comes to 
language teaching and that pedagogy should be refashioned in order to accommodate 
these modes of communication and acquisition in use outside the classroom 
(Canagarajah 2007). In a recent article Canagarajah (2011: 50) however, adopts “a 
critical orientation to the theorization and research of translanguaging” . He states that 
even though the pedagogical approaches  by Garcia (2009) and Hornberger (2003) 
theorize how these students may transfer between languages, his belief is  that 
researchers have a long way to go in developing teaching strategies from  this broadly 
conceived translanguaging model. Geese and Blakledge (2010: 113) also emphasise 
the need for further research to explore what is   “teachable” within this model.    
 
2.3  MULTILINGUAL STRATEGIES 
The next section of this research will focus on the bi/multilingual strategies students use 
to cope with complicated academic texts. The development of these multilingual 
strategies constitutes an important intervention strategy to optimize EAL students‟ 
academic learning in different content areas. I will look at the following five multilingual 
strategies currently used in different South African universities, namely: multilingual 
glossaries, educational interpretation, content development tutorials, code switching and 
code meshing. 
2.3.1 MULTINGUAL GLOSSARIES 
Madiba (2010) discusses the corpus-based Multilingual Concept Glossaries project at 
the University of Cape Town (UCT) and shows how multilingual glossaries can provide 
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academic support for English as Additional Language students (EALs).  Webb and 
Kembo-Sure (2000:16) too refer to corpus-based planning in terms of determining 
norms and standards, as well as providing for the introduction of new words and 
technical terms. Corpus planning thus deals with codification, standardization and 
language elaboration with regard to technical development for the educational and 
public sectors: in other words it encompasses the development of multilingual 
strategies. Researchers and scholars such as Marzano (2003, 2004); Graves (2006); 
Beck, McKeown & Kucan (2008) and Farstrup & Samuels (2008) have all 
acknowledged the educational value of glossaries in the field of academic literacy. Both 
Madiba (2010) and Paxton (2009) indicate strongly how multilingual glossaries can be 
used to fast-track concepts‟ learning among EAL students in higher education 
 
According to the NMMU language practitioner, Thoko Batyi, the NMMU is also involved 
in a multilingual glossary development project (see Appendix K). She added that she 
had received positive feedback via email from one of the lecturers, Tracy Beck, in the 
applied accounting department. According to Ms Batyi the glossaries were normally 
developed in courses where there was a high failure rate. However, as this project is 
still in its initial stage, more attention will be given here to glossary research by Paxton 
(2009) and Madiba (2010) on the UCT project.  
Currently In South Africa, there seems to be no consensus amongst scholars on the 
pedagogic value of multilingual strategies at university level. This is not surprising as the 
professionalization of multilingualism in higher education is a new phenomenon in South 
Africa and the world over, this is one reason why most multilingual strategy projects are 
still in their initial stages (Genesee 1998 and Jessners 2008). According to Madiba 
(2010) the project at the University of Cape Town is in still in its pilot phase and  the 
development of glossaries has thus far focused on five disciplines only, namely 
Statistics, Economics, Law, Physics and Health Sciences. All these glossaries were 
based on the Special Language Corpora constructed for this purpose. His research has 
focused only on the Statistics Multilingual glossary as it is the only one that has so far 
been completed. Wordlists in Statistics were compiled and a Wordsmith tool was used 
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to identify meaning or senses of the terms in specific contexts. After the terms were 
defined, they were then translated into all the nine official indigenous African languages 
of South Africa and into Afrikaans. Wordsmith Tool is a software package primarily for 
linguists, and in particular for work in the field of corpus linguistics. It is a collection of 
modules for searching for and identifying patterns in a language. In WordSmith tools, 
these contexts can be expanded to a paragraph or full text to provide a better 
understanding of the concept which is necessary for the development of definitions.  
Mesthrie (2008) questions the purported benefits of multilingual glossaries for students: 
he claims they provide for insufficient mastery of terms.  Mastery of discipline 
knowledge at university level should be the key goal. In addition to this, a mastery of 
registers is also needed. Paxton (2009) challenges Mesthrie”s advocacy of registers 
and suggests that EAL students are in themselves an important resource for developing 
terms and registers in African languages. As Paxton (2009) indicates, these students 
constitute a community of discourse which is important in developing terminology and 
registers in their own languages. Both Paxton (2009) and Madiba (2010) suggest that 
Mesthrie‟s view is more applicable to traditional glossaries where there was non-
transference of registers.  What distinguishes corpus-based multilingual glossaries from 
the traditional ones is that they make use of contextual examples of terms (Madiba 
2010, Paxton 2009, Van der Walt & Dornbrack 2010). Unlike traditional glossaries, 
corpus-based glossaries provide contextual examples that enable students to develop 
higher mental functions. It also allows multiple exposures to the various terms which 
allow learners varied opportunities to encounter the terms in nuanced ways. Through 
these re-encounters students develop a layered understanding of the terms which 
results in “the deep learning processes essential for conceptualization and academic 
development”(Alexander 2006: 19). Students also feel that using their home languages 
creates an enabling environment thereby helping to make sense of concepts and 
terminology. Glossaries such as the NMMU ones, which do not provide multiple 
exposures, therefore have limited value - but as mentioned previously, these 
multilingual glossaries are still in the process of development.   
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2.3.2 EDUCATIONAL INTERPRETATION AND TRANSLATION 
The North-West-University (NWU) in South Africa has three campuses and 3 official 
languages on the different campuses:  NWU could therefore be classed as a 
multilingual university. For example, the Potchefstroom campus is an Afrikaans tuition 
campus. Because many black South Africans do not understand Afrikaans, the 
university has a system of educational interpretation in the classes. Therefore students 
enrolled in engineering, who do not understand Afrikaans, can use headphones to 
receive the English version. During 2012, 30% of the academic modules were 
translated as well as non-academic translations on request. 
NWU‟s Mafikeng campus is an English speaking campus but the support language is 
Setswana, one of the local African languages. When the Vice Chancellor of NWU 
(2012, p.11) pointed out that most traditional universities in South Africa have become 
totally English, this caused a political problem as the Afrikaans students accused the 
university authorities of discrimination against their language.  As a result most modules 
in NWU programmes are now available in both English and Afrikaans. 
Translating into Setswana is also provided in certain modules of the BEd programmes. 
According to the NWU webpage (http://nwu.ac.za), interpreters receive continuous 
practical in-service training, and quality assurance is done on a regular basis. An 
interpreter has to be able to translate in 2 languages on the spot, without using 
dictionaries or other supplementary reference materials. Interpreters must have 
extraordinary listening abilities, especially for simultaneous interpreting. According to 
Larson (2008)  language  simultaneous interpreters need to process and memorize the 
words that the source-language speaker is saying now, while simultaneously outputting 
in the target language the translation of words the speaker used 5-10 seconds earlier 
(languagescientific.com). In addition, interpreters have to possess excellent public 
speaking skills, and the intellectual capacity to instantly transform idioms, colloquialisms 
and other culturally-specific references into analogous statements that the target 
audience will understand. Interpreting is fundamentally the art of paraphrasing – the 
interpreter listens to a speaker in one language, grasps the content of what is being 
said, and then paraphrases his or her understanding of the meaning, using the tools of 
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the target language. But just as you cannot explain to someone a thought if you did not 
fully understand that thought, neither can you interpret something without mastery of the 
subject matter being relayed. So when choosing an interpreter, his or her expert 
knowledge of the subject matter is equally as important as experience in interpreting. 
Since my research focus was the NMMU, I phoned the language development 
practitioner, Thoko Batyi, on the 10 September 2012 to inquire whether the university 
will be considering the provision of interpreting services as a multilingual strategy. She 
said this service is very expensive and it would not be viable for the university to 
introduce it. I also had a discussion with the Head of Department of Applied language 
Studies, Dr Hilda Israel, on the 10 September 2012 and she mentioned that the 
university will introduce a pilot programme on interpreting as the university has received 
interpretation booths sponsored by the United Nations Organization (UNO). 
2.3.3 CONCEPT DEVELOPMENT TUTORIALS  
Young (2005:1) defines  a concept as a “particular mental idea or image we have of an 
object or process”, and concept literacy as “reading, understanding and using the 
learning area specific words, terms and related language forms which is an integral part 
of knowledge formation in these learning areas”. This definition reflects a particular 
understanding of one of the main constructs of multilingual research. Hence 
development of multilingual resource books (Young, Van der Vlught and Qanya 2004; 
Jacobs and Ramani 2006; Paxton 2009) is based on the theory that language and 
concepts‟ formation are inextricably linked (Bruner 1985; Vygotsky 1978; Wells; 1985) 
and that entrée to concepts occurs through the use of language. The discourse 
structure of the texts in which concepts occur provides scaffolding by means of which 
the concepts themselves maybe be understood. One of the questions which should be 
taken into consideration is whether the provision of scaffolding in the home language 
facilitates understanding of concepts in science, accounting, mathematics, etc. Students 
have to grapple with scientific concepts, and with general academic vocabulary and its 
corresponding expressions that are often foreign to them. It appears that English poses 
a problem for use at an abstract, symbolic level of thought, particularly in working class 
communities and in rural areas (Webb 2002). It is this problem associated with the 
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abstract nature of scientific and general academic terminology that makes it necessary 
to consider the use of multilingualism as an approach to teaching and learning in Higher 
Education. Shembe‟s (2002:6) research on the importance of a good foundation in 
acquiring meaningful knowledge in a scientific subject is confirmed by a study 
conducted at the University of Durban-Westville where isiZulu was used to teach 
chemistry to isiZulu-speaking students. In the study Shembe points out that “the 
hierarchical nature of chemistry is such that the understanding of certain key concepts 
is fundamental to the proper acquisition of subsequent knowledge”. Shembe (2002:16) 
further argues that if this understanding or conceptualization does not occur effectively, 
students “memorize certain points from the text-book long enough to regurgitate them 
during tests and exam time”. He concludes by saying that such learning is not effective 
and inevitably “leads to a high percentage of African students who either drop out in the 
first year or fail at university” (Shembe 2002:16)  
 
Paxton (2009)  has identified a process which can enable concept development  to take 
place: the first step is to identify concepts, in a unit or chapter that is about to be taught, 
that pose a difficulty to understanding The second one is to unpack the meaning of 
these concepts in English. Students then find equivalents or phrases that help to explain 
the concept in their mother tongue. In cases where some of the students use mother 
tongue only, the lecturer or students themselves take the role of an interpreter. This 
ensures that all participants are on the same level in terms of understanding the 
discussion. This suggested process is line with research indicating that language is best 
developed within a content-based curriculum (Short 1993; Snow Met and Genesee, 
1989).  
2.3.4 CODE SWITCHING AND CODE MESHING   
Code switching in the South African classroom had been the research focus of various 
studies (Addendorff 1993, 1996; Moodley 2003). Research into code switching practices 
in South African classrooms has led to the identification of various reasons for this 
switch between languages: these include  framing of pedagogic and academic goals 
and the providing of contextualization clues which introduce new concepts (Adendorff 
1993, 1996). According to Moodley (2003) in educational contexts where the majority of 
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the learners and teachers speak an African language, strategic code switching is 
common. This includes code switching for purposes of clarification, instruction and 
explanation.     
 
The issue of code-switching and use of multiple languages in higher education 
pedagogy has been addressed by Dalwit, Murray and Terzoli (2009). These 
researchers argue that translation of terminology happens inevitably both inside and 
outside our university classrooms as multilingual university students, in peer learning 
groups, code switch from English to their primary languages in order to better 
understand new concepts: it has been suggested that this could be used as an 
important resource for building academic registers in African languages. 
2.4  MULTILINGUAL POLICIES AND PRACTICES 
In order to understand multilingualism possibilities, one has to consider the policies and  
practices which guide this concept. The following section will look at the current policies 
and practices available with regard to multilingualism.    
2.4.1 LANGUAGE POLICY AND PLANNING IN SOUTH AFRICA 
Toffelson (2006) and Bamgbose (1991) state that a language policy can be defined as a 
programme of action on the role or status of a language and also as a selection of a 
language used for official purposes in a given society. Language policy involves 
decisions concerning the teaching and use of language, and their careful formulation by 
an authority which has the power to do so, for the governance of others (Prator 1989). 
Most language policies in South Africa are designed to be consistent with Sections 6 and 
29(2) of the South African Constitution which made official 11 of the languages spoken in 
the country, i.e. Afrikaans, English, Ndebele, Northern Sotho, Southern Sotho, Swati, 
Tsonga, Tswana, Venda, Xhosa, and Zulu. The constitution claims to promote 
multilingualism, to make provision for interpreting and translation services, and to ensure 
the equal treatment of all spoken languages in South Africa. The Pan African Language 
Board was established to act as a kind of language ombudsperson regarding not only the 
11 official languages but also Khoi, San, and sign languages. The board was also given 
the directive to make provision for wide-spread language facilitation services and to issue 
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directives and monitor the maintenance of applicable standards determined by the board 
for such services. Furthermore it is required to promote the development and 
modernisation of African languages.   
Other language policies include Section 27(2) of the Higher Education Act of 1997, the 
National Plan for Higher Education of 2001, the report from the Council on Higher 
Education, July 2001 (“Language Policy Framework for South African Higher Education”), 
and the report from the Gerwel Committee, January 2002, on the position of Afrikaans in 
the university system.  On the 28 August 2012, the Minister of Arts and culture, Paul 
Mashatile, welcomed the finalisation of the Use of Official Languages Bill by the select 
committee on education and recreation.  The passing of the bill will force government 
departments and entities to provide services and information to the people of South Africa 
in the official languages of their choice. The bill contributes significantly to the effort to 
promote multilingualism in South Africa. It will empower the Minister to monitor the use of 
official languages by getting reports from departments on the activities of their language 
units. The Minister will be required to report to Parliament annually on the use of official 
languages for the provision of government services.   
Another interesting development (Braam 2012) that has occurred is that the Eastern 
Cape Education Department has taken a lead in making provision for multilingual 
education. During 2011 it launched a project to advance mother tongue-based 
education during the first six years of schooling. Thanks to sustained initiatives from  
two successive Eastern Cape Education ministers, Mahlubandile Qwase and Mandla 
Makupula, the Department now has an office that will implement this project to run from 
2012 to 2016. Its aims include using isiXhosa primarily as a medium - and, in a few 
schools, Sesotho - for the first six years of schooling with English introduced as a key 
subject from grade one onwards. Implementation is being conducted incrementally in 23 
school districts and should include all public schools in the province by 2016. As a 
central policy, the project therefore includes on-going advocacy for African languages 
as capable mediums for teaching and learning.  
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Various language policies, official language bills and multilingual policies have been 
drafted but in order for a language policy to be implemented one has to look at two areas: 
status planning and corpus planning. Status planning is the development of the language 
policy while corpus planning, on the other hand, is concerned with the development of a 
language from a vernacular to an official language suitable for every purpose in society. 
Webb and Kembo-Sure (2000:16) point out that “corpus planning focuses on 
determining norms and standards, as well as the introduction of new words and 
technical terms”. Corpus planning thus deals with codification, standardization and 
language elaboration with regard to technical development for the educational and 
public sectors. Corpus planning must thus consider issues related to multilingualism and 
ways in which it can be implemented.  
 
Language planning is sometimes achieved through the implementation of language 
policy (Tollefson 2006). Tollefson adds that language planning includes all systematic 
language policy development and implementation.  In the present study Language 
Planning in education from primary to tertiary level will be focused on: however it should 
be borne in mind that researchers such as Fettes (1997: 13) believe that all aspects of 
language planning are potentially relevant to education. 
 Tollefson (1995) proposes involving all the stakeholders and considering historical, 
social and economic factors in corpus planning, while according to McKay (1984), a 
prerequisite is that a certain amount of printed material must be available in a language 
before it can be used for educational purposes. Chomsky (1987:22) emphasizes “that 
the languages of a nation are its natural resources on the same level as its petroleum, 
minerals and other natural resources”. These languages can therefore be harnessed 
and developed, if carefully planned, in the overall interest of a nation. Language 
planning is consequently as important as any other aspect of economic planning.  
2.5 LANGUAGE POLICY AT HIGHER EDUCATION INSTITUTIONS 
Since my research focuses on higher education multilingual strategies, I believe that it is 
important to highlight the language policies in higher education. As stated earlier, the 
Higher Education Act (1997), The Council on Higher Education (2001), The Language 
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Policy for Higher Education (LPHE) (DoE 2002), the report of the Gerwel Committee 
(Jan 2002) on the position of Afrikaans in the University system, as well as the 
Ministerial Report for the development of African Languages as a Medium of Instruction 
in Higher Education (DoE 2005) all seek to promote the development of the indigenous 
languages as mediums of instruction (Koch & Burkett 2005). The Council of Higher 
Education (2010) and the former minister of Arts and Culture, Lulu Xingwana, have 
reiterated the importance of promoting the indigenous languages. Section 27(2) of the 
Higher Education Act further adds that the language policy of a tertiary institution must 
be determined by the University Council, with the concurrence of the Senate, subject to 
the policy as determined by the Minister. 
 
One thing that all these policies have in common is that they promote the development 
of the indigenous languages as a LOLT (Koch & Burkett 2005). The advantages of 
mother tongue education (1956 -1976) have been documented by Heugh (2000: 24 -
25).She calls this the first phase of mother tongue education because during this period 
black students received education in the first 6 to 8 years of schooling via their mother 
tongue. She adds that despite the cognitively impoverished curriculum promoted by the 
apartheid state, eight years of mother tongue instruction gave pupils the time to learn 
their own language and to learn via this language medium. Moreover there was an 
opportunity to learn a second and a third language sufficiently well to make the switch in 
medium in the ninth year.  The matriculation results were impressive, despite the poor 
curriculum (Heugh 2000:24). Her research (2000) indicates that the pass rates of 
matriculants who were African-language speakers increased from 43.5% in 1955 to 
83.7% in 1976.  This seems to be in accord with Cummins‟s theory (2006: 6 ) which 
explains that a student‟s second language is partly dependent on the level of 
competence already achieved in the first language: in other words “the more developed 
the first language, the easier it will be to develop the second language” which is 
required to succeed at tertiary level.  The subtractive language model currently used in 
the schooling system whereby students only receive mother tongue education for the 
first 3 years of schooling has led to a decline in the matric results (Heugh 2000). Black 
students generally have only three years of schooling in their mother tongue, whereas 
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mother-tongue speakers of English and many Afrikaans-speakers experience what 
language expert, Neville Alexander, has called "mother-tongue education from cradle to 
university" (Braam 2012).  
According to the language policy of the NMMU   
the university understands and accepts the linguistic realities of South African 
society and it will therefore incorporate the principles of multilingualism because it 
can only lead to communicative empowerment and the optimisation of our 
country‟s intellectual potential (Language policy 2009:2).  
The policy document further adds that  taking into account the geographical area served 
by the University, this would mean the appropriate and sensible utilisation of established 
proficiency in the languages best known to learners, i.e. English, Afrikaans and isiXhosa,  
coupled with the enhancement of academic skills in English as the predominant language 
of tuition and assessment.  At the same time, it embraces the imperative to develop and 
promote the isiXhosa language and culture and also to ensure as far as possible the 
retention and strengthening of Afrikaans as an established language of scholarship and 
science. Further evidence that the university is promoting so called multilingualism is that 
it clearly states in the policy that the official languages will be English, Afrikaans and 
isiXhosa, yet it adds that for practical reasons and to avoid duplication, the language of 
internal governance and of administration will be English.  Names of building, faculties 
and department will be in English, Afrikaans and isiXhosa.  
The recent Vice-Chancellor‟s Report to Council of 22 June 2012 provided an overview 
of key developments, activities, achievements and challenges during the second quarter 
of the university year, with a view to giving a sense of the overall state of affairs on 
campus. The report stated that NMMU is examining the use of multi-lingual practices as 
research has revealed strong evidence of major improvements in success rates in 
mother-tongue instruction. His report reiterates that the issue of multilingualism is 
recognized at a national level, but very few institutions have been able to introduce 
wide-ranging multilingual instruction systems – partly, due to the enormous costs 
involved, and partly due to policy differences on how best this could be introduced over 
time. A task team led by Dr Linda Kwatsha, the Head of Department of language and 
Literature, was appointed to do a revision of the current Language Policy, and to 
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develop generic strategies for multi-lingual learning practices at the NMMU.  According 
to a Batyi (2008), research conducted at the NMMU had shown that second language 
students are generally not doing well: for example, a document indicating Risk Areas 
states that  
“the success and graduation rates for Black and Coloured students are generally 
the lowest at the NMMU and interventions are required to address this, especially 
in the academic growth areas, to ensure a diverse profile of NMMU graduates  
(NMMU Short term Strategic Priorities and Risk Areas – 2008).     
2.6 MULTILINGUAL PRACTICES IN SOUTH AFRICA  
Even though the importance of multilingual practice is emphasized continuously, 
unfortunately “educational policy and practice continues blithely to disregard the 
presence of multiple languages, cultures and identities in today‟s classrooms” 
(Hornberger 2007:186).  Alexander (2005), Webb and Kembo-Sure (2001), and Koch & 
Burkett (2005) all state that despite widespread recognition of  the 11 official languages 
as specified in the Constitution of South Africa, implementation of a multilingual 
language policy does not seem to be forthcoming. Alexander (2005, Tollefson 2006) 
argue that due to the state bureaucracy and the lack of political will, most of the political 
leaders are trapped in the language-is-a-problem paradigm. Alexander (2006) adds that 
the public service in South Africa has been sliding in the direction of monolingualism, 
which means the use of English only, in spite of the constitutional provision for the use 
of a minimum of two languages at both national and provincial levels.  
 
According to researchers such as Alexander 2006, and Janks 2009, monolingual 
teaching principles, or English only principle and practices, are mostly inconsistent with 
current understandings of how language works. Multilingualism is still seen as a 
problem in most higher education institutions where monolingual teaching principles still 
continue to operate (Hibbert 2011, Yeld 2009 and Verhoef 2009). There are currently 23 
universities in South Africa and 22 of these universities have English only Language of 
Learning and Teaching (LOLT) policy. Former Afrikaans medium Universities like 
Stellenbosch University are also struggling to maintain their Afrikaans status due to the 
dominance of English. The only university which supports a dual medium degree 
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programme is the University of the North West, while most of the other universities have 
attempted to introduce various multilingual strategies alongside English: however,  to 
date no university offers academic instruction in any of the African indigenous 
languages.  
 
According to Barkhuizen (2006) and Foley (2004) any language in education policy 
decisions will have to be supported by appropriate language planning measures which 
support multilingualism. One such area that will support multilingualism includes 
language teacher education and multilingual strategy programs.  Language planners will 
have to project themselves into the reality of the working lives of lecturers and 
administrators. Normally language planners will easily wallow in the comfort of politically 
correct statements, but these continue to mean nothing on the ground (Barkhuizen 
2006).From a lecturer‟s point of view, in order for changes to be successful,  they need 
to involve little work (feedback received from language development practitioner 2010). 
Moreover they should to be effected with the resources and structures that already exist  
and produce results almost immediately in the lecture room. But it is not only what the 
lecturers do that is important, but also what they think. Barkhuizen (2006) and Batyi 
(2008) state that asking lecturers to change entrenched practice is very difficult.  This is 
especially so if firstly, they do not understand what specific changes are being 
suggested, and secondly, if they cannot make sense of the rationale behind these 
projected changes. A third difficulty is when they do not believe these changes are 
feasible, that is, capable of practical implementation in their existing teaching situations. 
One practice which for example will have to change will be the current ubiquitous 
straightforward presentation of course material, geared towards largely monolingual 
student bodies. This presentation style is insufficient in interfacing with the multi-literate 
discourses of students and lecturers in the system and with the varied expectations 
accompanying these discourses (Hibbert 2011, Van der Walt and Dornbrack 2010, 
Cummins 2006). 
 
One way language planners can deal with the reluctance to implement multilingualism 
by lecturers is to reform the notion that African indigenous languages, as mother 
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tongues, constitute a negative deficit model. Ideally they need to look at African 
languages in terms of re-mediation (Gutiérrez et al., 2009: 227). Re-mediation requires 
a different perspective on students from African language and cultural groups: it 
involves focusing on and accepting the responsibility of the institution to provide 
effective processes of educational mediation (Gutiérrez et al., 2009).  
 
Van der Walt and Dornbrack (2010) conducted a study where they examined the 
strategies and ways in which successful bilingual students make use of both their 
languages to negotiate their academic studies. Rather than viewing students in deficit 
terms as „not having mastered the required language‟, this study views all languages 
that are available to the students as resources on which they are able to draw. In this 
process, students use different languages when they listen, read, speak and write and 
therefore are able to utilize their multilingual proficiencies to their own advantage. 
 
The issue of language as a mediating factor that influences academic performance in 
higher education is addressed and reiterated in the Council of Higher Education (CHE) 
report which listed it as one of six elements of practice that should be addressed in an 
overarching endeavor to improve the academic performance of students at universities 
in South Africa (CHE 2010).  
2.7 LANGUAGE AND IDENTITY 
According to Alexander (2003) and Tollefson (2006), indigenous languages speakers 
experience what is called “Static Maintenance Syndrome”: this, they claim, can 
debilitate and paralyze African language speakers.  The syndrome refers to an attitude 
of mind which is prevalent throughout the African continent, and specifically so in South 
Africa. It manifests itself as a sense of resignation about the perceived and imputed 
powerlessness of the local or indigenous languages of Africa. Although people are 
willing to maintain their primary languages in family, community and religious contexts, 
they do not believe that these languages have the capacity to develop into languages of 
power. In terms of Bourdieu‟s paradigm (1988), African consciousness reflects the 
reality of the linguistic market and they have become victims of a monolingual habitus, 
in spite of the fact that most African people are proficient in two or more languages.  
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According to Alexander (2006) it is an incontestable fact that most black people 
consider command of the English language to be the key to all that is good and 
desirable in life. It does not, at this stage, help very much to point out to them that the 
vast majority of people will never gain sufficient fluency in and command of the English 
language during their lifetime for it to become a real instrument of self empowerment.   
Ramphele (2009) states that South Africans believe that English is this so-called 
international language, yet most Japanese and Chinese insist on using their own 
indigenous languages. They prefer talking through interpreters, although they do 
understand and speak English very well.  
Research conducted by Dyers (2001), Dalvit (2004) and Aziakpono (2008) reveals that 
students prefer English as their LOLT. Alexander agrees that the preference for English 
will not disappear: this is because of the widespread belief by black people that English 
is the language of progress. So it is senseless to promote the indigenous languages on 
its own. Hence Alexander (2006: 20) recognises that it will be difficult to convince 
people of the advantages of the indigenous languages on their own and adds that they 
cannot “sjambok” black people into recognising their own languages. He therefore also 
advocates that indigenous languages should be used in conjunction with the current  
LOLT, English, and he provides sound examples of how the institutionalized use of two 
(or more) languages in a higher education institution can assist, rather than diminish, 
the development of academic discourses.  
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CHAPTER 3: METHODS AND METHODOLOGY 
INTRODUCTION 
This chapter describes the methodologies employed in pursuing the main objective of 
this study, i.e. to investigate the attitude shifts in terms of multilingualism possibilities of 
first year National Diploma in Financial Information System (FIS) students and their 
lecturers.   The first part of this chapter reviews the various methods used to explore the 
research topic, while the second part describes their use and also provides a 
justification for their selection.  
3.1 QUALITATIVE METHODOLOGY  
Babbie and Mouton (2005) draw a clear distinction between research design and 
research methodology. Research design is seen as the broad framework or plan 
encompassing the research process “in order to solve the research problem”. The 
research methodology, on the other hand, refers to “the methods, techniques, and 
procedures that are employed in the process of implementing the research design or 
research plan” (2005:xxvi).  
 
This study adopts a qualitative ethnographic research design to explore how multi 
lingual awareness and strategies could inform the structure and delivery of at least 
some of the courses in the FIS programme. It was necessary to narrow the scope of the 
research in this field. Therefore, this is a „micro‟ study which attempts to probe more 
deeply into language attitudes. The research is situated in a particular academic setting, 
that of the diploma course in Financial Information Systems and the research 
respondents are drawn from this field. The exception is the inclusion of the language 
practitioner at the university who has an overview of policy and practices throughout the 
university and is not attached to a particular course or programme. In addition, having 
been in this position for a number of years, she is knowledgeable about challenges and 
advocates of multilingualism who desire to implement institutional multilingual reforms.  
 
The need for multilingual policies has been mentioned in chapter one: this is even more 
urgent in the diploma courses where up to 80% of first year students do not have 
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English as their mother-tongue, yet must, perforce, embark on studying at tertiary level 
through the medium of English. The proportion of students from township and rural 
schools is greater within the diploma courses: hence far fewer of these students have 
been to ex-model C or private schools where they might have had more exposure to the 
English language and to English mother-tongue teachers. However, these students do 
possess rich linguistic resources in languages other than English: these could be 
mobilized to facilitate their academic transition to tertiary education. Within diploma 
courses, therefore, there is then a greater need to draw on the languages that students 
bring with them, both to ensure that more students have a chance of success in their 
studies and to satisfy the constitutional and institutional mandate to recognise and value 
the official languages of the region, namely, isiXhosa, Afrikaans and English.  
 
This small scale qualitative case study lends itself to a narrow focus allowing for greater 
depth and insight compared to more general quantitative research approaches such as 
large-scale questionnaire surveys. Following from the research of Dalvit (2004) and 
Aziakpono (2008) based at Fort Hare and Rhodes respectively, it was expected that a 
similar questionnaire at NMMU would result in comparable findings: i.e. that tertiary 
students find studying in English as the only LOLT a challenge; that students believe in 
the importance of English both as a marker of their accession to tertiary education, and 
as an entrée into the real world and to future employment, and finally that English is the 
necessary lingua franca,  a language of unity between all students, South African and 
international. Mindful of the world and local dominance of English, and wanting students 
to examine and problematize these commonly held notions, a methodology was needed 
that would allow for more participation and reflection over time. Ideally through an 
appropriate research process, student respondents would engage more deeply with the 
issues of language and education.   
3.2 CASE STUDY 
According to Denzil and Lincoln (2005),   
[a] qualitative design affords many possibilities of capturing and understanding 
detailed data through rich descriptions of the participants and their actions and 
interactions. 
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To understand more deeply the participants in the study and in order to capture the rich 
descriptions advocated by (Denzil & Lincoln, 2005) it was also important to obtain “the 
research participants‟ perception and understandings on their social reality” (Gall & 
Borg, 2005: 548).  The students‟ linguistic backgrounds and perceptions constitute the 
data that this research aims to intensively analyse and interpret.  This is in accordance 
with Bassey‟s dictum that  
the purpose of research is to advance knowledge by describing and interpreting 
the phenomena of the world in attempts to get shared meanings with others. 
Interpretation is a search for deep perspectives on particular events and for 
theoretical insights (Bassey: 44).  
 
As the interpretation of data constitutes a major focus of the study it is clearly situated in 
an interpretive paradigm. More specifically, this case study constitutes a delimited study 
by a participant-observer seeking to probe deeply and so glean understandings of 
classroom multilingual practices through varied engagements with students.   
Flyvbjerg (2011) makes a strong case for recognising case studies as contributing to 
research knowledge: in so doing he refutes five supposed “limitations” of case studies 
as research. He claims that in human experience most knowledge is obtained by lived 
experience that experts “operate on the basis of intimate knowledge of several 
thousand concrete cases in their areas of expertise” (Flyvbjerg, 2011: 303). This 
validation of real life knowledge acquisition is based on a “multiple wealth of details” and 
is important for developing a “nuanced view of reality” (303). In addition, case studies 
offer the possibilities of obtaining rich data and of probing for deeper insights. 
To engage FIS students and lecturers in reflecting on possibilities for multilingualism, I 
decided to use focus groups and interviews respectively. The following sections will 
examine these particular methods and what they can offer. 
3.3  FOCUS GROUPS 
Focus group interviews, sometimes called focused interviews or group discussions 
(Kritzinger, 1999; Merton, 1999), were first developed as a research tool within 
marketing and product relations fields and have also been used in medical research, as 
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well as in communication and media studies (Wilkinson 2011). Essentially this research 
technique involves bringing a group together with a moderator in a semi-structured 
interactive format to allow for engagement between the participants as well as the 
moderator or researcher.  Focus groups are supposed to yield greater insights through 
interactions based on the belief that “live encounters with groups of people will yield 
incremental answers…that go beyond the level of surface explanation” (Stewart et al, 
2007: 11).  
 
As used extensively in marketing and medical research the groups allow for interaction 
and emergent ideas which are unpacked in the course of the group meeting. Typically a 
group meeting is “characterized by a relatively small number of loosely structured 
questions” so that a flow of discussion is allowed for. (Stewart et al 2007: 11).  Ideally 
there should be a limited number of questions with sufficient time for the group 
members to engage with them all. Stewart warns of the potential problems encountered 
with an overload of questions (Morgan 1988). Focus group discussion usually takes 
place among six to twelve respondents selected by the researcher. The discussion may 
be moderated by a researcher or a trained group leader who initiates the topic for 
discussion (De Vos 1998, Neuman 2000). The moderator is expected to be a flexible 
facilitator to ensure that the respondents do not deviate from the topic and to motivate 
all of them to participate equally (Neuman 2000). Focus group interviews should provide 
respondents with the opportunity to examine their own viewpoints in the context of the 
viewpoints of their peers (Patton 1990). The relevance of the focus group interview is 
further highlighted by Terre-Blanche and Durrheim (1999: 304). According to these 
researchers, when interviewing an individual we develop an understanding of subjective 
experience; but when we work with groups we can gain access to intersubjective 
experience - i.e. experience that is shared by a community of people. In accessing 
intersubjective experience through interviewing, we also gain access to understanding 
differences in what might previously have been thought of as homogeneous group – in 
other words, the ways in which they do not share a common base of experience.  
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3.3.1 REPEATED FOCUS GROUPS 
Depending on the scope of the research being undertaken, focus group sessions may 
be repeated in order to sample varied or larger population segments (Wilkinson 2011). If 
more representation is required to validate the study, a challenge for the researcher is 
to replicate the conditions across the different focus groups. If the purpose is to track a 
group over time then the group interactions can play out differently as group members 
get to know each other and the researcher. The latter is a more unusual practice but 
was the selected approach for this research. 
3.3.2 FOCUS GROUP PRACTICE 
In practice a particular advantage of focus group research is that it also foregrounds the 
importance of content and expression because it capitalizes on the richness and 
complexity of group dynamics. Acting somewhat like magnifying glasses, focus groups 
induce social interaction akin to those that occur in everyday life but with greater 
intensity. More so than observation and individual interviews, focus groups afford 
researchers access to social – interactional dynamics that may produce particular 
memories, positions, ideologies, practices, and desires among specific groups of 
people. Focus groups also allow the researcher to see the complex ways in which 
people can position themselves in relation to each other as they process questions, 
issues, and topics in focused ways. These dynamics themselves become relevant units 
of analysis for this study. Understanding focus groups and their dynamics through 
multiple angles of vision forces the researcher to always see the world in new and 
unexpected ways.  
Focus groups also help to the role of the researcher (Denzin & Lincoln 2011). As such, 
focus groups can facilitate the democratization of the research process, allowing 
participants more ownership over it.   Allowing ourselves to dwell in and even celebrate 
these indeterminacies – the truly prismatic nature of things worth studying – may be the 
best way to move down the roads of qualitative research practices and theory building 
at this particular historical juncture. 
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3. 4 INTERVIEWS 
According to David and Sutton (2004), qualitative research is often characterized by the 
use of semi-structured and unstructured interviews. In interviews, respondents are 
usually required to provide oral responses to open-ended questions directed to them by 
the researcher. This could be in the form of a face-to-face encounter or over the 
telephone. The various structures of interviews identified in the literature are: “formal or 
structured, semi-structured or focused, and unstructured or nondirective” (Berg 
1998:60). The structured interview is guided by an interview schedule to which the 
interviewer is expected to adhere strictly. The questions are not to be reworded by the 
interviewer and they should be asked in the sequence in which they appear in the 
interview schedule (Frankfort-Nachmias & Nachmias 1996, Kumar 1996). This is so that 
the questions have the same meaning for each respondent: then if there are differences 
in the responses these can be attributed to individual differences between the 
respondents.  
 
Semi-structured or focused interviews are also guided by a schedule containing 
interview questions (Kumar 1996). The interviewer is, however, permitted to reword the 
questions or to ask other questions which are not on the schedule in order to clarify 
issues or to obtain more information (Berg 1998, Kumar 1996). This kind of interview is 
characterized by the following: it takes place with respondents known to have been 
involved in a particular experience; it refers to situations that have been analyzed prior 
to the interview; it proceeds on the basis of an “interview guide specifying topics related 
to the research hypothesis; and it is focused on the subjects” experiences regarding the 
situation under study (Frankfort-Nachmias & Nachmias 1996: 234). The respondents in 
semi-structured interviews are given the freedom to express their views on a topic, 
despite the fact that it is guided by an interview schedule. This form of interview 
provides the interviewer with an opportunity to experience the personal reactions and 
specific emotions of respondents (Dawid and Sutton 2004). 
 
The unstructured interview is characterized by a flexible interview situation. The 
interviewer does not use a schedule to ask questions because there is no prepared set 
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of questions to guide the discussion. In this form of interview, the respondents are 
persuaded to relate their experiences and describe any event that they feel is important 
relating to the topic of discussion as well as to freely express their opinions and 
attitudes as they deem fit (Frankfort-Nachmias & Nachmias 1996). In order for the 
interviewer to obtain detailed information to meet the objectives of the study, “probing” is 
employed to motivate the respondents to provide reasons for any views they hold, as 
well as to focus the discussion on the particular topic of the interview (Frankfort-
Nachmias & Nachmias 1996: 235). In addition, an interview can be held either with an 
individual or with a group of people as a “focus group” interview (David and Sutton 
2004). An individual interview is a “one-to-one” encounter between the interviewer and 
interviewee (David & Sutton 2004: 87). The interviewer has more control over an 
individual interview interaction and collects more orderly data than in a group interview 
(Morgan 1988, Kumar 1996). Furthermore, some interviewees may be more honest and 
feel more comfortable in expressing their opinions on some sensitive topics in private 
with an interviewer than in a group setting (Morgan 1988). According to Berg 
(1998:104), a researcher obtains “more detailed content information” in individual 
interviews than in focus group interviews. On the other hand, individual interviews do 
not provide the opportunity for observing interaction which often can produce details 
which are rich, interesting and relevant to the research topic. 
3.5 APPLICATION OF METHODS 
In this section, I will describe how some of the methodologies discussed in the first part 
of this chapter were applied for this study: I will also attempt to justify their use. This is 
necessary as the key focus of the study centres on data captured from the three focus 
groups with students and from interviews with staff members. 
3.6 INTRODUCTION TO FOCUS GROUP DISCUSSIONS 
Focus group discussions were chosen because they allow the students‟ own voices to 
be heard. Before the focus group discussions took place, students were given a 
questionnaire in order to get a preliminary snapshot view of students‟ attitudes. This 
questionnaire was modeled on research conducted at the Universities of the Western 
Cape, Fort Hare and Rhodes (see attached Appendix M) . The questionnaire was not 
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part of the actual study but was a precursor which served to introduce students to the 
topic of the research. These questionnaires were administered during their BCN 1120 
Communication skills course. All students studying towards an FIS qualification are 
required to complete this course.  The questionnaires were only given to isiXhosa and 
Afrikaans first languages speakers because the researcher wanted to investigate how 
speakers of other languages cope academically in an English- only environment. The 
three studies on language choices at Fort Hare, Rhodes and the University of the 
Western Cape respectively yielded similar results, with students professing to prefer 
English as their language of learning and teaching (LOLT).  As had been expected, the 
outcome of the questionnaire administered to the NMMU FIS students, preceding the 
focus group discussions, echoed the same findings. Thus the questionnaire served to 
introduce the topic of the research and those who wanted to further engage in the 
research topic were invited to join the focus groups. 
 
The three semi-structured in-depth focus group discussions formed a major component 
of the research: a group of six students indicated their interest in the research, and 
made a commitment to participate in the three focus group meetings after dates and 
times were negotiated.  The same student respondents participated in all three focus 
group discussions.     
3.6.1 DATA SAMPLE OF FOCUS GROUP DISCUSSIONS 
Six first year Financial and Information System (FIS) students were thus identified and 
the same students were used throughout all 3 focus group discussions. These students 
were given a letter outlining the focus of the research as well as a consent form which 
they had to sign (see Appendix B). These discussions took place over a 3 week period 
(12, 19, and 26 October 2010) and all 3 focus group discussions were conducted in a 
meeting room rather than a classroom. Although this was not a familiar setting it was 
hoped that avoiding a classroom would encourage more relaxed participation and help 
to counter the lecturer-student divide. 
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3.6.2 OVERVIEW OF 3 STUDENT FOCUS GROUP DISCUSSIONS 
In order to provide an indication of the contents of each focus group meeting and also a 
feel for the richness and intensity of what occurred in the focus group space, a brief 
overview of the 3 focus group sessions follows:    
 
Focus group 1 involved getting to know one another, so the initial 2 questions were 
used as icebreakers (find Appendix E.).  In addition, students were asked set questions 
and they were constantly encouraged to express themselves freely. They were invited 
to give their opinions on the current LOLT, their own mother tongue, multilingual 
strategies, and language issues in the classroom, amongst others.   
Focus group 2 met to respond to an article written by Dr Mamphela Ramphele which 
appeared in the Sunday Times on 8 March 2009 on page 11. Dr Mamphele Ramphele 
is a South African academic, businesswoman and medical doctor and is seen by many 
South Africans as a cultural icon.  The article, Here, mother tongue clashes with her 
mother‟s tongue, focuses on the price that South African black children will pay for the 
constant erosion of African languages (find Appendix F).  I expected that the discussion 
in focus group 1 would echo the sentiments made at other universities, therefore the 
need for students to consider an alternative viewpoint.  I felt that if students were 
exposed to an article written by a cultural icon like Dr Mamphela Ramphele, they might 
consider what the implications might be for indigenous languages.  All FIS students 
have to do a communications skills course (BCN 1111) and to ensure that students had 
read the article, the article formed the text of their BCN 1111 communication skills 
reading test. Students thus had to read the article to enable them to answer the 
questions in the test.   Students were also told that they should read the article again 
after the first focus group discussion and were given a week to do so. These students 
were therefore exposed to the article twice: the first time was for the BCN 1111 
Communications test and the second time was seven days before the second focus 
group discussion. Students were not given any set questions but were asked to respond 
with issues that were of concern to them.  
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The third focus group session was more student-centered, with the student respondents 
taking a lead in determining its structure. Different questions based on the research 
topic, multilingualism, had been posted on the wall around the venue and students were 
invited to choose and explore questions which interested them (see  Appendix G). This 
allowed the researcher to see which issues were of greatest concern to the 
respondents: the students were also prompted to bring their chosen questions to the 
group for discussion. This is in line with Morgan‟s (2002) view on the importance of 
reducing power imbalances and allowing participants more ownership of the research.  
After negotiating their focus group procedures, the students decided to commence by 
first discussing questions chosen by more than one individual. The others would also be  
invited to give their input. The fact that the students had decided on the procedures to 
be followed was heartening as they had used their initiative with regard to multilingual 
issues and had thus asserted their own voices. 
3.6.3 THEMATIC DATA CODING ANALYSIS  
Leedy (1989) emphasises the need for data to be classified and presented in an 
ordered manner. Thematic coding was therefore employed in order to categorise the 
qualitative data so as to facilitate the processes of description and discourse analysis.  
Once all the data had been collected and transcribed they were analysed and coded 
using the NVivo software programme to probe and explore the main research 
questions. This programme allows for the collected data to be grouped into selected 
codes - or nodes as they are labelled on the NVivo programme (Harran 2006). On 
completion of the coding, it was possible to retrieve all the data related to a particular 
thematic code. The NVivo node browsing and retrieving function enables the various 
tree nodes and child nodes (Harran 2006:169) to be browsed, retrieved and analysed 
collectively as grouped information in order to provide insights into the practice while 
maintaining a distance from the data context. For instance, if I want to investigate the 
attitudes of participants towards different languages, in the research I can use attitudes 
as a tree node, and under the child node I can use the different attitudes, for example, 
positive and negative attitudes towards English, isiXhosa and the language of learning 
and teaching (LOLT). The attitude tree node would group all data captured from the 
focus group discussions and interviews.  
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This thematic coding system was particularly useful when I analyzed the focus group 2 
data. Students had responded to an article written by Dr Mamphela Ramphele which 
appeared in the Sunday Times on 8 March 2009 on page 11. Students were not given 
any prepared questions but were asked to respond to the article. The coding system 
allowed me to group the similar responses together so that they could be presented in 
an ordered manner. Below is an example of how the thematic coding system would 
appear: 
 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  9 passages, 2129 characters. 
LANGUAGE BACKGROUND: POSITIVE ATTITUDE TOWARDS ISIXHOSA 
Section 0, Paragraph 274, 109 characters. 
That’d be nice, really nice. I mean mam if white  can learn an African language. It will recognise 
my culture 
Section 0, Paragraph 279, 131 characters. 
And when you do hear that old white man saying in IsiXhosa, “ZULU TRANSLATION”, you feel 
like joo, wow, it gives me a warm feeling. 
Section 0, Paragraph 312, 79 characters. 
If our lecturer can at least know conversational Xhosa, yo mam. I will be happy 
3.7 INTERVIEWS WITH LECTURERS AND THE UNIVERSITY LANGUAGE 
DEVELOPMENT PRACTITIONER   
I identified 2 lecturers who teach the FIS students, one of whom is an isiXhosa mother 
tongue speaker  while the other has Afrikaans as mother tongue. I specifically wanted to 
interview an IsiXhosa and Afrikaans mother tongue speaker because I wanted to know 
how they themselves deal with teaching in an English-only environment and whether 
they use their own mother tongues to assist students academically. I had the 
opportunity to speak informally to both lecturers and that is how I identified the mother 
tongues of both lecturers.  
 
I emailed both lecturers and attached a letter (see Appendix C) outlining my research 
focus and requesting an interview with each of them. Both gave their consent and I then 
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scheduled appointments with them. I prepared a schedule of questions for semi-
structured interviews: these were designed to focus on the concerns raised in the 
research sub - questions (see Appendix H.). The question probes generally consisted of 
What? How? Why? questions and were open-ended so as to encourage participants to 
reflect on and describe their own classroom practices and influences. During the 
interviews, the participants were required to reflect on their lecturing practices and 
possibly to theorise about their lecturing practices and circumstances.  
 
A similar process was also initiated with the language development practitioner. I sent 
an email to her with a letter attached outlining my research focus (see Appendix D). She 
was then interviewed and asked to provide an overview of the NMMU language policy 
and its current multilingual practices. In addition, she was invited to share valuable 
insights into the challenges facing multilingual advocates, as well as institutional 
challenges to the implementation of language policies and multilingual strategies (see 
Appendix I). 
3.8 VALIDITY AND RELIABILITY OF DATA 
Silverman (2000) points out that for reliability of data to be ensured, it is incumbent on 
the researcher to document all procedures followed.   In my research, validity was 
achieved by the use of multiple methods of data generation. These included an initial 
questionnaire which gave me snapshot accounts of student respondents‟ language 
attitudes; thereafter three focus group sessions with students - and finally interviews 
with two lecturers and with the language development practitioner were conducted.  
 
The 3 focus group discussions, as well as the interviews with the lecturers and 
language development practitioner were recorded on a digital audio tape and 
transcribed for the data analysis. The average time allocated to each focus group was 
1hour and 15 minutes and the interviews were each approximately 45 minutes long  
(see Appendix O). All interviews were recorded using  
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a digital voice recorder which allows voice files to be recorded, downloaded onto 
a computer, played back and emailed as an attachment for transcribing ease 
(Harran 2006:155).  
 
The recorder converts voice recordings into digital signals, which are then compressed 
and recorded to storage media. These sound files can also be attached and sent to 
participants or transcribers via email using the dictation software (Harran 2006).  
3.9 PARTICIPANT CONFIDENTIALITY  
In order to maintain participant confidentiality, no names of participants are provided in 
the transcriptions. Direct quotes of students are italicized for the three focus group 
transcriptions and no names are mentioned. In addition students‟ anonymity is 
maintained by presenting their responses in group format without attributing comments 
to, or attempting to track any individuals. For the interviews, lecturers are merely 
identified as lecturer 1 and 2 and the language development practitioner is referred to in 
the third person, i.e. “she said……” 
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CHAPTER 4: DATA ANALYSIS 
INTRODUCTION 
In considering the possibilities for multilingualism at tertiary level, accessing student 
respondents‟ perspectives was an important consideration. As alluded to in chapter one, 
attitudes towards languages need to be considered when advocating multilingual 
moves. Hence there is a considerable focus in this investigation on the contributions of 
the Financial Information Students (FIS) and their perspectives on the role of languages 
in their tertiary level studies. In addition, interviews with two FIS lecturers are presented 
and discussed. Finally, within the context of this study, the role and mandate of the 
Language Practitioner is also considered in order to provide practical insight into 
implementation strategies. 
Drawing on the research conducted by Aziakpono (2008), Dalwit (2004) and Dyers 
(2001), a questionnaire was developed, modelled on these former studies, and then 
administered to FIS students. This „snap-shot‟ questionnaire introduced NMMU students 
to the focus of the research and confirmed their acceptance of the hegemonic role of 
English as the LOLT at their university. However, while the questionnaire prepared 
students for some of the key issues of the study, it did not form an integral part of this 
research. On the other hand, as a result of the interest provoked by the questionnaire, 
students volunteered to participate in three discussions, or focus group sessions, on the 
topic of multilingual possibilities at tertiary level.  
In particular, this study aims to focus on isiXhosa and Afrikaans mother-tongue 
speaking students who study through the medium of English.  In order to allow for 
triangulation, the first focus group discussion was modelled on the snap shot questions 
given to students in the questionnaire. Data from the three focus groups with students, 
from interviews with two FIS lecturers - and from another interview with the language 
development practitioner were analysed. Emerging themes and categories were 
identified and a constant process of „data reduction‟ (Miles & Huberman, 1994, p. 23) 
took place beforehand, using the NVivo computer based system. The analysis and 
categorisation were framed by the research question, i.e.  
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“What shifts in terms of multilingualism possibilities can be detected in the language 
attitudes of first year National Diploma in Financial Information System students and 
their lecturers?    
Different themes were identified from the focus group discussions and interviews, using 
the NVIVO computer based system, and the three common themes which emerged in 
the focus group discussions were tracked across focus groups. The parallel themes 
which were analysed comprised the following: the attitudes of current students towards 
LOLT, multilingual strategies - and finally, links between identity and language learning. 
The subsequent reduction of data consisted of identifying themes and categories (Van 
der Walt and Dornbrack 2010).  
In this study, themes should be understood as recurring patterns regarding the LOLT; 
attitudes of parents and their influence on students - and finally, language and identity, 
while categories should be understood as subgroups under a particular theme. Overlap 
is inevitable in such a process; for example, students‟ statements about parents‟ 
attitudes can also be seen as contributing to their views on the LOLT. Similarly, identity 
issues are closely linked to language and culture, as well as to how language is viewed 
in society. The answer to the question Can your subjects be taught in Afrikaans/ 
isiXhosa? could be analysed via NVivo as a positive or negative attitude to the LOLT 
and could also be  discussed under the aegis of the  language and identity theme. 
FOCUS GROUPS 
Focus group discussions were chosen because they allow the students‟ voices to be 
heard. The three studies on language choices at Fort Hare, Rhodes and the University 
of the Western Cape respectively, yielded similar results, with students preferring 
English as the language of learning and teaching. These results were mostly obtained 
quantitatively via questionnaires and individual interviews. Similarly the outcome of the 
questionnaire survey preceding this study at NMMU echoed this finding of a preference 
for English as LOLT among speakers of African languages. This study, however, 
focused not primarily on analysis of the questionnaire results, but rather on a revisiting 
of the key concerns through a series of focus groups. This process aimed to give 
students more of a voice, both literally in that their words were recorded as part of the 
53 
 
research, and figuratively in that their ideas were valued giving them the space and 
opportunity to reflect on their language preferences.  Space for student voices is in line 
with a recent article (Mashatole, Bopape, Morepedi and Tlowane 2012, p.18) which 
states that academics‟ voices had been heard on the issue of multilingual education but 
student voices were absent. These focus groups gave the students a space to interact 
and engage with the topic in a more socially interactive manner.  
During the first focus group discussion, students were asked questions which were 
prepared by me. During the second focus group discussion students were expected to 
respond to an article by Ramphele Mamphela (2009, p.11).  Students were thus 
exposed to the article twice: firstly during their communication skills‟ course and 
secondly, just before the second focus group discussion.  In the third focus group the 
structure changed: different questions based on the research topic were posted around 
the venue and students were invited to explore and choose questions which interested 
them.   
The data gathered and discussion of each focus group will follow. 
4.1 FOCUS GROUP 1 
Six students participated in the first focus group on 12 October 2010, conducted in a 
meeting room rather than a classroom. Although this was not a familiar setting it was 
hoped that avoiding a classroom would encourage more relaxed participation. The 
discussion around the questions was by some ice-breaker activities to set the 
respondents at ease. Then the discussion around the questions began (see Appendix 
E).  
 
4.1.1  Students’ language background 
One of the themes that I focused on was their language background because I believed 
it plays a pivotal role in terms of their attitudes to language and identity. When they were 
asked “When did you 1st start learning a language” most students assumed that I was 
referring to English. These were their responses: 
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 Grade one. 
 Pre-school. 
 pre-school. 
 pre-school. 
 Throughout high school it was Xhosa all out. 
 went to a Xhosa school from sub A to standard seven. 
 
It was interesting that most of the comments identified when they first started learning 
English. I do believe, however, that the reason why they might have foregrounded 
English was due to the context of the research. They knew that a business 
communication class was offered through the medium of English and they also knew 
that my research was on multilingualism. Moreover, the focus group discussion was 
being conducted in English so the fact that they framed their responses to when  they 
started learning English as a LOLT in English was not too surprising. Clearly when 
asked an open question about language these respondents automatically assumed I 
was referring to English as a starting point for their language learning. It is also clear 
from their responses that they all started learning English at different stages in their 
schooling careers. The fact that 2 students indicated that they were taught in isiXhosa 
for most of their schooling careers shows the complex system our LOLT has created in 
South Africa. The students seem to believe that there are two types of schools, i.e. 
schools that have English as a LOLT and those where isiXhosa is the LOLT. Black 
students generally only have three years of schooling in their mother tongue and this is 
only if they attend a „blacks only‟ school (normally situated in townships or rural areas) 
whereas mother tongue speakers of English (i.e. those who normally attend formerly 
model C schools), will experience what Neville Alexander calls, “mother tongue 
education from cradle to university‟ (Braam 2012).   
 
Students thus arrive at University with various levels of competencies in the LOLT, i.e. 
English. Moreover there is some confusion as to what the actual LOLT was in the 
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schooling system. Because students learn the LOLT, English, in different grades in the 
schooling system we have a very complex multilingual phenomenon. In addition several 
variables (for example socio-economic status, age, attitudes towards multilingualism, 
histories of literacy, and so on) influence the acquisition of multilingualism. Moreover, 
these variables often combine in unpredictable ways (Bialystok 2001 & Wigglesworth 
2007). As a result, there is great variability in the achievement of multilingualism or of 
related achievements in terms of literacy (Edwards, 2009).  
4.1.2 Attitudes 
Students were asked various questions on their attitudes to language in general and to 
the LOLT. Please refer to Appendix E for the list of questions posed and Appendix N for 
Nvivo analysis. 
After the focus group discussions were transcribed, I categorized the answers using the 
NVIVO software programmes under the following headings:   
 Positive attitudes towards isiXhosa 
 Negative attitudes towards isiXhosa 
 Positive attitudes towards English 
 Negative attitudes towards English 
 Positive attitudes towards using English as a LOLT 
 Negative attitudes towards using English as a LOLT 
 Attitudes of parents 
4.1.2.1 Students’ attitudes towards English as a LOLT 
Various attitudinal studies had been conducted at different universities.  For 
example, Aziakpono (2008) conducted a survey of students‟ attitudes towards 
languages of learning and teaching at Rhodes University. Similarly, studies of 
students‟ attitudes to language issues have been conducted at the University of the 
Western Cape (Dyers, 2001) and Fort Hare University (Dalvit, 2004). The findings of 
all three studies reveal that student respondents preferred English as the LOLT and 
favoured isiXhosa used alongside it at various levels.  It was therefore important for 
56 
 
me to see whether the same attitude exists at NMMU.  The following are the 
positive responses given to the current English-only LOLT, at the university:   
 I don‟t see problems with English as a LOLT. 
 No problem with English 
 The university will never be dual/tri medium because we have too many 
languages in South Africa. 
 Too many languages - so English is good 
 I don‟t think … um … Xhosa should be introduced now. We‟ve acquainted 
ourselves with the English language and introducing Xhosa now would be a 
barrier. 
 I don‟t think Xhosa should be introduced as an instruction here at school and at 
university.  
All the students agreed that English should remain the LOLT and were critical  of 
alternative LOLT‟s. What was more surprising was that the 2 students who attended 
former black schools where isiXhosa was primarily spoken, often also agreed that 
English should remain the language of teaching. The NMMU students thus have 
similar attitudes to studies conducted at other universities. It seems ironic that 
isiXhosa students should prefer English as their LOLT and see Xhosa as a barrier to 
their learning.   
4.1.3 Reasons for choosing English as a LOLT 
Students were asked why they believe that English should be the language of LOLT: 
their responses were as follows: 
 Afrikaans, you know? Bringing in IsiXhosa will disadvantage others, as you say. 
 It‟s not good teaching in IsiXhosa here because we are all from different cultures. 
We‟ve got AbaTswana, we‟ve got Tshoto and everything so it would be unfair to 
those who don‟t speak Xhosa, 
 I was writing and then these other guys started speaking Xhosa. I mean I can 
read only in Xhosa and as I see that when I was in Xhosa, it‟s very, very difficult. 
English now is easy. 
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 I think it will be unfair for those who don‟t speak Xhosa, you know? 
Students seem to believe that if isiXhosa is used as a LOLT, it will disadvantage 
students from other language groups; yet, they do not see how having English as a 
LOLT disadvantages them.  It is clear from these answers that these students do 
not consider their own mother tongue to be important enough to be used as a LOLT. 
English is seen here as the inclusive language that supersedes other languages.  
Other responses given were:   
 Xhosa cannot be taught, it‟s a barrier „cause we can‟t understand what they are 
saying, personally because Xhosa is difficult. 
 Ja but you know from standard seven, Xhosa even as a subject is starting to be 
difficult, deep. So ja, it was very difficult. 
 Why you can‟t be lectured in Xhosa, you‟ve got no translation in Xhosa so it 
would be a problem for the lecturer as well 
These students firmly believe that because isiXhosa was never developed as a LOLT, it 
is impossible to develop it at all. Students acknowledge the difficulties they themselves 
would face with being taught at tertiary level in isiXhosa: clearly they see themselves as 
having invested in developing their English even though it is at the expense of their 
mother tongue. This appears to support both Alexander‟s (2006) and Ramphele‟s 
(2009) contention, i.e. that most Africans believe that African languages do not have the 
words for scientific objects and concepts.  Alexander adds that this notion that certain 
languages cannot be developed for such purposes has been disproven repeatedly by 
historical linguists (Alexander 2006) who have shown that many languages have 
developed by, among other things, borrowing liberally from neighbouring and „high 
status‟ languages. English, for example, is full of Greek, Latin, French and other lexical 
and morphological imports. In a similar fashion, African languages could borrow and 
import terms needed. In contrast to the views expressed by these NMMU students, 
students who graduated with a bachelor's degree in contemporary English and 
multilingual studies offered at the University of Limpopo since 2003, mooted the 
possibility of developing their own mother tongue, Sepedi (“Mail & Guardian”, 2012:12). 
They found that the issue of terminology and conceptualising text had been dealt with in 
58 
 
many creative ways. For first year students at the University of Limpopo, simplified 
scholarly texts in English were used, but all discussions, teacher inputs and 
assessments were in Sepedi. With a Ford Foundation grant in 2004, several scholarly 
texts were translated into Sepedi. Terms were simply borrowed from English (as English 
has done from Latin) or created by "Sothoising" English terms. 
Even though students feel that the isiXhosa language should not be used as a LOLT, 
they did not hesitate to express the emotional strain experienced when studying in 
English. These fears and frustrations were expressed as follows:   
 It‟s only the English I didn‟t understand, maybe if it was a test, I think I know this 
thing but the English language, I get confused. 
 I think I was afraid of the challenges that I was going to meet, you know? 
Speaking English full time, I didn‟t know English. Ja so I had that challenge when 
I got there, just communicating, just making friends with the people. You will find 
that most of them, they studied English from primary. They have been speaking 
fluent English and now I was this quiet guy in the class because I couldn‟t 
communicate with them and everyone was just speaking English. It was the 
school‟s policy. 
 I still had that fear. I think that fear was when I was speaking the language and 
not writing the language „cause I could hear when somebody speaking it to me 
but not … talking back was a problem. You know reading and understanding … 
comprehending … it was easy for me. 
 
Students seem to be preoccupied with whether they will be able to answer the 
questions in tests, rather than spending time understanding the meaning and arguments 
in the texts. Students mentioned that just interacting on a social level in English was 
frustrating, so one assumes that conceptualising technical concepts in their course work 
would be even more challenging. In one student‟s case one sees how the transition to 
English silenced his voice to the extent that he became „this quiet guy‟, a new identity 
position. Confusion, quietness and lack of confidence characterise these students‟ 
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experiences with English. This contrasts strongly with espoused belief in the value of 
English as the LOLT. Research dealing with second language students in accounting at 
the University of Australia (Feast et al 1999) and with Economics students (Paxton 
2009) shows that if students want to be literate in accounting or economics, they need 
to be able to participate in the discourse of business. Another interesting finding was 
when I transcribed the sentences of the focus group discussions; I did it verbatim. The 
reason for doing this was to see whether their sentence structures were coherent. It was 
clear from the transcriptions that sentences were not coherent: this kind of challenge 
might add to their frustration.  
The fact that these students struggle with English as a LOLT could be attributed to their 
not being taught academically in their mother tongue, isiXhosa.  Cummins‟ (2006) 
notion clearly states that if students want to develop academic literacy skills they should 
be taught in their mother tongue. A study conducted by Van der Walt and Dornbrack 
(2010) showed how Afrikaans-speaking mother tongue speakers who have had their 
schooling in their mother tongue, use their Afrikaans to negotiate meaning in English. 
These students were therefore able to draw on their academic knowledge of writing, as 
required in their mother tongue, to improve their writing in English. Unfortunately 
isiXhosa mother tongue speakers do not have that privilege.  
4.1.4 Student’s responses to lecturers’ attitudes 
I wanted to know what was happening with language usage in the classroom/lecture 
room environment: the responses were as follows: 
 sometimes I speak in Xhosa and she will tell me, “Uh-Uh, this is an English 
class.” Then I speak in English but there are moments where I just forget myself 
and answer in Xhosa. 
 Well I last year my Cost and Management Accounting lecturer, Mr Jodwana, who 
was Xhosa, we‟d speak to him in English „cause he never used the Xhosa 
language, whether he was speaking to you individually he stuck to English 
 if you spoke in English then he would reply in English, address us in English and 
not IsiXhosa. I was also taught by Mr Jodwana. He speaks English in his office 
and it‟s only English.  
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 I find that the Xhosa lecturers discourage speaking Xhosa in class but I had a 
coloured lecturer who would basically say or talk to an individual student in 
Afrikaans and you‟d think that, you know, okay so why can‟t we hear? They‟d 
ask a question or ask it in Afrikaans and he would respond in Afrikaans to 
whatever else he was saying and not go back to translate into English whatever 
she was saying. Maybe it‟s repetition, maybe with had  other [sic] question too 
and she didn‟t hear us 
 
Students‟ responses indicated that mother tongue isiXhosa lecturers were not open to 
using isiXhosa in the classroom environment even if the lecturer was an isiXhosa 
mother tongue speaker. What surprised the students even more was the unwillingness 
of the isiXhosa lecturer to speak to them in their mother tongue when they speak to him 
individually or in his office. Afrikaans mother tongue speaking lecturers, on the other 
hand, seemed to be more open to responding to students in their mother tongue.    
 
One of the reasons why the isiXhosa and Afrikaans mother tongue speaking lecturers 
responded differently to students could be as a result of their different educational 
language backgrounds. English and Afrikaans mother tongue had the privilege of 
mother tongue education from cradle to university (Alexander 2006).This is in contrast 
to the isiXhosa mother tongue lecturers who have not had the opportunity to be taught 
academically in  their mother tongues. Research conducted by Shembe (2002) at the 
University of Durban-Westville focussed on whether it was possible for isiZulu lecturers 
to teach chemistry to isiZulu - speaking students through the medium of isiZulu. The 
feedback that Shembe received from lecturers was that it is difficult to teach in the 
indigenous languages because they themselves have not been taught academically in 
these languages. Here the situation is analogous to that of the isiXhosa lecturer above. 
4.1.5 Multilingual Strategies 
The next question referred to what multilingual strategies the respondents would prefer 
in an English-only academic environment:  
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 it goes back to what I‟m trying to say about the Supplementary instruction groups 
that is for the Xhosa speaking students that will be able to understand things 
better that are explained to them. 
 for Financial Accounting, there was a little booklet that we got, I think it‟s a 
glossary, we read about these terms, you know, that financial language and we 
explaining in English and Xhosa and Afrikaans and it helped us.   
 In Commercial Law, my first year, there was a glossary and some people said it 
helped. 
 I think the glossaries will help mam, for those who can read the language. 
 Like as a policy, they select a student who is an Supplementary Instruction  
student who can who can speak maybe three languages and will be able to 
assist a student who is speaking Tswana and be able to explain it in their 
language because sometimes, he is right, you understand certain things when 
they‟re explained in your own language 
 
The students all seem to agree that having supplementary instruction classes where 
a tutor or fellow student can explain difficult concepts to them in their mother tongue 
will assist them in understanding the accounting discourse better. The multilingual 
glossaries which are currently available to accounting students also seem to have a 
positive impact on these students‟ academic development. (This was confirmed 
when I conducted an interview with the language development practitioner.) 
4.1.6 Attitudes of parents 
The next question referred to the attitudes of parents towards the current LOLT and 
these were their responses: 
 I didn‟t want to go to an English school; I wanted to go to a Xhosa school for 
standard eight, nine and ten. My mother wanted me to go there. 
 I attended a Xhosa school and when went to an English school, I failed. I had to 
repeat now the class that I failed and my friends were one class ahead of me, 
you know, and I didn‟t like that at all but she, my mother insisted 
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Even though the South African educational system promotes the usage of all eleven 
languages as LOLTs, currently only English and Afrikaans are used as a LOLT. 
Therefore, when two student respondents stated that they wanted to attend schools 
where isiXhosa was used as a LOLT, I am assuming that they were referring to schools 
where English is still the LOLT - but where most students and teachers are isiXhosa 
mother tongue speakers. The respondents indicated that their parents insisted that they 
should attend schools with English the LOLT because parents believed that English is 
the language of economic enhancement and privilege.   
4.1.7  Language and Society and Culture 
I wanted to know what where they believe isiXhosa should be used and these were their 
responses: 
 Xhosa should only be used at home and in society, individually 
 At home mam and socially but not where work and society are concerned. 
 Only in society because we need English for work  
 I think mam when … um … when different cultures are together, English should 
be used because if I was to walk into a room with Afrikaans speaking people, I‟d 
be insecure because I wouldn‟t know what they are saying about me. If you with 
a Xhosa speaking person and there‟s another nationality around then speak 
English because we all seem to understand the language. 
These responses indicated that students believed that their mother tongue should be 
used primarily within the family and broader community and where cultural rituals are 
required - but they do not seem to believe that their languages have the capacity to 
develop into languages of power.  
According to Alexander (2003) and Tollefson (2006), indigenous languages speakers 
experience a “Static Maintenance Syndrome”: this phenomenon, they claim, debilitates 
and paralyses most African language speakers. The supposed syndrome refers to an 
attitude of mind which they claim is prevalent throughout the African continent, and 
specifically in South Africa, and which manifests itself as a sense of resignation about 
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the perceived and imputed powerlessness of the local or indigenous languages of 
Africa. On the other hand most people are willing to maintain their primary languages in 
family, community and religious contexts.  
In terms of Bourdieu‟s paradigm (1977) this state of mind reflects the reality of the 
linguistic market: therefore they have become victims of a monolingual habitus, in spite 
of the fact that like most African people they are proficient in two or more languages. 
According to Alexander (2006) it is an incontestable fact that most black people 
consider the command of the English language to be the key of to all that is good and 
desirable in life. It does not, at this stage, help very much to point out to people that the 
vast majority will never gain sufficient command of the English language during their 
lifetime for it to become a real instrument of empowerment. This fact is borne out by the 
experience of learners in other African and Asian countries. Ramphele (2009) says 
learning through an African language will essentially inform Africans of their 
Africanness, i.e. of their identity.  
4.2 FOCUS GROUP 2 
Focus group 2 met to respond to an article written by Dr Mamphela Ramphele (2009, 
p.11) which appeared in the Sunday Times. Dr Mamphele Ramphele is a South African 
academic, business woman and medical doctor and is seen by many South Africans as 
a cultural icon.  The article, Here, mother tongue clashes with her mother‟s tongue, 
focuses on the price that South African black children will pay for the constant erosion of 
African languages. The article‟s provocative focus challenges commonplace acceptance 
of English and so resonated with the students‟ exploration of multilingual possibilities.  
Research conducted at 3 different Universities showed clearly the preference for 
English as a LOLT: would a challenge to their unquestioning assumptions via 
engagement with the article result in a shift in attitude? As expected the discussion in 
focus group 1 echoed the sentiments made at the other universities: therefore the need 
for students to consider an alternative viewpoint.   
I felt that if students were exposed to an article written by a cultural icon like Dr  
Mamphela Ramphele, they might consider the implications for the current treatment of 
indigenous languages.  All FIS students have to do a communications skills course 
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(BCN 1111) and in order to ensure that students had all read the article, it was used for 
their BCN 1111 communication skills reading test. Students were thus obliged to read 
the article in order to answer the questions in the test.   Students were also told that 
they should re-read the article after the first focus group discussion and were given a 
week to do so. These students were therefore exposed to the article twice before the 
second focus group discussion.  
There were no set questions given to students to structure the discussion but the 
NVIVO software system (see Appendix N) still allowed me to place their answers within 
the themes identified during focus group 1.  The first focus group findings therefore 
provided a lens with which to examine the second focus group discussion. 
4.2.1   ROLE OF INDIGENOUS LANGUAGES 
The responses below were thus received after students had reread the article in:  
 Yes mam, it is true what Ramphela Mamphele (RM) is saying because, 
especially the part where she says, and this does happen mam, if you say with 
young ones when they‟re playing with each other, you find that those who are 
English-speaking and fluent, and then you have those who are mother tongue 
isiXhosa speaking and then they can‟t really relate to each other, and you know 
there really is a communication breakdown. So, yes mam, it is true, it is. 
 The whites didn‟t encourage us to promote our culture, you see, just to leave our 
culture behind and tried to take our mother tongue. We must be proud of who we 
are. 
 I think RM is trying to say we must not forget who we are „cause when you forget 
who you are, we lose ourselves 
 Yes, RM article, it is telling the truth mam. Ja, we are losing our culture. 
 I think mam, it has to do with… It takes one person to believe in one language 
and that person must be very determined to develop that language. I mean, 
regardless of the statistics. We as black people, we have Xhosas , Tswanas, 
Venda.  It needs one person to be dedicated and to have passion to say, “This is 
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my language, I am Xhosa speaking and I want to develop my culture and make it 
known to the world.” 
 It‟s still our…our…our roots, our…our…our cultures and our language, just like 
the Chinese are mam. We have to stand…we really need more people like Dr 
Ramphele. 
 Um, I think mam, um, if people are made more aware of what is going on, I mean 
losing our African cultures. I think people would like really…we know that we are 
slowly adapting to Western culture but we haven‟t thought about it that we are 
losing our African roots. If we were made more aware then yes, now we are 
adapting to the Western culture, this is a problem „cause we are going to lose our 
African culture but I think if people were made more aware then there would be a 
change in attitude. 
 
The statement in the first bullet above “you find that those who are English-speaking 
and fluent, and then you have those who are mother tongue isiXhosa speaking and then 
they can‟t really relate to each other”, demonstrates the complexities that English as a 
LOLT has created within black communities. One of the students illustrated how two 
black African children coming from the same cultural background might not understand 
each other because the one would be fluent in English whereas the other child would be 
fluent in isiXhosa. This example demonstrates the changing nature of South Africa. 
During apartheid, discrimination was based on race but within the current democratic 
system, discrimination tends to be based on social class.  The child speaking English 
fluently would mostly likely come from a social class where the parents can afford to 
send the child to a former model C school where English is the medium of instruction 
and where students are taught in and encouraged to speak English only.  However, the 
child speaking isiXhosa predominantly would attend a school in the township which 
would   English as LOLT but since most of the teachers and students speak isiXhosa, 
this child would be more fluent in her mother tongue, isiXhosa.  
 
Kamwangamalu (2007: 264,) in his research on black South Africans and indigenous 
languages, argues that English in black communities which have no access to  English 
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socially is largely seen as a “they-code”.  However, ironically blacks in the liberation 
struggle regarded English as a “we code” – i.e. the language used for anti-apartheid 
campaigns and hence the language of democracy. He further adds that among many of 
the black elite in South Africa today who have experienced a language shift away from 
indigenous languages, English has become what he calls a “naturalised we-code”.  The 
black elite therefore continue to choose English instead of their own indigenous 
language. Kamwangamalu (2007) states that English has become the language of 
economic and social mobility, enabling the achievement of prestige and success. The 
new social class now chooses to use Black South African English (BSAE) or New 
English (Thutloa & Huddlestone 2011). 
 
Another interesting response to the article was the new realization by students that it 
was possible to develop all languages. This is in contrast with what was said in focus 
group 1 where students stated that it was not possible to develop the indigenous 
language. Moreover the students took note of Dr Ramphele‟s example of Chinese and 
Japanese political leaders who refuse to speak English even though they know English 
well and would rather prefer to speak through interpreters. Interestingly, research 
conducted by Phillipson (1992) suggests that the spelling and grammar of South African 
indigenous languages can be much simpler than in English. According to Carter (2006) 
it is odd that English, which is considered the main language of science and technology, 
relies so heavily on an archaic and opaque spelling system.   
 
Another important contrast with the first focus group discussion were the shifts in 
thinking that occurred. In the first focus group, students were willing to accommodate 
English as the language of power but after reading the article they realized how much 
they have compromised themselves to accommodate others. The realization of what 
happened during apartheid also became more apparent to them when one of them said 
„The whites didn‟t encourage us to promote our culture, you see, just to leave our 
culture behind and tried to take our mother tongue‟. In this comment the student has 
recognised that the move to English has resulted in language casualties.  According to 
Dastgoshadeh and Jalilzadeh (2011:661) “The apartheid regime used language as one 
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of the yardsticks, besides skin colour, to develop its divide-and rule ideology against the 
black population”   
 
Another interesting comment, “We as black people, we have Xhosas, Tswanas, Venda”. 
It needs one person to be dedicated and to have passion to say, “This is my language, I 
am Xhosa speaking and I want to develop my culture and make it known to the world”. 
In the first focus group students saw the different languages and cultural groups as 
being separate - and English was  the unifying language: therefore  they wanted English 
as the LOLT. After reading the article, it seems they now perceive the different 
languages and cultural groups as all being African and  they agree that the different 
indigenous groups should focus on what they have in common, rather than focusing on 
their differences. Instead of focusing on ethnic identity such as “Zulu”, Sotho etc, they 
should rather focus on being “African” (Dana 2011, p. 16).  
 
The idea of losing their roots and cultures also became very apparent to these students. 
Dr Ramphele states that  
education is mainly about acculturation, to be learned is to be cultured…..starting 
off an acculturation process with non-first language tends to lead to a situation in 
which a person becomes knowledgeable but not cultured, and developing a 
feeling a belonging nowhere.    
Again, the realisation that they might lose their cultures and roots resonated with all  
the students.  
4.2.3 LANGUAGE POLICY IN THE SCHOOLING SYSTEM  
Dr Ramphele refers to language policy in the school system and I wanted to hear 
whether students could recall whether their parents were given any language options in 
their children‟s education. Their responses were as follows: 
 No, No option was ever given to us about language. If you go to model C, it is 
English 
 Not once mam. It is accepted that model C means English only 
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 You‟re in a Model C school so you‟re going to be taught in English. No one asks 
question. No IsiXhosa option given. We must accept 
 if you want to be taught in Xhosa, go to a township school. 
 In matric though, we had three languages, English was the first one and then 
Xhosa and Afrikaans were both on the same level and we were asked if we want 
to drop either one of the two, instead of three languages, instead of English 
 I went to a Xhosa school so we were not made to feel inferior because the 
teacher sometimes, they did use English but uh, sometimes they did explain in 
English so it was okay „cause we were also allowed to ask questions in isiXhosa. 
It was okay for us. 
 Here were never any language issues discussed at parents meetings .Oh,ja, I 
forgot! The only language issue that was discussed that I can recall was that 
even in class, as students, you were not allowed to refer to your friend in your 
home language. You are supposed to speak in English, so one would get a letter 
in their diary to your parent stating that “Your child spoke in a home language 
and that is not allowed at school”, so we would be reprimanded by the parent, 
“You went to school and spoke your home language and you know that is not 
allowed.” 
One of the issues that Dr Ramphele mentions in her article is parents‟ belief that they 
have a say in the language policy of a school. However, according to Ramphele, no 
choice is available to parents as they are not informed of the advantages of being 
taught in the mother tongue. In fact, none of the students during this focus group 
discussion could confirm or remember whether any options of language choice were 
ever given to parents. Research conducted by Dixon and Peake (2008) showed that 
even if parents were given an option to choose the LOLT, it is done in such a way that it 
merely gives the illusion of choice. Parents prefer English as LOLT because no other 
language options or explanations are given to them.  
 
Tollefson (2006) and various other applied linguists  using critical discourse analysis   
have investigated ways in which social inequality is produced and perpetuated - and 
how these inequalities can be reduced in order to bring about social justice.  One area 
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within the critical literacy domain proclaims that language maintains and reproduces 
unequal power relations (Gee, 1996; Tollefson 2006; Janks, 2009).  Dixon and Peake‟s 
(2008) argue that the language policy foisted on  parents  produced social injustice 
because parents are were not informed of the advantages of their own mother tongue 
as LOLT. Another major obstacle for parents when choosing English as a LOLT would 
be the issue of parental support. The reality is that the majority of indigenous language 
students are confronted with a new language: therefore they require home support from 
parents. However most of the parents, being indigenous language speakers 
themselves, would find it difficult to assist their children academically in English.  
 
4.2.4 ATTITUDES OF PARENTS ON LANGUAGE AND CULTURE  
Mamphela Ramphele mentioned in her article the role of parents and the language 
choices that they make for their children. These were the students‟ responses to this 
issue:   
 Our parents feel proud when the children speak English and not Xhosa. That‟s 
why our language is going down because our parents must not forget about our 
culture but they want to see that there is something they got from school. Once 
he speak English nicely and know the words and everything then that‟s good, 
that‟s good, you see?  
 There is a perception among the black community that English is just better not 
just those who are educated but everybody is like that. If you speak English 
better, they seem to be much better than the day they arrived. 
 The parents send a child to school, once they see that the child is speaking 
English, now he saw that there is an achievement there, you see? Now when you 
speaking Xhosa, he doesn‟t know what‟s happening, you see? Our parents feel 
proud when the children speak English and not Xhosa.  
 Our parents are black and they are moving into suburbs. Once they get there, 
they change automatically 
 No, that‟s another story altogether. But I think parents have really been taken 
with the Western culture and I think they haven‟t stuck to their roots. I know many 
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parents who run a practise...who practise traditional…what do you call it in 
English? 
 During school mam, I didn‟t really have a problem „cause I knew if I wanted to 
practise my rituals and be free as a Xhosa person, I‟d go to a Xhosa medium 
speaking school but because I went to a Model C school, I knew I had to adapt to 
what was happening there. I really do feel bad. I really do feel we are slowly 
losing our traditions and the indigenous languages are slowly eroding too. 
 You come home and you come with a letter from your teacher saying that you 
are not allowed to wear your brown traditional suit and your parent will say, “Well 
that is what the school says, that is what you must do.” 
 No mam because in the Xhosa tradition, a man goes to the mountain if he‟s 
eighteen or so and he has to wear a suit, if I can call it that, that he has to wear. 
He has to wear it right through, let‟s say for a period of three months or so, and it 
was not allowed in the Model C schools. They can only wear, school attire but 
they are only allowed to wear cap because they go to school wearing their 
uniform, they only take their cap with and they may only wear their cap after 
school hours. So these schools do not take our culture, language into 
consideration. Our culture is only looked at in primary school, they just touch 
everything on the surface and then all is left for you as an individual to go and 
find out. 
 For us, at the township school we were allowed to wear traditional, actually for a 
man, when he‟s coming from mountains, he can wear the suit. 
 Now your culture has changed and your friends are coming, whether they come 
from the mountain, they are still focused on that they must wear the cap for three 
months and you because you are from the Model C school you cannot wear that. 
 And as a result, you will notice more men coming from the mountain; they don‟t 
want to wear the clothing for this required period. They wear the brown cap and 
that‟s it. They have not allowed their culture to be important. So sad mam 
 it is not a problem to wear a suit because it will represent our tradition and then 
the teacher, they understand, they understand, they don‟t have any problem with 
that. I don‟t think parents will listen if the principal at a township school tells them 
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that they cannot wear the cultural wear. Parents will be angry and tell the 
principal  he is not following culture but a model C, parents will adhere 
 
This question made students think of their parents‟ pride and joy when their children 
attend a school where they can be educated in an English-only environment. In fact, 4 
out of the 6 students mentioned this, now realising how their parents have disregarded 
their mother tongue. It is ironic that parents should feel this pride and joy for an English 
LOLT, yet, research has shown that even when children are educated in English, most 
of their parents cannot assist them with their school work because apartheid denied 
them an English education (Dixon and Peake 2008). This could now be remedied. 
Students mentioned that parents were even compromising their cultural rituals in order 
to accommodate a more westernized way of living. For example, families seem to 
accept that Xhosa traditions, which might conflict with school norms, would need to be 
supressed in order to fit in with the school‟s practices. 
At a former Model C school, male students who had undergone the circumcision ritual,  
would not be allowed to wear the traditional brown suit and flat cap in place of the 
school uniform, whereas at  a school where most of the teachers and students speak 
isiXhosa as a mother tongue, parents would be very upset if teachers objected to the 
traditional  attire 
According to Dana (2011), “it seems as if  parents were apologetic of the continued 
suppression of their identity, of their culture, of their language”:  The above example 
appears to confirm this suppression of  own cultural rituals.   Statements such as “But I 
think parents have really been taken with the Western culture and I think they haven‟t 
stuck to their roots” imply a criticism of their parents, albeit for the perceived 
advancement of their children. This comment illustrates how some parents have 
accepted westernized types of schooling, together with the associated former model C 
disciplinary systems.  
4.2.5 LOSS OF MOTHER TONGUE 
The following statements clearly indicate the validity of Cummins‟ theory (2006):  
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 what I think about this, the biggest problem I feel is really bad is because my 
sister, she grew up speaking English, like from the moment she was born she 
was speaking English, until I think she was about five, then she got introduced to 
Xhosa and now I find that she doesn‟t know either language very well, like she‟s 
not English speaking and she‟s not Xhosa speaking so what is she? So I think 
as far as her…she‟s a lost cause. She will never know much of either one, 
unless she takes the initiative and does it herself but from our family, she‟s not 
going to get it. 
 But my brother doesn‟t speak much Xhosa because he‟s a perfectionist, we‟ve 
discovered so he‟s afraid of saying the words wrong so he‟s also not English 
speaking and not Xhosa speaking and he doesn‟t know much Sotho either so he 
is a lost cause. It‟s the parents and society who pushes us with this English thing 
mam and then we are confused. 
Cummins‟s theory states that in order for students to be proficient in a second language 
(e.g. English), their first language (e.g. isiXhosa), needs to be developed academically. 
In other words Cognitive Academic Language Proficiency (CALP) is needed in their first 
language if students want to achieve  academically and the best way for this to happen 
is to develop the home language alongside English, the language of learning and 
teaching. Baker (2001:85) refers to this as „maintenance bilingual education‟. If one 
takes Cummins‟s theory into consideration, one can understand why the respondents 
felt that their siblings were “lost causes‟. Both siblings had not become sufficiently 
proficient in either language and this created the confusion which they are experiencing.  
According to Cummings and Swains‟ theory (1986) therefore these students could be in 
danger of not attaining CALP in either their mother tongue or in English. Although they 
might have developed Basic Interpersonal and Communication Skills (BICS), this does 
not give them the ability to interact critically with texts which is a key requirement if 
studying via English at tertiary level.  
4.2.6 ATTITUDE TOWARDS ISIXHOSA 
In focus group 1, students reiterated standard responses about the need for speakers of 
African languages to learn English but did not see the need for English speakers to 
learn isiXhosa. This sentiment was revisited in focus group 2 as follows:  
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 That‟d be nice, really nice. I mean mam if whites can learn an African language. 
It will recognise my culture 
 And when you do hear that old white man saying in IsiXhosa, “ZULU 
TRANSLATION”, you feel like joo, wow, it gives me a warm feeling. 
 That reminds me of walking into a store mam and you actually overhear the sales 
person speaking their language and if you approach them in their language, they 
are more friendlier to you 
Students‟ comments here indicate positive emotional reactions to hearing other 
people speaking their languages. The use of their language is seen as a form of 
recognition and affirmation which reduces anxiety and serves as a bridge between 
cultures rather than a source of division between cultures. 
4.2.7 ATTITUDES AT UNIVERSITY 
Whereas in focus group 1 the respondents accepted the need for English, here students 
have taken up a position from an isiXhosa viewpoint. This could be partly due to the 
article intervention as well as to becoming more relaxed with the research team.  
 No mam even here at the university they do not understand our language and 
culture, mam. We accommodate more mam. 
 We tend to succumb to whatever the situation is. If they say this is not allowed, 
we succumb to that. 
 They make the rules, yes and we follow. 
 But you are not really recognised, your culture is not recognised, your roots are 
not recognised, it‟s just another…you feel inferior. 
 It was inferior mam, it was. Ja, always, English is a challenge to us, you see, so 
ja, sometimes you don‟t understand, 
 You feel small 
 Ja, I also felt small mam because I don‟t know, I don‟t understand why we‟re not 
allowed to speak Xhosa, like were not taught in Xhosa but why must I feel 
ashamed of my mother tongue. 
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In contrast to the first focus group discussion, students now expressed their frustration 
and anxiety because their indigenous languages are not being sufficiently 
acknowledged at the university.  Verbs such as “accommodate”, “succumb” and “we 
follow” show how black students have had to compromise all the time.  Statements like 
„feeling small” and „feeling ashamed of my mother tongue” as expressed by two 
students highlights the inferiority of status that students experience  if they are deemed 
to be not sufficiently competent in English.  
4.2.8 ATTITUDE OF LECTURERS  
Students reconsidered lecturers‟ use of different languages more thoughtfully here. 
 If our lecturer can at least know conversational Xhosa, yo mam. I will be happy 
 If a lecturer comes the first time in class you say, “Molweni” (good morning), it‟s 
welcoming you all, you can feel free. „Cause you don‟t know the lecturer‟s styles, 
you see, but once he speaks your language, you see, you something. . 
 I think it goes on about how we were taught from an early age because we 
weren‟t born English speaking but we actually got to learn the language through 
school so if we were taught in IsiXhosa or our indigenous languages then we‟d 
find English being difficult and it‟d actually be the other way around. 
One can conclude from the comment, “If our lecturer can at least know conversational 
Xhosa, yo mam, I will be happy” that most of their lecturers were non-indigenous 
language speakers because the students only said that they would appreciate lecturers 
knowing conversational isiXhosa. I can also conclude from this statement that very few 
indigenous speaking lecturers actually use their mother tongue during lectures.   
Initially the students felt that the indigenous languages could not be used as a LOLT  
but now the students seem to  think that it is possible to develop these languages for 
academic purposes and if the roles were reversed, they would find English to be difficult 
“if we were taught in IsiXhosa or our indigenous languages then we‟d find English being 
difficult and it‟d actually be the other way around”.  
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4.2.9 LINKS BETWEEN CULTURE OR IDENTITY AND LANGUAGES  
When probed about possible incursions into cultural identity that might result from 
linguistic shifts, students responded as follows:    
 Mam, I‟ve never even thought of these questions before. This is interesting. I like 
talking about this  
 I don‟t think so at all. 
 It does. 
 I think it can. Your language changes, therefore your habits change. You adapt to 
what you are speaking. You no longer think in Xhosa and think what you need to 
say. 
 Ja mam, once you start changing your language, you change the culture. Ja, 
your culture will change. 
 Because first of all you are learning to change your language in education and in 
education, there is nothing about isiXhosa culture.. There‟s nothing about your 
culture at least. 
 
This question intrigued students. For example, one student admitted that he had never 
been exposed to these language and culture questions before. All the students agreed 
that if languages changes, culture changes as well. They believed that if language 
changes „your habits change, you adapt to what you are speaking”. They also felt that 
the education system rarely acknowledges the indigenous languages or cultures: and 
that therefore if you are educated in a language which did does not teach you about 
your culture, your culture will change.  
 
Dastgoshadeh and Jalilzadeh (2011: 660) agree that “language is inextricably linked 
with identity and in order to save identity, we must attempt to save our language.” They 
recognise that language is not only an instrument for communication but is also related 
to a set of behavioural norms and cultural values from which one's self-identity is 
constructed. Kamwangamalu (2007) agrees that the link between language and identity 
is so powerful that a single feature of language use serves to identify someone's 
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membership of a given group. He adds that when we hear someone speak, we 
immediately make inferences about his or her gender, education level, age, profession, 
and place of origin. Loss of a mother tongue is thus frequently perceived as a cultural 
loss as well. 
4.2.10 STUDENTS’ VIEWS ON WHITENESS 
Below were the students‟ responses on how they view white people.  
 I wish I was white. 
 White people are much more, like better. They are living a better life than most 
black people. 
 Most white people are richer than black people. 
 ...that‟s how I feel about, well, speaking English. I feel I will never be accepted as 
good enough in my own country. English is good. Xhosa is bad. 
 Yes, If you speak English you are more likely to be successful and rich and 
pretty (laughing). I get angry about this. 
 That‟d be nice, really nice. I mean mam if white can learn an African language. It 
will recognise my culture. They are so ignorant of my culture but yet I must 
accept theirs.  
Students regard the “other” as being better off. In this case whiteness is regarded as 
having material and linguistic benefits which a prevailing notion.  However, it is also sad 
that feelings of racial inferiority are still being expressed. Addressing multilingual 
possibilities and affirming indigenous languages would go some way towards 
addressing these notions.     
 
4.2.11 POSSIBILITIES OF MULTILINGUALISM 
The students‟ responses were as follows: 
 Tutorials being offered in indigenous languages. I think that would help a little 
and the multilingual glossaries and we must talk about our indigenous languages 
more. 
 Which is why I think it‟s not so much about the possibility; it‟s who wants to do it? 
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Students once again mentioned the possibilities of using small group tutorials  where a 
tutor  could explain difficult  concepts to them in their mother tongue. In addition, they 
also wanted more multilingual glossaries to be developed and finally, they wanted more 
language discussions and debates focusing on the indigenous languages.   
4.2.12 SHIFTS IN ATTITUDES  
When asked explicitly whether their views on the position of languages had changed at 
all from the first focus group meeting, students commented as follows: 
 Yes mam, there would, we realise now that we have been ignoring our language. 
I had a shift in attitude. 
 As isiXhosa speaking students, we must develop my culture. 
 I think mam, it has to do with… It takes one person to believe in one language 
and that person must be very determined to develop that language. I mean, 
regardless of the statistics. We as black people, we have Xhosas , Tswanas, 
Vendas, it needs one person to be dedicated and to have passion to say, “This is 
my language, I am Xhosa speaking and I want to develop my culture and make it 
known to the world.”. This what Ramphele is doing now. We must follow... 
 I think we need more people like Dr Rampele. 
 I think there need to be a shift in our attitudes towards the African languages 
mam „cause for me, I am personally motivated to be more involved in my culture. 
 Ja mam, there had been a shift in attitude definitely would be, especially if our 
indigenous languages would be introduced in the business and trade world and 
then we‟d make it. 
 It‟s still our roots and cultures and our language is part of it, just like the Chinese 
are mam. We have to stand to fight for the indigenous language…we really need 
more people like Dr Ramphele. 
 I do feel that I need to look at my language more so I had a shift but I still think 
English is much more important. 
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These student respondents acknowledged their roots, language and culture through 
these responses:  “as isiXhosa speaking students, we must develop my culture”; “that 
they‟ve been ignoring their own languages”; “there needs to be a shift in attitudes 
towards the African languages”; „it‟s still our roots and cultures and our language is part 
of it”. These responses are in contrast to those from the first focus group discussion 
where they did not acknowledge their language, roots and identity and were more 
concerned about the value and importance of English. Here they also express their 
desire for more language activism at the university. An altitudinal shift can be 
recognised in their acknowledgment and appreciation of their own indigenous 
languages. It could be assumed that this appreciation might have existed in the first 
focus group but was never iterated. Instead it was subsumed beneath the necessity for 
English that students saw as critical for their success both academically and 
economically. The value of their mother-tongue has now been brought to the fore as 
students have been newly sensitized and conscientized through the language debates 
experienced in their focus groups 
4.3 FOCUS GROUP 3 
The third focus group session was more student-centered, with the student respondents 
taking a lead in determining its structure. Different questions based on multilingualism, 
the research topic, had been posted on the wall around the venue and students were 
invited to choose and explore questions which interested them. This allowed me to see 
which issues were of greatest concern to the students and also prompted them to bring 
their chosen questions to the group. This is in line with Morgan‟s (2002) view on the 
importance of reducing power imbalances and allowing participants more ownership of 
the research.   
In negotiating the structure of the focus group, the students decided to discuss 
questions chosen by more than one individual. The others would also be allowed to give 
their input. The fact that the students had decided on the procedure to be followed was 
heartening as they had used their initiative with regard to multilingual issues and thus 
asserted their own voices.  A student-centred focus group discussion allows the 
researcher access to social dynamics that, according to Morgan (2002:23), can 
79 
 
“produce particular memories, positions, ideologies, practices, and desires among 
specific groups of people”.  In addition, such a focus group “can facilitate the 
democratization of the research process, allowing participants more ownership of the 
process and promoting more interaction” (Morgan 2002: 23).  
I analyzed the responses of students using the NVivo based computer system.Initially I 
used similar headings to those used for focus groups 1 and 2 but after careful 
reconsideration, I decided to present their responses to the questions which were 
posted on the walls as far as possible in the order in which they had been chosen. 
However, it should be noted that because of the research focus, the Nvivo themes 
overlapped with the focus group questions. For example, “positive attitude to isiXhosa” 
was a Nvivo theme, and one of the questions was “How can an awareness of language 
issues be created at the NMMU?”       
See Appendix G for the full list of questions for this focus group. Note too, that in the 
course of the discussion three additional questions were asked to probe for further 
responses and clarification.  
Question 1: How can an awareness of language issues be created at the NMMU?   
This was the question one of the students wanted to respond to first. Other students 
agreed, indicating that they too were keen to contribute their ideas on this issue 
 The question that I wanted to answer was, how can an awareness of language 
issues be created at the NMMU? I think people should be told about the current 
situation and where it will actually lead us. Like what Mamphele Ramphela wrote 
or other cultural icons. .   
 Courses promoting African Languages could be introduced not just for lecturers 
but also for students.  People could get involved in such courses, no one is 
forced because I personally did not think that I‟d want to learn in my own 
language and then when I was made aware of the current situation and what it 
could actually lead to, it made me have a different perspective of the whole thing. 
When referring  to countries like China and then one actually realizes that that‟s a 
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nation that‟s leading and right enough, they are an independent country, but they 
are prospering using their Mother tongue 
 Courses should be introduced. Initially did not want to be taught African 
languages but after reading the article, I have a totally different viewpoint.  
 We must look at how Afrikaners fight for their languages and use them as an 
example and we must debate language issues more.   
 
The fact that a few students chose this specific question indicated a shift from the 
stance in the first focus group discussion where they unquestioningly accepted English 
as the LOLT at the university. Now students were willing to discuss how an awareness 
of their own indigenous languages could be created at the university and they were 
prepared to consider the value of being taught in isiXhosa. It was clear that they had 
had a change of heart as they suggested how an awareness campaign could be 
established.  Suggestions included informing indigenous language students of the 
current situation with regard to their own indigenous languages. I believe they 
suggested this because they could see the change in their own attitudes after reading 
the Ramphela article: therefore they concluded that if other students were exposed to 
the same or similar articles they might change their attitudes. „We must debate more‟ 
indicates an awareness-raising or conscientizing, with regard to the language issues. 
Comments about the future with regards to their languages were voiced, with concerns 
about where current practices could be leading to. Students seemed to be projecting 
their misgivings regarding the consequences of the current LOLT trends. 
Most students also suggested that courses promoting the indigenous languages should 
be introduced at the university. These courses could be a section included in their 
communications module or other relevant modules.  Furthermore, it was suggested that 
lecturers learn basic conversational isiXhosa classes: this idea was voiced in both focus 
groups 2 and 3. This would show students that lecturers were making an effort to 
understand the students‟ culture and identity. One student mentioned “how bad” she felt 
when she saw an advertisement offering English communicative classes, yet, there 
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were never advertisements for isiXhosa classes. This student had become aware of the 
omission of her mother-tongue from the alternatives offered at the university.  
Students also suggested that indigenous language issues need to be debated more 
often at the university. In other words, the university needs to develop programmes 
which will encourage these debates.  It needs to follow the lead of the University of 
Limpopo which has pioneered a dual-medium degree, a BA in Contemporary English 
and Multilingual Studies (BA CEMS). The University of Limpopo claims this BA CEMS is 
South Africa‟s first and only dual-medium degree in which an African language, 
Northern Sotho, is used as a LOLT alongside English. In other words, classes are 
offered in both languages.  In an article in the Mail and Guardian of 19 October 2012, 
students who had completed the degree programme expressed their appreciation for 
being taught in both English and their mother tongue, Northern Sotho. The BA CEMS 
course had problematized the effects of colonialism on the indigenous languages of the 
world and the hegemony of English. They also described how they dealt with concepts 
that had not yet been developed in isiSotho by simply borrowing from English (as 
English has done from Latin) and by "Sothoising" English terms. It is clear that this 
degree had encouraged these students to think differently about their mother tongue. 
Similarly students at NMMU iterated the need to engage in discussions that would 
broaden their thinking and challenge the conventional notions regarding the roles of 
languages amongst their fellow students and within the university context. 
One student made reference to how Afrikaners can define themselves as a language 
group rather than as a race group and she suggested that indigenous language 
speakers should also learn to have pride in their indigenous languages.  Her use of 
„fight‟ also indicates the effort and commitment that she deems necessary for a 
language to be developed and advanced. 
Question 2: Is any grouping advantaged by the current language policy?  
This question was designed to encourage students to problematize the straight for 
English route espoused by media and education departments. Significant quotes are 
listed here:  
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 the question I chose was, “Is any group being advantaged by the current 
language policy?” Yes mam, like mostly, white people are advantaged because 
our textbooks use English, everything basically is in English. Ja so ja, I think 
white people are mostly advantaged and us black people are put in a position 
whereby we have to lose our mother tongues in order to be successful one day, 
ja.  
  I also think that the white group is at an advantage but be aware that not all 
white people are first language speakers, some of them are Afrikaner but I think 
they‟re more at an advantage because they adapt easily to the language. That‟s 
what I think, I don‟t know how far it goes but I think they adapt easily to the 
language. 
 I stand to contradict myself then because Afrikaners speaking Afrikaans at home, 
just like I speak Xhosa at home so I think that they also go through the same 
process that I do when it comes to learning the English language so I do 
contradict myself again in saying that the white people are at an advantage with 
the current language policy in South Africa or the university. But what I have 
come to realize is that the Afrikaners are still at an advantage because their 
mother tongue is so well developed.  
 but besides that, most coloured or Indian people speak English so I categorise 
them as white people. I don‟t why but I do that. 
 
Initially students all agreed that white people were at an advantage because they were 
being taught in their mother tongue but after some discussion they mentioned that not 
all white people were at an advantage because Afrikaans-speaking whites had similar 
language challenges as both groups were not being taught via their mother tongue as 
university level. One student challenged this generalization, maybe as a result of the 
Ramphele article, noting that Afrikaans had been well developed as an academic 
language and that therefore it was much easier for Afrikaners to adapt to English. In this 
focus group, students offered more considered comments on the language issues with 
an attempt at a more nuanced understanding of the place of Afrikaans: i.e. eclipsed by 
English but well developed. Some broad generalisations still exist in terms of other 
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language groups with non-Black Africans being grouped together as white – almost a 
reversal of the apartheid era tendency to use the blanket term “non-white” as an 
othering exclusion. Maybe a more diverse student group where languages such as Urdu 
or Hindi were also considered might have mitigated this generalized view. However no 
further explanation was asked of the students on this issue. 
Question 3: What do think of the role or place of isiXhosa now?  
This question was asked to probe whether students had attitudinal shifts towards than 
mother tongue:  
 I think my thoughts, my views have changed from the first focus group 
discussion  till now because at first I thought, you know, let‟s just carry on the 
way we‟ve been going. We‟re going westernized so let‟s just carry on there 
and it‟s more comfortable, everyone‟s with it but now I think it‟s crucial that 
Mother tongue instruction should be implemented from a young age and 
children should be taught in their own indigenous languages,  Ramphele 
Mamphele, she was suggesting that it should be implemented from a young 
age and that you should grow with it so that the child has foundations of not 
who they are necessarily but their roots and being aware of how to speak 
fluently, not in English or Afrikaans or French but in their own language 
„cause most of us can‟t speak fluently now. We need to be taught in our 
Mother tongue  
  I had a complete shift in attitude. Not just at tertiary level. It should be 
introduced from pre-primary. Children should be taught from a young age. 
Believe that business world should encourage isiXhosa and it will assist  
 Xhosa should become more appreciating of our culture.  
 Need to print book that teaches our African culture.  
 It was concluded that we need language activities to help the indigenous 
language along… 
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 Need to show us ways to show our cultures and appreciate our cultures. They 
must print books that are not westernized. Like historical novels. It must be 
more cultural so I had a complete shift 
 We must appreciate our culture but we must not forget to be fluent in English 
so yes Mam I had a shift in attitude 
 
During the first focus group discussion, students mentioned that they had no 
expectation that other language groups need to know their language. They were almost 
apologetic regarding their own indigenous languages. However during this focus group 
discussion they displayed an entirely different perspective. They were more positive 
towards isiXhosa and indigenous languages in general and could see the necessity of 
introducing it at a very young age as a LOLT.  Students also suggested that materials 
that reflect their cultural history printed in the indigenous languages.  All these 
responses showed a significant shift in attitude towards a need to promote the 
development of isiXhosa and other indigenous languages for academic purposes.  
Students still recognise the value of English but this is no longer at the expense of their 
mother tongues. These responses indicate students taking up an advocacy stance and 
wanting books that are not westernized, which might seem a little contradictory if one 
considers books could be considered a western import.  
Question 4: What aspects of your roots would you like to keep and what would 
you like to change?  
Here students were encouraged to consider culture as something malleable and fluid as 
opposed to a fixed inflexible system.  Students had earlier recognised that many of their 
traditions had taken up Western influences in the inter-play between co-existing 
cultures. This interplay is reflected in their answers as students recognized the 
transitory and adaptable nature of culture. 
 Okay mam, I‟ll try. I would like to keep so many aspects of my roots. I am hoping 
that us, Xhosa people can keep practicing our rituals and customs „cause I 
believe those are what define us as Xhosa people. We must promote our 
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languages and be proud of it.  I think our practices and customs define who we 
Xhosa people are and I wouldn‟t want any of my children not knowing what used 
to be. I‟ll make an example of the traditional wedding. I want a traditional wedding 
and a white wedding. One can call me old school but I want it that way. I like it 
that way „cause really, our practices and customs define who were are because 
as much as we‟re black people, we practice different things so I want to instill 
those principles in my household. 
  I think your roots are where you come from, your family, the values that you are 
taught at home, the shaping of your behaviour, the way your parents say, “This is 
okay, this is not okay. This is how you should do things.” The aspect that I would 
like to keep, in terms of my roots, it would be the spirit of Ubuntu, the spirit of 
helping each other. In township, you know your neighbour and there is nothing 
wrong with it.  
 My roots are practicing the ritual customs and practices mam.  
 I would like some future interest in my culture, you see, for my roots. 
 In no educational book have I read of what defines us as Africans. They‟re with 
the trend; they‟re westernized so it doesn‟t have a positive impact on who I am as 
a black woman. 
 Want to keep roots and culture. Practices should remain. One would prefer a 
white wedding and an African wedding. Roots, family, values you would have 
been taught at home. Rituals, cultures and practices.  
 
Students all agreed on the value of their African roots. The interplay between cultures is 
particularly visible with wedding events where both cultural practices can exist alongside 
each other. Students respected their roots and want to retain cultural practices as a 
means of maintaining these roots. They also assumed that the essence of their culture 
has never been captured in a written form. However definitions of “Africanness” reside 
in the people and their practices rather than in reference books. Students also 
expressed a desire to continue practicing traditional cultural rituals in their own 
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household one day. These roots include the spirit of Ubuntu, traditional weddings, and 
the values they were taught at home amongst others.          
Question 5: Do you think your language is part of your culture?  
This question was an extension of the role of culture and the extent to which language 
is indelibly linked to culture. This was an attempt to probe their perceptions of the 
language and culture mix - and to ascertain whether opinions voiced in focus group two 
were still held.   
 But the ancestors won‟t understand you if you speak English. Right enough in the 
workplace or so or around people you might be English speaking but when you 
have to practice your cultural activities you do them in isiXhosa 
 Focusing on ancestors that might not understand them if you speak English. 
They believe that you can use both. English for corporate world and African 
cultures should be in isiXhosa.  
 Rituals cannot be done in English.  
 
All the students agreed that their indigenous languages were part of their culture and 
they should be preserved.  Statements such as “the ancestors won‟t understand you if 
you speak English”, shows that practicing their cultural rituals in their mother tongue 
plays a major role in their lives.  This spiritual element indicates how language is 
intimately linked with their belief system and religious practices. According to 
Dastgoshadeh & Jalilzadeh (2011), language is intimately linked with culture and in 
order to save our identity, we must attempt to save our language. They further add that 
language is not only an instrument for communication but also relates  to a set of 
behavioral norms and cultural values from which one's self-identity is constructed.  
Dana (2011) says that learning through an African language will essentially serve to 
inform Africans of their Africanness, i.e. their identity.  This is supported by these 
students‟ comments on their culture, rituals and identity.    
Question 6:  do you believe that there are terms in African languages that cannot 
be translated?  
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Possibilities of translation had been raised earlier with students wary of this practice 
though they valued the concept of multi-lingual glossaries. For students to see their 
languages as having a place at tertiary level, they needed to evince a more nuanced 
understanding of translation.  
 I don‟t think I know how to say the Rand or money values in Xhosa because it‟s 
not that I don‟t know how to pronounce it, it‟s „because I haven‟t been taught. 
And I don‟t think there are any words that can‟t be translated. There aren‟t any 
Xhosa words that can‟t be translated into the English language.  
 Right enough I agree that there are words in Xhosa, there are words…you find 
phrases in the English language that are being translated as one word in the 
Xhosa language so I beg to differ when it comes to saying there are words in the 
Xhosa language that cannot be translated. Every word can be translated into 
another language, it might not necessarily be the same amount of words or 
vowels or consonants in that word that is used to translate to another language 
so all words can be translated.  
 I disagree with what Siya just said. There are words in English that when you try 
to translate them in Xhosa, you won‟t like understand them. Like for instance a 
computer, you know what a computer is, it‟s a [???] screen but in Xhosa you 
can‟t…they haven‟t yet  develop a phrase or a word  
 Still I disagree once again „cause they can‟t translate such words; they haven‟t 
worked on it, the matter hasn‟t been addressed „cause they are trying hard 
enough, they are trying to educate the Xhosa people about what a computer is 
but they just haven‟t found the right words so they are working on it. I mean 
every word can be translated, they still working towards it. They are. 
 In Afrikaans the word is „gevaarlik‟ but in English it would be „beware of”. So in 
Afrikaans it might be one word but in English it would be more words.  I think it 
goes back to where I said when translating something; it might not be one word 
when you translate it but still in the end, you will get the definition of what one‟s 
trying to say. 
88 
 
 Cause I think it goes back to when we were told that some cultures, like the 
Chinese and all, they know and understand their own language very well and 
therefore they can translate to the English language „cause they have a very 
good understanding, they have a very good foundation of their own language 
and when it comes to translating, they have a good understanding of what is 
being taught. So one has to have a very firm foundation of their own language 
and therefore translating will be easier. 
 I still don‟t think it‟s easy because in English there is a difference between “love” 
and “like” in isiXhosa there is no difference. l A boy in class for example will 
know that I do not mean love and she added that one will hear what one wants 
to hear 
 Well mam, I disagree with that because we know the difference when we hear it 
in a sentence. 
 
This question was debated vigorously by students because most of them believed that 
all words are translatable and therefore all words in isiXhosa should be translatable: the 
Mamphela Ramphele article was used to emphasize this point. One student, however, 
still believed that there were certain words in isiXhosa which are not translatable and 
used the examples of the words “like” and “love”. She asserted that in isiXhosa there is 
no distinction between these two words. Students debated this issue with one student 
declaring that indigenous speakers “know the difference when we hear it in a sentence”. 
This student claimed that a boy who is your friend “will know that I do not „love‟ him and 
that I actually „like‟ him”. The student added that even if a language has two words and 
another language has one word, it does not matter because it is not about the number 
of words but understanding the concept of the word. She used the example of the word 
„gevaarlik‟ which is one word but if translated to English it becomes two words, „beware 
of‟.    
Through this interaction students were unknowingly engaging in concept formation while 
they were translating the difference between “love” and “like”.  Young (2005:1) defines a 
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concept as a “……particular mental idea or image we have of an object or process”, and 
concept literacy as  
reading, understanding and using the learning area specific words, terms and 
related language forms which is an integral part of knowledge formation in these 
learning areas.  
This definition reflects the particular understanding of one of main constructs of 
multilingual research, i.e. the development of the resource books. Both Van der Jacobs 
and Ramani (2006), and Paxton (2009) argue that language and concept formation are 
inextricably linked and that entrée to concepts occurs through the use of language. 
Here, focus group students, without even realizing it, were engaging in concept 
development.  Students were drawing on the language resources available to them to 
negotiate meaning: this process is recognized by Michael-Luna and Canagarajah 
(2007) who argue that all available languages are used interactively by adults as part of 
cognition and literacy. 
Question 7: who are your language role models?   
This question probed language issues from another perspective: i.e. their language role 
models, and their awareness of how languages are foregrounded in society: 
 Phumzile Mlambo - Ngcuka, the former deputy president. She would be my 
language role model .She can speak her own mother tongue very fluently and 
still understand English, even when in the parliament, she speaks Xhosa, ja. 
 My language role model is Noxolo Grootboom because when she speaks she is 
so well represented. She believes there aren‟t words that can be translated into 
English, „because the SABC 3 and the SABC 1 broadcasts the same articles and 
yet they‟re broadcast in different languages and yet the message is still 
contained. 
 Ramphele Mamphele had become my language role model because what she 
said is so true. 
These role models were chosen for their fluency in using the mother tongue - and in 
the case of the former Deputy President because she spoke isiXhosa in parliament, 
thereby elevating Xhosa‟s status in governmental and public discourse. Another 
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student mentioned a television newsreader, Noxolo Grootboom, and with the 
observation that translation occurs between languages. Her recognition of the 
newsreader‟s versatility was also an acknowledgement of language competence. 
Her words, that “SABC 3 and the SABC 1 broadcast the same articles and yet 
they‟re broadcast in different languages and yet the message is still contained” 
provided evidence for her that all isiXhosa terms are translatable. The reality of the 
business world being in English was still an obstacle for two students, but another 
student concluded that if their first language, isiXhosa, was developed for academic 
purposes, using English would be easier and therefore they would be better able to 
deal with the English-only business environment.     
Question 8: Has this process made me think differently about languages? 
This question encouraged participants to reflect on the process they had been engaged 
in.  
 The process made me appreciate my own languages more. Need to do it more 
often.  
 I‟m actually embarrassed that I have turned my back completely on the Xhosa 
language and I realized if I were to do the same and my children were to do the 
same and their children and my great grandchildren the Xhosa culture and 
language would die completely. It‟s not only about me, it‟s about the future 
generations too and unfortunately, we as the current generation aren‟t aware of 
that. We need to be alerted about it and where it‟s actually going to lead us. It 
really makes you want to think twice about learning and speaking the English 
language. It does. I would love to read more articles promoting my language. I 
feel so ashamed! 
 Yes, it did come to me sometimes but I‟d say that the process, it helped me into 
appreciating my language more. I mean, when I was in high school we were 
reading Xhosa novels. I love Xhosa novels. They‟re funny and I like everything 
but the thing is I wouldn‟t just go buy myself a Xhosa novel, yet I like reading it. 
Why do I not want to buy into my own culture and language? Now I think I will 
start appreciating my language. I need to do that more often so the process has 
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helped me so I will start appreciating my culture more and being part of who I 
am. Yes, knowing English is a good thing „cause we are a diverse country and so 
you have to communicate in English „cause I don‟t know how to speak Afrikaans 
so if I am speaking to someone who speaks Afrikaans I have to use English so I 
think the process helped me change in a lot of ways. 
 I am still concerned about the English business environment  
 The business world will okay because if my isiXhosa is good, I can cope with 
English.     
 
Students again expressed some shame and embarrassment in not acknowledging their 
own language. They agreed that English was important because it was a common 
language used by everyone and in the business world. One student said that she loves 
isiXhosa “novels because they were funny and I like everything but the thing is I 
wouldn‟t just go buy myself a Xhosa novel, yet I like reading it. Why do I not want to buy 
into my own culture and language?”  This self-examination allowed them to reflect on 
how their own behaviours contribute to the under-utilization and relegation of isiXhosa 
as a language of learning and teaching. Students‟ self-reflections indicate how they see 
themselves as unknowingly complicit in the marginalization of their mother-tongue. The 
consequences of not preserving their own languages were articulated by a few 
students. One student expressed her concern about the English-only business world 
and another student was reminded of how much easier it would be in the English-only 
business world if their first languages were well developed. Thus they began to 
recognise how developing isiXhosa would enable Xhosa speakers to better engage in 
the English-speaking world of business. 
4.4 INTERVIEWS WITH LECTURERS 
 
The following section contains summarised reports on interviews conducted with two 
Financial Information System lecturers. These lecturers were specifically chosen 
because they lectured the FIS students who participated in the focus group discussions. 
As mentioned earlier, the aim of this research study was to explore multilingual 
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awareness issues and possible implementation strategies in one specific programme, 
i.e. a Financial and Information Systems course The two lecturer respondents have both 
been lecturing in the Financial Information Systems Department for several years. In 
order to maintain anonymity, these lecturers will be referred to as Lecturer 1 and 
Lecturer 2. These interviews each included seven open-ended questions and two 
closed-ended questions (see Appendix H & I). The answers to the interviews will be 
presented as follows: first a question will be given and thereafter the direct responses of 
both lecturers will be given.  I will conclude each question with a summary and an 
analysis of their responses.  
 
 QUESTIONS  LECTURER 1  LECTURER 2 
4.4.1 Do you understand 
Xhosa/Afrikaans well and 
can you engage in a 
conversation through it?   
 
Very good to excellent 
because I‟m Xhosa 
speaking and both my 
parents are Xhosa 
speaking and I will be 
Xhosa all my life 
Well Afrikaans I‟m very 
competent with, now IsiXhosa, 
not at all. I think I just know 
the basic Xhosa. You know, 
greeting.  
 
The political situation at that 
time also, it wasn‟t like 
that...you know, it wasn‟t seen 
as a necessity to know, 
Xhosa, Afrikaans I can read, 
write, speak. 
 
Lecturer 1 is an isiXhosa mother tongue speaker and is very proud of his isiXhosa 
identity. Lecturer 2 indicated that he is very competent in Afrikaans and can read, write 
and speak it well. He also added that the reason why his isiXhosa is not up to standard 
because isiXhosa was never previously perceived as a feasible LOLT or as having 
academic value under the apartheid regime If possibilities of multilingualism had to 
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become an option, both these lecturers are able to assist because they are both 
competent in a language other than English.  
    
 
 QUESTION  LECTURER 1 LECTURER 2 
4.4.2 If conversational Xhosa/Afrikaans 
classes were offered at the university, 
would you attend them? 
I will be very interested in 
Afrikaans conversational 
classes.  
Yes, 
absolutely. 
Xhosa,  
 
Both lecturers are willing to attend isiXhosa and Afrikaans conversational classes to 
improve their language competencies.   
 
QUESTION  LECTURER 1 LECTURER 2 
4.4.3  Do you 
think these 
classes will 
be 
beneficial to 
you? 
You know, um, coming from a 
Xhosa background, I understand, 
and also having been a student 
myself, you know, in a 
predominantly, in fact, in an 
English university. Um, I know 
language challenges and it‟s 
something I‟ve … I‟ve experienced 
myself so I can … I can imagine, 
someone speaking a different 
language and being lectured in 
another, surely there must be 
language problems there. So 
these classes will be beneficial 
Absolutely.  
IsiXhosa ja, a Xhosa class 
would definitely be beneficial. 
There was a Xhosa class 
running last year but it was on 
the evening that I myself had 
an evening class. So if it had 
to be on another evening, I 
would surely have been there 
I mean 80% of my students 
are Xhosa and sometimes I 
feel very inept. You know, 
especially where there are 
difficult concepts and you 
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know that the student, it‟s not 
even his second language. 
Now you‟ve got to convey a 
difficult concept in a third or 
even forth language and I feel 
at times... 
   
Lecturer 1 did not directly say how beneficial conversational Afrikaans or isiXhosa 
classes could be but I could conclude from his statement that he understood the 
importance of Afrikaans students seeing and hearing that he was at least 
knowledgeable in the basics of their language, Afrikaans. He also reflected on his own 
language challengers as an isiXhosa mother tongue university student studying via 
English and he was able to recall the difficulty of studying via a second or third 
language.  
Lecturer 2 also believed that isiXhosa conversational classes would be beneficial to him 
and to his students: he himself feels equipped when having to address a class in which 
more than 80% of the students do not have the LOLT, English, as a mother tongue. He 
had experienced the frustration of explaining English concepts to students whose first 
language is not English.  He mentioned that the university had offered an isiXhosa 
conversational programme which had unfortunately clashed with his lectures but he was 
willing to attend it if were to be offered again.      
 QUESTION LECTURER 1 LECTURER 2 
4.4.4 When you do group 
work in your 
classes, do 
additional language 
students speak 
English or mostly in 
their mother 
 But I hardly ever have group 
work. What I would do, I would 
give students a task to do in class 
and I will say then, “Okay, you can 
discuss with the one next to you.” 
Mostly it‟s calculations so they 
have to talk to each other 
Very seldom, very seldom 
but we also very seldom 
have group discussions in 
our class because it‟s a 
practical course. You know, 
accounting being a very 
practical concept. It allows 
basically for monologues you 
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tongues? somehow and if the one sitting 
next to the Xhosa speaking 
student is a Tswana speaking 
student, so naturally they pick a 
common language they can 
understand each other and that 
would be English but mostly they 
speak in their mother tongue  
see, instead of dialogues... 
Because I don‟t really 
conduct discussion or there‟s 
hardly any group work done 
so it‟s difficult basically to 
answer that because of the 
fact, like I said, in most of my 
classes I hardly hear people 
speaking in their mother 
tongue. 
 
Both lecturers mentioned that the courses they were lecturing did not require students 
to do group work because they did mostly accounting calculations which require 
individual comprehension. Lecturer 1, however, mentioned that even though his 
students did not do group work, he sometimes did require students to do tasks where 
he might request students to interact with the person next to them. He observed that if 
the students do not have the same mother tongue, they will choose a common 
language, English.  
 QUESTION LECTURER 1 LECTURER 2 
4.4.5 If they do speak in 
their mother tongue 
(Xhosa / Afrikaans) 
do you encourage it 
or do you believe 
that discussions 
should only be 
conducted in 
English. 
I mean, how else will they  be 
able to understand the 
concepts where they are 
discussing the stuff so it‟s It er 
if they can understand better if 
they speak in the same 
language. 
With them speaking in Xhosa 
give them the opportunity to 
pick up on whether they 
actually really do understand 
I am very careful about that 
also if students asked a 
question in class in Afrikaans 
to answer it back in Afrikaans. 
Because if a student asks a 
question in Afrikaans, I 
deliberately answer that 
question in English. 
Because I know that again 
most of the Xhosa speaking 
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what I just explained to them 
 
it‟s not a problem if I‟m walking 
around and I‟m right next to 
that student and that student 
ask me a specific question with 
what he or she is doing and 
then if I explain that to that 
particular student, it is not a 
problem but it is only when a 
student asks something in 
Xhosa with the whole class 
listening and then I if I explain 
to the student in Xhosa and the 
other students could not 
understand because they go, 
“Okay, what was that all 
about?” they complain 
students are not proficient in 
Afrikaans and in my early years 
when I came here, I can 
remember answering 
somebody in Afrikaans and 
those students were very 
upset, even though I repeated 
myself in English so ja, if it‟s a 
question set in Afrikaans, I 
deliberately answer the 
question in English 
When I started out I had quite a 
few white students in the class  
who would not speak any other 
language but Afrikaans and I 
answered them in Afrikaans 
and the emotions that that 
evoked from the Xhosa 
speaking students was... 
because I mean to them 
Afrikaans was basically a 
foreign language and they just 
felt that the language should 
be the language that is 
understood by the majority or 
all of them being the medium of 
instruction in English and that I 
think, since then I would reply 
or respond in the language of 
instruction, which is English. 
 But then again, I always tell 
students if you‟re not 100% 
with me, if you don‟t 
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understand fully, you are 
welcome to come and see me 
in the office and then I would 
explain. 
Lecturer 1 stated that he encourages students to speak in their mother tongue when 
they do pair work because he believes that it helps them to comprehend English 
concepts better. He added that he is reluctant to answer a student in IsiXhosa, because 
English and Afrikaans mother tongue speakers will have a problem with it. English can 
thus be the only language used when he addresses the entire class.   
Lecturer 2 had the same notion that only English should be used within the classroom 
environment and he related a negative experience he once had when he responded to 
a student who asked a question in Afrikaans in front of the entire class.  He explained 
how responding in Afrikaans annoyed the isiXhosa speaking students. On the other 
hand, if an individual student comes to his office and asks a question in Afrikaans, he 
will respond to the student in Afrikaans.  
These responses indicate that both lecturers are very reluctant (with good reason) to 
use Afrikaans or isiXhosa in whole class contexts.     
 QUESTION LECTURER 1 LECTURER 2 
4.4.6 Do you believe that 
the language of 
learning and 
teaching (English) is 
a barrier to the 
academic 
performance of 
additional language 
speakers? If so 
why? 
It‟s already a barrier. For 
instance, English is already a 
barrier to students who are 
Xhosa speaking and 
Afrikaans speaking students. 
In fact, it was a barrier to me. 
There are certain things I 
would‟ve been able to 
understand better if they had 
been explained to me in 
Xhosa. Sometimes I would 
Language is the be all and end 
all in academic performance and 
I definitely have a lot of empathy 
with the Xhosa speaking students 
and there are quite a few 
students who come to us where 
English is the fourth language, 
not even the third one. You 
know? And ja, I mean the 
handicap that students start off 
with is tremendous but over the 
years the communication 
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not understand totally when I 
was still a student and then I 
would have to go over the 
same thing the second time, 
third time or even the fourth 
time and then understand.  
You cannot prepare for a test 
by simply going over the 
work once or twice 
 
department has played a 
tremendous role in assisting. I‟m 
sure you must‟ve come up, you 
know, sort of having to assist 
students whose language 
proficiency was very poor. 
 
  
Both lecturers agreed that the current LOLT, English, is a barrier to students who did 
not have it as a mother tongue. Lecturer 1, again, reflected on his experience as an 
isiXhosa university student and recalled struggles with comprehension of English texts. 
Lecturer 2 also empathised with the language-related frustrations that students‟ 
experience. He especially sympathised with those who have English as a 3rd or 4th 
language. It was clear from these responses that these lecturers were very aware of the 
language barrier the current LOLT has created.  
 QUESTION LECTURER 1 LECTURER 2 
4.4.7 Have you ever read the university‟s 
language policy? Yes or No 
 
No, I have not 
read it. 
I‟m not so sure what the 
language policy is. 
But I‟m sure it‟s a policy that 
would be progressive 
 
Neither lecturer has read the language policy. Lecturer 2 added that even though he 
had not read the policy, he assumed that the policy was “progressive”‟   
 QUESTION LECTURER 1 LECTURER 2 
99 
 
4.4.8 If yes, where did 
you access the 
language policy? 
Do you believe that 
English can be 
used alongside 
isiXhosa and 
Afrikaans as 
suggested in the 
policy? If No, why 
have you not read it 
as yet?  
 
I know about the language 
policy but I haven‟t really looked 
at it so I wouldn‟t know what to 
say but no, I don‟t know. I 
haven‟t looked at it. 
 
I know it will be helpful if English 
is used alongside isiXhosa. Um, 
although well … well I‟ve seen it 
work before, not in this 
particular setting. It does take a 
bit of time. 
Because IsiXhosa is … is very 
limited in that respect. 
Particularly in Accounting. Even 
though we could find Xhosa 
terms that explain those 
Accounting terms, those Xhosa 
terms will be very difficult for the 
students to even understand 
Because there are certain 
Xhosa phrases that I take, a 
word like „programme‟, in 
Xhosa, a programme is 
„Umtananago‟.[sic] 
Now, very few Xhosa speaking 
people know what a programme 
is in Xhosa so you do find words 
but it‟d be futile to them.  
But where Xhosa will help is … 
Ja, no as long as it promotes 
understanding and there‟s 
transference of knowledge 
then I‟ll be open to it. I lecture 
both accounting and I lecture 
financial management, which 
is a discipline of cost 
accounting. Okay? So in 
financial management there‟s 
quite a lot of “explain this” 
and “discuss that” so they 
need the language 
proficiency in order to be 
able to do that but of course 
if you use too much of that 
also, again because of their 
lack of proficiency, it sort of 
nullifies what you are actually 
trying to do because that is 
why in financial 
management, 80% of my 
paper would be calculations 
and the other 20%... because 
I know also, if I should make 
it 50/50, again I‟m going to 
disadvantage a lot of those 
students. I know it‟s not 
answering the question. 
If the opportunity should 
come where it will...what the 
word now...promotes 
multilingualism.  
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is getting students to 
understand the logic behind 
certain transactions. 
You can still use Xhosa to 
explain certain Accounting 
concepts. Just so that … not a 
direct translation but just so that 
students can-can-can pick up 
on the logic. 
You will do better if you are 
taught in your mother tongue 
I think there is and then again a 
place for IsiXhosa in the 
schooling system a language of 
learning and teaching, I get 
worried … in the world out 
there, people mostly 
communicate with each other in 
… in English. I mean even if you 
go to a conference, you go to 
seminars, workshops. I mean 
the … the main language of 
communication is … is English 
and [long pause], this was my 
number one, and number two: 
surely there is a place for 
Xhosa? There is a place for 
Xhosa. To be able to explain the 
… the various concepts, just like 
I said before, if students are 
talking Xhosa, I believe they … 
they … they will do much better 
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than they are doing now. For 
instance, if I was taught in 
Xhosa at university, I would‟ve 
done much better than I did. 
Okay, I wasn‟t a bad student, I 
was a good student 
But I would‟ve done much 
better, ja 
I still remember Xhosa novels, 
you know, written by Professor 
Peter Mtuza, it wasn‟t a 
professor at the time but he was 
still working for what use to be 
called radio Bantu. You know, 
before he studied further, um 
books like Dingasweni[sic] and 
others. That was very common 
among people, to just grab a 
Xhosa novel but you hardly hear 
of anyone currently reading a 
Xhosa novel.  
I believe there is lack of 
activism, let me put it that way. I 
know um, Xhosa writers and 
other language practitioners or 
linguists, or whatever you call 
them, who are Xhosa speaking 
and studied Xhosa, they are 
very much in favour of such … 
of such a movement, if you like 
and they … they … say it … say 
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it all the time. Maybe [long 
pause], maybe there‟s … 
there‟s no proper organisation, 
you know, for them to be able to 
have a … a really strong voice 
and also for our kids to be able 
to … to hear because if the 
voice is not strong enough then 
people will not hear it. Although, 
it‟s … it‟s out there, you know, 
people won‟t hear it to the 
extent that they will be able to 
take some amount of action 
it is scary and also because 
when you are … you get 
regarded as sort of better off if 
people hear you speak English 
and also, English or English 
speaking is associated with um 
… with um being educated. You 
know and there‟s some prestige 
at how to be fluent in English 
and also it maybe your accent is 
on the, you know… 
 
I think it will take a lot to get, 
um, Xhosas or even African 
language speaking, um, South 
Africans to … to be as 
passionate about their language 
or languages as the Afrikaans 
speaking people are. I promise 
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you, it will take … I don‟t know 
what it will take but it‟s very 
difficult 
 
 
Lecturer 1 was opinionated about using isiXhosa or Afrikaans alongside English. He 
initially felt that the isiXhosa vocabulary is limited in his field and added that even if 
students were given the isiXhosa words or the direct translation from English to 
isiXhosa, students would not understand the word because they had not been taught in 
isiXhosa. He also believed that even though students might not understand the isiXhosa 
word, what was important was for them to understand isiXhosa concepts and this would 
help them to comprehend the words better. He once again reflected on his own student 
experiences: he believed he could have been a better student if he had the opportunity 
to study via his mother tongue. He recalled enjoying Xhosa novels and lamented the 
decline in the culture of reading isiXhosa novels. He believed that isiXhosa activism was 
one way to get people to appreciate their mother tongue again.     
However, he said he could not deny the economic and logistical advantages of studying 
through English. He used the example of his own working environment which was 100% 
English and added that research seminars and conferences were all conducted in 
English. He admired the Afrikaners who constantly fight to preserve their language. He 
felt a sense of helplessness and shame because of the lack of interest in his own 
mother tongue.    
Lecturer 2 mentioned that he believed that English can be used alongside isiXhosa and 
Afrikaans because it will assist with comprehension. In fact, he mentioned how he had 
to adjust the percentages of one of the courses he was teaching, financial management, 
to accommodate students who did not have English as a mother tongue. He explained 
that financial management has 2 sections, a theory section which requires students to 
use English to express themselves, and a calculation section which requires minimal 
explanations. Under normal circumstances the exam paper would have included a 50% 
theory and 50% calculations section but due to the lack of English proficiency, he 
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adjusted his paper so that it consisted of 20% theory and 80% calculations.   He felt that 
these adjustments were necessary otherwise most of the 80% isiXhosa students would 
fail financial management.   
   
 QUESTIONS LECTURER 1 LECTURER 2 
4.4.9 Have you ever 
discussed language 
issues with your 
students in class? Yes 
or No   
 
 
No, I haven‟t … I haven‟t discussed 
language issues with students in class. 
Because it‟s mainly calculations...  
Although I should really be focusing more 
on Accounting theory because to be able 
to understand the calculations much 
better, you have to understand the theory 
but there‟s … there‟s not much scope... 
 I think I‟ve been here eleven years now 
and not once had have language issues 
ever been discussed, even in a staff 
meeting. 
Not really, 
Language issues 
were never 
discussed.   
 
Both lecturers admitted that they had never discussed language issues with students. 
Lecturer 1, again, mentioned that he did mostly calculations with his students and that 
therefore students were not always required to use the English language. However, he 
admitted that he was supposed to do more theory with his students which would 
necessitate more English usage but again, even though he did not say so explicitly, one 
may assume that he also adjusts his course work in order to accommodate those who 
lack competence in English usage.    
4.5 OBSERVATIONS ON THE INTERVIEWS  
Both lecturers appear to appreciate the importance of multilingualism: this is borne out 
by their willingness to learn conversational isiXhosa and Afrikaans. They also 
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acknowledged that English was a barrier to communication for some students: hence 
they had adjusted their course work to accommodate students who were not English 
mother tongue speakers. Unfortunately, despite these lecturers‟ good intentions in trying 
to assist their students, one wonders whether they are not perhaps inadvertently 
handicapping them. One may well ask whether they are preparing these students 
adequately for an English dominated business environment by not  helping them to 
express themselves in English?  
 
Both also agreed that isiXhosa and Afrikaans should be used alongside English but 
lecturer 1 was very concerned about the lack of isiXhosa terminology.  Lecturer 2 did 
not express these concerns but this was because he could read, write and speak 
Afrikaans well and Afrikaans had the necessary terminology as it had been developed in 
the past as a LOLT. In addition, both lecturers indicated that approximately 80% of their 
students were isiXhosa mother tongue speakers so using isiXhosa alongside English 
was a more urgent necessity than using Afrikaans alongside English. Lecturer 1 made 
reference to the English business environment and questioned whether students will be 
adequately prepared if they study via isiXhosa. On the other hand he felt that isiXhosa 
would be helpful for explaining and understanding concepts. Therefore he felt that 
activism was needed to persuade isiXhosa mother tongue speaker to love their own 
language.   
4.5 INTERVIEW WITH LANGUAGE DEVELOPMENT PRACTITIONER 
I conducted an interview with the language development practitioner as I wanted to gain 
insights into the NMMU language policy and also to gauge how successful its 
implementation had been throughout the university.   Below are the 3 open ended 
questions I posed, together with her responses.    
 
4.5.1 The language policy was approved in September 2005: what has been done 
to implement the language policy and what do you intend doing in the future? 
She stated that since the Nelson Mandela Metropolitan University (NMMU) is situated in 
the Eastern Cape and the dominant languages spoken in the Eastern Cape are English, 
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Afrikaans and isiXhosa, the university‟s language policy aims to encourage the use of 
isiXhosa and Afrikaans alongside English, the university‟s current LOLT.  The policy 
seeks to encourage the maintenance of Afrikaans as an alternative LOLT and 
simultaneously to promote the development of IsiXhosa as a future LOLT.  Her role, 
therefore, was to build capacity for the maintenance of Afrikaans and to develop 
isiXhosa as a LOLT. 
She said that various measures had been put in place to promote multilingualism but 
she also admitted that a lot still needs to be done. One way of promoting multilingualism 
was to invite lecturers to attend multilingual workshops. These workshops were held 
four times a year and all lecturers were encouraged to attend them. She admitted, 
however, that these workshops were not well attended.  She said she intended to seek 
the cooperation of lecturers at the quarterly Faculty Board meetings . One of the most 
challenging issues that she had to deal with during these workshops was to change the 
negative attitudes of lecturers towards using isiXhosa and Afrikaans as LOLTs 
alongside English. To this end she has already informed lecturers of the university‟s 
language policy and suggested various multilingual strategies they could use in their 
classes. For example, lecturers have been encouraged to use functional multilingualism 
in their lectures. This means that if lecturers and students have a common language - 
for example, Afrikaans or isiXhosa - they can seek permission from faculty board 
members to use the common language in their classes.  Second language students 
may also be granted permission to use isiXhosa/ English, or Afrikaans/ English bilingual 
dictionaries when they write exams or tests. Workbook assignments, tests and exams 
can also be translated into Afrikaans or isiXhosa.    
The Language Practitioner reported that she had also reached out to the isiXhosa 
community at her church because they included parents of students at the university: 
she had informed them of the importance of their children being academically proficient 
in their mother tongue. In addition, she had also explained the reality of the current 
language situation for their children and addressed the myth that English will bring 
economic empowerment. She said that the reactions from parents were normally very 
positive and it seemed as if they were agreeing with the notion of promoting mother 
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tongue education. However, she was not in a position to give assurances that they were 
in fact taking action.  Hence, she would welcome more research into issues involving 
the role of multilingualism.   
In order to assist students academically, she had also developed multilingual glossaries 
for courses and modules in Computer Sciences, Applied Accounting, Law of 
Succession, etc.  These glossaries had been designed to assist isiXhosa and Afrikaans 
speaking students who were experiencing difficulties with English terminology in their 
courses. She added that she had recently received positive feedback from one of the 
Applied Accountancy lecturers, Ms Tracy Beck, who had reported that her students 
found the multilingual glossaries to be very helpful. Modules with a high failure rate were 
the ones which required these multilingual glossaries. After she had identified such 
modules, she would inform the Head of Department and the lecturer concerned of her 
intention to design a glossary.  Thus far, she had received positive feedback from both 
the heads of departments and from lecturers.        
University librarians had also requested recommendations for isiXhosa novels which 
they would like to purchase and make available to students. The reason for this request 
was that they realised they had large numbers of Afrikaans and English books available 
in the library but very few isiXhosa books.  
The Unit for Continuing Education had also been offering an isiXhosa conversational 
short learning programme to lecturers. This course was designed to promote the culture 
of multilingualism at the university.  
One of her long-term objectives was to pursue the integration of multilingualism into the 
curriculum for certain modules. In this way students could learn about the importance of 
mother tongue education, and be made aware of multilingual strategies and various 
other language issues.  
4.5.2 Do you think that the university has the capacity to develop and use 
Afrikaans/ isiXhosa as languages of learning and teaching alongside English? 
 
108 
 
She said she believed that the University had the capacity to develop and use 
Afrikaans/isiXhosa alongside English: however implementation would only be 
successful if the university was willing and able to provide the necessary human and 
financial resources for the policy to be carried out. For example, these resources would 
be required for translation of multilingual glossaries and of examination and test papers. 
In addition, funding was needed for the employment of translators and for further 
research into the role of multilingualism in tertiary education. Her long term objective, 
which forms part of the university‟s 2020 vision, was for the university to employ a 
language specialist in each faculty who could assist lecturers to implement 
multilingualism via appropriate strategies.               
 
4.5.3   Are there any constraints/benefits to implementing the language 
 policy? 
 
As mentioned above, the major constraints would be the negative attitudes of lecturers 
and students towards using isiXhosa/Afrikaans alongside English. In addition, the 
negative attitudes of those who had been chosen at Senate level to assist with 
implementation of the language policy also need to change. Inadequate financial 
assistance and a shortage of human resources constituted further constraints. Finally 
there was a lack of awareness of the advantages of mother tongue education and of 
how lecturers could use multilingual strategies in their classes. She explained that 
lecturers were fearful of responding in isiXhosa or Afrikaans to a student who asked a 
question in isiXhosa or Afrikaans. She believed that if lecturers were more aware of how 
to implement multilingual strategies, they would overcome these fears. As mentioned 
above, she intended using Faculty Board meetings as platforms to address these 
issues.  
Using the student‟s mother tongue alongside English would help students to 
comprehend difficult academic texts. She felt that translating modules, exam and tests 
papers into Afrikaans and isiXhosa assisted students to comprehend and understand 
concepts and questions. When students were unable to understand a question in 
English, they had the option of consulting the translated isiXhosa or Afrikaans question 
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for more clarity. Finally, she believed that focusing on the importance of mother tongue 
education instils a sense of pride in students for their own indigenous languages.    
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CHAPTER 5: CONCLUSIONS 
INTRODUCTION 
 
This chapter presents a summary of the major findings of the research, some policy 
implications of the findings and recommendations for further research. It also attempts 
to provide answers to the research question: What shifts in terms of multilingualism 
possibilities can be detected in the language attitudes of first year National Diploma in 
Financial Information System students and their lecturers?   The aim of this research 
was to attempt to explore multilingual awareness and strategies in one specific 
program, namely the Financial and Information Systems diploma. 
5.1 ATTITUDES TOWARDS THE CURRENT LOLT – ENGLISH AND ISIXHOSA, 
THEIR MOTHER TONGUE 
 
The results of focus 1 revealed that the students have a generally positive attitude 
toward the use of English as LOLT at NMMU. Students, however, value English for 
instrumental and integrative reasons – similar to the students in Aziapono and Dalvit‟s 
studies.  The instrumental reasons include an awareness of how English facilitates 
learning and it is the language used in the business world and reflects economic 
enrichment and advancement. In addition, students seem to value the resources 
English gives access to. They also acknowledge the dominant role of English in 
education and most of them subscribed to the belief that English-medium education is 
of a better quality. In addition to instrumental reasons, students also want English for 
integrative reasons because English is a common language among the different ethnic 
groups. Students also disclose that their parents prefer that they attend former Model C 
schools because they believe that English is the language of economic enhancement 
and privilege. Furthermore, parents believe that these schools are better funded, have 
more resources and offer a better quality of teaching.  Even though they mention all the 
benefits of learning in English, students also recognised the emotional strain studying 
via a language which is not their mother tongue brings.   
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 In contrast to focus group 1, students responded very differently during focus group 2 
and 3. Students‟ responses now indicated a realisation that it was possible to develop 
all languages. Students now recognise that their own mother tongue has instrumental 
and integrative value. They realised that all languages can be developed into academic 
languages which means that their mother tongue could be used to facilitate learning. 
This then positions indigenous languages very differently and affirms their worth as 
affording conceptual development. Students also shifted to recognising the commonality 
of different languages and cultural groups as all being African. Therefore, they felt the 
different indigenous groups should focus on what they have in common, rather than 
focusing on their language differences. The use of their language is seen as a form of 
recognition and affirmation which reduces anxiety and serves as a bridge between 
cultures rather than a source of division between cultures.  
 
During focus group 1, students expressed a sense of resignation about the perceived 
and imputed powerlessness of the local or indigenous languages and were accepting of 
the irrelevance of their own mother tongue. However, during focus group 2 various 
emotions were brought to the fore. For example, they expressed frustration that their 
mother tongue was never acknowledged in the classroom and the university as a whole; 
they expressed shame, because they themselves did not acknowledge their mother 
tongue and, finally, intrigue when they realized the link between language and 
education, society, culture and identity.   
 
Focus group 3, indicated a further shift from the stance in the first focus group 
discussion where they unquestioningly accepted English as the LOLT at the university. 
The first question which students wanted to answer was what could be done to raise an 
awareness of their own mother tongue. However during this focus group discussion 
they displayed an entirely different perspective. They were more positive towards 
isiXhosa and indigenous languages in general and could see the necessity of 
introducing it at a very young age as a LOLT.  Students still recognised the value of 
English but no longer at the expense of their mother tongues. Issues such as language 
role models were discussed as a platform for further reflection. Students‟ reflections 
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during this discussion indicated an awareness of their complicity in the marginalization 
of their mother-tongue. Furthermore students could envisage the consequences of not 
preserving their own languages which was a new concern. 
 
They acknowledged that English was a barrier to communication and expressed how 
they had to adjust their course work to accommodate students who were not English 
mother tongue speakers. One could conclude that even though these lecturers were 
trying to assist their students, one should ask the question whether they were preparing 
these students adequately for the English business environment by not allowing them to   
express themselves in English. 
5.2 POSSIBILITIES OF MULTILINGUALISM 
5.2.1 Responses from students 
Students identified many areas of campus life where indigenous languages and cultures 
could have a space. Firstly, students mentioned that they would like lecturers to know 
conversational isiXhosa and Afrikaans. Lecturers are in powerful positions as language 
mediators so their use of the language would give its use an official sanction as well as 
serving to recognise the cultural diversity of the class.  Secondly, students felt there 
should be more indigenous language awareness campaigns on campus so that 
commonplace notions could be discussed and challenged. This would serve to widen 
the debate and create a greater appreciation of indigenous languages beyond the 
superficialities of surface practices. Another possibility for students was the continuance 
or expansion of supplementary tutorial classes. As these are offered in various 
languages this would further strengthen the presence of these on campus and expand 
isiXhosa students‟ engagement with the content. Multilingual glossaries would widen 
students‟ engagement with their language and the content being studied and further 
develop indigenous languages for learning and teaching. The latter, the development of 
indigenous languages to be used as LOLT would be the ultimate goal.   
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5.2.2 Responses from lecturers  
Both lecturers seemed to understand the importance of multilingualism and this was 
implicit throughout their discussion. They also agreed that isiXhosa and Afrikaans 
should be use alongside English but felt concerned about the lack of appropriate 
isiXhosa terminology.  This was not the case with Afrikaans as this had been developed 
in the past as a LOLT. Terminology had thus been developed in Afrikaans but Afrikaans 
could not be introduced without isiXhosa as the majority of second language learners at 
NMMU are isiXhosa speaking. Both lecturers indicated that approximately 80% of their 
students were isiXhosa mother tongue speakers so using isiXhosa would be more 
urgent than using Afrikaans alongside English. The Xhosa speaking lecturer made 
reference to the English business environment and questioned whether students would 
be adequately prepared if they study via isiXhosa but mentioned that isiXhosa would be 
helpful if it explains concepts to students. He felt that activism was needed to persuade 
isiXhosa mother tongue speaker to love their language and felt a sense of shame at 
neglecting his own mother tongue. Lecturers‟ reservations about the development if 
isiXhosa, in particular, as a possible language or learning and teaching, is a matter for 
concern. Workshops and activities that might engage the lectures to reflect on the 
advantages of developing isiXhosa need to be considered. 
5.3  Reflection on the research 
From the process of engaging with students in focus groups, it would seem that for 
multilingual possibilities to emerge it is valuable to have space and time to engage in 
discussion, especially when new issues are being considered. Through this research 
students in particular were afforded an opportunity to reflect on language issues and 
consider alternative viewpoints on this issue. If NMMU or any institution wants to take 
language issues seriously, some mechanisms for real engagement that involve 
reflection should be considered.   These students themselves recommended in 
engaging in more readings, having critical speakers to challenge common place 
understandings of language. This could include  the language practitioner engaging with 
students and facilitating reflective experiences regarding language positioning.   
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APPENDIX B: Letter to students  
 
 
 
 
Nelson Mandela Metropolitan University 
P.O.Box 77000.                              
Port Elizabeth. 
South Africa     
 
Dear Students 
 
My name is Natalie Adams and I am researching the language policy at NMMU and your 
experiences of language in your studies. 
 
Some of the areas I would like to explore are: 
 How do students feel about the university‟s policy of using English as the language of learning 
and teaching 
 Would students like isiXhosa and Afrikaans to be used alongside English as a language of 
learning and teaching? Why 
 To what extent could isiXhosa  and Afrikaans to be used at the NMMU? ( Study materials, 
tutorials, exam question papers or used as a language of learning and teaching alongside 
English    
 Are students aware of the NMMU language policy?  If so, where did they access the language 
policy and what do they understand by it? 
 What are the attitudes towards this policy?  
 Are there any constraints/benefits of the language policy? 
 
I would like you to participate in a focus group discussion of these issues and share your thoughts. This 
discussion would be tape-recorded and should last between sixty and ninety minutes. The discussion 
will be transcribed and shared with you for verification but no names will be recorded and you may 
withdraw from the research at any time without any consequences. 
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I need your consent to use your comments in the focus group discussions, so please complete the 
consent section below. 
 
I,…………………………………………………… consent to participate in the focus group discussion on 
my experience of language  in my studies and my understandings of the language policies. 
 
I understand that this will be used for research purposes and may appear in journal articles but I will not 
be identified by name. 
 
Signature:________________________________ 
 
Date: ___________________________________ 
 
Natalie Adams (041 504  3228 ) 
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APPENDIX C: Letters to lecturers 
Nelson Mandela Metropolitan University 
P.O.Box 77000.                              
Port Elizabeth. 
South Africa     
 
Dear Lecturer  
 
Multilingualism Research: Ms N Adams MA Applied Language Studies  
 
 
My name is Natalie Adams and I am researching the language of learning and teaching ( LOLT) and the 
overarching language policy at the Nelson Mandela Metropolitan University (NMMU). The main purpose 
of the research is to identify students‟ and lecturers‟ perceptions of the language of learning and teaching 
at the university. 
 
I would like to interview you and the questions I will ask will mainly focus on your language background as 
well as your experiences teaching students who are not English first language speakers.  
 
I cannot foresee any risks resulting from your participating in this project. I will use pseudonyms when 
referring to yourself and I will also share my results with you once all the data have been collected. Once, 
we have completed our interview, I will transcribe it and would ask you to confirm that the transcriptions 
are an accurate reflection of the actual event. Information that you share with me will only be seen by me 
and two supervisors.  
 
If you have any further questions relating to your participation in this project, please feel free to contact 
me .My contact details are: 
 
Ms Natalie Adams 
Office J07 North Campus 
Nelson Mandela Metropolitan University 
041 504 3228 
Natalie.adams@nmmu.ac.za 
 
Yours sincerely 
 
Ms N Adams 
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APPENDIX D: Letter to language development 
practitioner 
 
 
 
Nelson Mandela Metropolitan University 
P.O.Box 77000.                              
Port Elizabeth. 
South Africa     
 
Dear Language Development Practitioner   
 
Multilingualism Research: Ms N Adams MA Applied Language Studies  
 
My name is Natalie Adams and I am researching the language of learning and teaching 
( LOLT) and the overarching language policy at the Nelson Mandela Metropolitan 
University (NMMU). The main purpose of the research is to identify students‟ and 
lecturers‟ perceptions of the language of learning and teaching at the university. 
 
I would like to interview you and the questions I will ask will mainly focus on your 
attempts to facilitate the promotion of multilingualism at the NMMU.  
 
 
I cannot foresee any risks resulting from your participating in this project. I will use 
pseudonyms when referring to yourself and I will also share my results with you once all 
the data have been collected. Once, we have completed our interview, I will transcribe it 
and would ask you to confirm that the transcriptions are an accurate reflection of the 
actual event. Information that you share with me will only be seen by me and two 
supervisors.  
 
If you have any further questions relating to your participation in this project, please feel 
free to contact me. My contact details are: 
 
Ms Natalie Adams 
Office J07 North Campus 
Nelson Mandela Metropolitan University 
041 504 3228 
Natalie.adams@nmmu.ac.za 
 
Yours sincerely 
 
Ms N Adams 
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APPENDIX E: Questions used in focus group 1 
 
FOCUS GROUP 1 - STUDENTS 
 
1.  What motivated you to study at the Nelson Mandela Metropolitan  
 University?  
2.  What kind of school did you attend before coming to the NMMU? 
  (Former Model C, Former DET/ township/ rural, Private,  
  Former House of Delegates, Former House of Representatives)  
3.   When did you start using  English as LOLT? Do you think it was a good choice, 
would you recommend it? 
4.   What do you think about your level of English?  
5.  What do you feel about NMMU University‟ policy of using only English as the 
language of learning and teaching?  
6.  Would you like Xhosa/Afrikaans be used alongside English as a  language of 
learning and teaching? 
7.  To what extent would you like English to be used at the NMMU? (Study 
 materials, tutorials, exam question papers)   
8.  Do you experience any problems in using English as the only medium  of 
instruction at NMMU?  
9.   Do you think that the NMMU will ever become a dual-mediu university? Why? 
What would happen if it did? Would it change the role  of Xhosa/Afrikaans in 
society? 
10.  Do feel more comfortable speaking in your mother tongue (Afrikaans  and  
Xhosa) if you know that the lecturer can speak the language as  well? 
11.  Do the lecturers encourage you to use your mother tongue in the  classroom? 
12. How do you feel about English as a language? 
13. How do you feel about Afrikaans/Xhosa as a language?  
14. Can your subjects be taught in Afrikaans/ isiXhosa? 
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APPENDIX F: Rampele Mampela article (focus group 2) 
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APPENDIX G: Questions used in focus group 3 
 
FOCUS GROUP 3- STUDENTS 
1  How can an awareness of language issues be created at the NMMU?   
2  Is any grouping advantaged by the current language policy?  
3  What do think of the role or place of isiXhosa now? 
4  What aspects of your roots would you like to keep and what would you like to 
change? 
5 Do you think your language is part of your culture? 
6  Do you believe that there are terms in African languages that cannot be 
translated?  
7  Who are your language role models?   
8  Has this process made me think differently about languages? 
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APPENDIX H: Lecturer interview questions 
 
INTERVIEW QUESTIONS - LECTURERS 
 
1.  Do you understand Xhosa/Afrikaans well and can you engage in a  conversation 
through it?   
 
2.  If conversational Xhosa/Afrikaans classes were offered at the  university, 
would you attend it? 
 
3.  Do you think these classes mentioned above will be beneficial to you? 
 
4.   When you do group work in your classes, do additional language  students 
speak English or mostly in their mother tongue? 
 
5.  If they do speak in their mother tongue (Xhosa / Afrikaans) do you  encourage it 
or do you believe that discussions should only be  conducted in English.    
 
6.  Do you believe that the language of learning and teaching (English) is  a 
barrier to the academic performance of additional language  speakers? Why 
 
7.  Have you ever read the university‟s language policy? Yes or No 
 
8.  If yes, where did you access it? Do you believe that English can be  used 
alongside isiXhosa and Afrikaans as suggested in the policy? 
 If No, why have you not read it as yet?  
 
9.  Have you ever discussed language issues with your students in class?  Yes or 
No   
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APPENDIX I: Language development practitioner’s questions  
 
INTERVIEW – LANGUAGE DEVELOPMENT PRACTITIONER 
 
1. The language policy was approved in September 2005, what had   
been done to implement the language policy and what do you  intent doing 
in the future? 
 
2. Do you think that the university has the capacity to develop and use 
Afrikaans/ Xhosa as a language of learning and teaching alongside 
English? 
 
3.    Are their any constraints/benefits to implementing the language 
 policy? 
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APPENDIX K: Glossary from language development practitioner 
MULTILINGUAL GLOSSARY OF APPLIED ACCOUNTING TERMS 
ENGLISH AFRIKAANS ISIXHOSA 
Accounting – a 
communication system 
designed to keepa record 
of the final effect of 
transactions arising from 
the activities of the 
business. 
Rekeningkunde – ’n 
kommunikasiestelsel wat ontwerp 
is om rekord te hou van die 
finansiële uitwerking van 
transaksies wat voortspruit uit die 
bedrywighede van ’n besigheid.  
Ucwangciso-mali – Indlela 
yonxibelelwano eyilelwe  
ukugcina irekhodi yezemali 
yeetransekshini zemisebenzi 
yeshishini. 
Accrued income – 
income that has been 
earned but not, as yet, 
been received. 
Opgelope inkomste – inkomste 
wat verdien, maar tot op hede nog 
nie ontvang is nie  
Ingeniso yenkampani 
ngokuthengisa - ingeniso 
ezuziweyo, kodwa 
engekafunyanwa okwangoku 
yinkampani.  
Asset – a resource 
owned or controlled by 
a business, due to a past 
event, that expected to 
generate future benefit 
for the business. 
Bate – ’n hulpbron wat deur ’n 
besigheid besit of beheer word 
weens ’n gebeurtenis wat in die 
verlede plaasgevind het, met die 
verwagting om ’n toekomstige 
voordeel vir die besigheid te 
genereer. 
I-asethi -  isibonelelo esimnini 
waso okanye esilawulwa 
lishishini, ngenxa yesehlo 
sangaphambili, ekulindeleke 
ukuba senze ibhenefithi yexa 
elizayo yeshishini. 
Bank statement – a 
summary of all 
transactions with the 
bank over a certain 
period of time. The 
transactions are 
recorded from the 
bank’s point of view.  
Bankstaat – ’n opsomming van 
alle transaksies met die bank oor 
’n sekere tydperk. Die transaksies 
word uit die bank se oogpunt 
aangeteken. Met ander woorde, die 
bankstaat is ’n opsomming van jou 
rekening in die bank se boeke.  
Isiteyitimenti sebhanka –
isishwankathelo sazo zonke 
iitransekshini ozenze nebhanki 
ngexesha elithile. Iitransekshini 
zirekhodwa yibhanki. 
Ngamanye amagama, 
isiteyitimenti sebhanka  
sisishwankathelo se-akhawunti 
yakho kwiincwadi zebhanka. 
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APPENDIX L: Email from Tracy Beck, Applied Accounting lecturer 
 
From: Beck, Tracy (Ms) (2nd Avenue Campus)  
Sent: Wednesday, September 08, 2010 12:31 PM 
To: Batyi, Thoko (Mrs) (Summerstrand Campus South) 
Subject: Glossary 
 
Dear Thoko 
 
Wow, the students were really impressed with the glossary, they were so happy they asked me if I had 
extra for their friends.  I will be setting a questionnaire and I will include a question with regards to the 
glossary and provide you with the feedback. 
 
Thanks once again 
 
Tracy Beck 
Lecturer: Accounting/Taxation 
Second Avenue Campus 
Room: 230 
Tel. No.: 041 504 3769 
Fax No.:  041 504 3859 
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APPENDIX M: Questionnaire 
QUESTIONNAIRE - STUDENTS 
 
My name is Natalie Adams and I am doing my Master‟s in Applied Language Studies at Nelson 
Mandela Metropolitan University (NMMU), in Port Elizabeth. This questionnaire is part of my 
research and I would be really grateful if you could take a few minutes to complete it. This 
questionnaire is aimed at finding out what isiXhosa/Afrikaans students‟ perceptions are about 
using isiXhosa/Afrikaans  as a language of learning and teaching along side English at the 
NMMU. Filling in the form should take approximately 30 minutes. There is also an isiXhosa and 
Afrikaans version of the questionnaire attached.  
 
SECTION 1: PERSONAL DATA  
 
PLEASE TICK THE APPROPRIATE BOX 
 
Age: □17-20   □ 21-25 □ older than 25 
 
Gender: male □ female □ 
 
School attended: Former Model C □ Former DET/ township/rural □ Private  
□ Former House of Delegates □ Former House of Representatives  
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My First language is □ Afrikaans □ isiXhosa 
 
My Additional language is □ English □ other 
 
Matric(Grade 12) Symbol for First Language  □ A □B □C □ D □E □ F – Please take 
note that F should be indicated for all symbols lower than a E 
 
Matric(Grade 12) Symbol for Additional Language  □ A □B □C □ D □E □ F – Please 
take note that F should be indicated for all symbols lower than a E 
PART 2: KINDLY TICK THE OPTION THAT EXPRESSES YOUR VIEW  
 
 Stron
gly  
Agree 
Agree Not 
Sure 
Disag
ree  
Strongly 
Disagree 
1.  I speak isiXhosa/ Afrikaans very 
well  
 
     
2.   I write well in isiXhosa/ 
Afrikaans very well 
 
     
3.  I read well in isiXhosa/ Afrikaans 
very well 
 
     
4.  My English is good enough to 
cope with university 
 studies 
 
     
5. My English is good enough to 
cope with university 
 studies 
     
6. My isiXhosa / Afrikaans is good 
enough to cope with university 
studies 
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7. Using only English for teaching 
and learning disadvantages 
IsiXhosa/ Afrikaans speaking 
students 
     
 8. Speakers of isiXhosa/ Afrikaans 
experience problems in using 
English as language of learning 
and teaching   
     
9. IsiXhosa/Afrikaans should 
receive their tutorials and study 
notes in their mother tongue and 
English at the NMMU     
     
10. isiXhosa/ Afrikaans should be 
developed to the point where they 
can be used for teaching and 
learning at the university   
     
11.Isixhosa/ Afrikaans speaking 
students would understand their 
courses better if departments were 
to make siXhosa/Afrikaans 
definitions of technical terms 
available to  
     
12. I would like to study all my 
courses at the university in English 
and isiXhosa/Afrikaans 
     
13. If both English and 
Afrikaans/isiXhosa question papers 
were provided in the exams it 
would help isiXhosa/Afrikaans 
students to understand the 
questions better 
     
14. At university, I would rather 
study some things in 
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isiXhosa/Afrikaans and learn how 
to translate my knowledge into 
English, than learning everything in 
English   
15. I would like to be able to use 
isiXhosa/Afrikaans during 
discussions in class/ tutorials 
     
16. The use of isiXhosa/Afrikaans 
in class/ tutorials will enable me 
understand my subject better   
     
17. I would like lecturers to be able 
to speak Afrikaans/ isiXhosa 
     
18. I would like tutors to be able to 
speak Afrikaans/ isiXhosa 
     
19. NMMU should use both English 
and isiXhosa/Afrikaans as 
languages of learning and teaching  
     
      
 
SECTION 3 
PLEASE TICK ONE OPTION 
20. I started using English as the language of learning and teaching: 
 □ in pre-school 
 □  in lower primary school   (grades 1-3) 
 □ in higher primary school  (grades 4-7) 
 □ in secondary school         (grades 8-12) 
 □ at university 
 
21.  English should be introduced as the language of learning and teaching: 
 □ from the very beginning 
 □ during lower primary school 
 □ during higher primary school 
 □ in secondary school 
 □ at university 
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 □ It should just be studied as a subject and not used as a language of learning and 
teaching   
 
22. I think that using both English and isiXhosa/Afrikaans as a language of learning and 
teaching at the NMMU 
 □ possible, and it should be done 
 □ possible, but it shouldn‟t be done 
 □ impossible 
 Please give reasons___________________________________________ 
 
23. When I speak English to an English native speaker: 
 □ I try to sound like a mother-tongue speaker of English 
 □ I am proud of my Xhosa accent and I stick to it 
 □ don‟t care about my accent 
 
24.The most important language problem at the NMMU is: 
 □ that most students don‟t speak English well enough 
 □ students are forced to study in English which, for most of them, is a second   
     language 
 □ there is no language problem at the NMMU. 
 
25 The language of a course, including the exam, should be: 
 □ the mother-tongue of the lecturer 
 □ the language of the majority of the students in the course 
 □ other  
 
SECTION 4 
YOU MAY TICK MORE THAN ONE OPTION IF YOU SO DESIRE 
 
26 If isiXhosa/Afrikaans were used to learn and teach at the NMMU: 
 □ it would not be a problem: isiXhosa/Afrikaans can be used to express academic ideas 
 □ new technical terms in isiXhosa/Afrikaans should be developed 
 □ English technical terms could be explained in isiXhosa/Afrikaans explanations 
 □ IsiXhosa/Afrikaans cannot be used to explain technical ideas at the university    
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27 Studying in IsiXhosa/Afrikaans is important because: 
 □ IsiXhosa/Afrikaans will help me to get a job 
 □ IsiXhosa/Afrikaans is an official language  
 □ IsiXhosa/Afrikaans is the language of my people 
 □ IsiXhosa/Afrikaans will help me if I study further 
 □ I do not think it is important at university level 
 
 
  
28. To study in isiXhosa/Afrikaans 
 □ would make me feel more confident 
 □ would help me understand things better 
 □ would help me get higher marks 
 □ would not help me at all 
 
29. If isiXhosa/Afrikaans could be used to learn and teach in at the NMMU, at what stage should 
it be used?  
 □ first year only 
 □ all the undergraduate levels 
 □ postgraduate levels 
 □ all the levels so that isiXhosa/Afrikaans students can learn in their mother tongue 
 
30.  English is the language of:  
 □ international contact 
  □ division 
 □ public affairs 
 □ ambition 
 □ liberation 
 □ tertiary education 
 □ oppression 
 □ national unity 
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31. At the NMMU isiXhosa/Afrikaans should be used alongside English as a language of 
learning and teaching in the faculties of: 
 □ Commerce 
 □ Humanities 
 □ Education 
 □ Law 
 □ Science 
 □ all the faculties 
 □ none 
 
32.  If isiXhosa/Afrikaans is used alongside English as a language of learning and teaching at 
the NMMU: 
 □ the standard of teaching will decline 
 □ the number of students will decrease 
 □ more Xhosa/Afrikaans  students will be able to go to university 
 □  it will affect the international status of the NMMU negatively 
o It will open up new areas of research 
 
33.  If both English and isiXhosa are used for teaching, isiXhosa/Afrikaans speaking graduates 
from the NMMU:   
 □ will have a better understanding of the topics they have studied 
 □ will still speak English as well as they do now 
 □ will have more problems finding a job 
 □ will have more problems continuing their studies abroad 
 
Please feel free to use the blank sheet at the end of the questionnaire if you have any additional 
comments or suggestions to add. 
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
…………………………………………………………………………………………………………… 
Kindly provide your contact details if you would welcome a follow-up discussion 
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Name: _________________________________________________________ 
Telephone nr: ____________________________________________________ 
e- mail: __________________________________________________________ 
Address in Port Elizabeth: _____________________________________________ 
 
 
THANK YOU  FOR PARTICIPATING IN THIS SURVEY. 
 
NATALIE ADAMS 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX N: Transcipts 
FIRST FOCUS GROUP DISCUSSION - STUDENTS 
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DIPLOMA IN FINANCIAL AND INFORMATION SYSTEMS (FIS) 
MODULE: BCN 
NA: Ja, no, it’s interesting … uh … that this is happening and obviously you that I’m interested in is … is 
the language policy of the university and how this influences people and who come from diverse 
backgrounds, diverse back … language backgrounds and it’s … it’s all about seeing whether we actually 
are going in the right direction, whether we are accomodating students in terms of language. Um 
because there is a lot of issues around languages now adays and I mean … uh … I don’t know if anyone 
of you watch … um Asikulume on Sunday? 
???: Ja. 
NA: Did you watch that where they were talking… 
???: We watched the whole thing but… 
NA: Yes, parts of it ja and then again there they were speaking about the whole language debate so ja, 
this is an interest for me and that is what I would like to investigate with you guys. So it’s going to be an 
open discussion, whatever you say will be … it’s … it’s … privacy will be protected. You will see the 
transcipts, you will see what I have written and this I suppose will help us in … in the future. Okay, so this 
is going to be the process, I’m going to ask you a set of questions and I’m really going to let you think 
about it first before answering because as I’ve said, we want you to give an honest account of what your 
experiences are etc. So, the first question is a very basic one. What motivated you to study at the Nelson 
Mandela Metropolitan University? So I want you to think about it and then I want you to share it with 
your friend next to you, you know, the person next to you, and then we going to start talking about it. 
What was … anything that motivated you to want to come here, okay? So it’s think and share with each 
other and then we share together. 
[Students share with each other] 
NA: Okay, can you just share with us, the group, all your experiences that you’ve had … or not your 
experiences, why you actually decided to come to the university. Okay, who wants to start? Let’s start in 
that corner. [Laughs]. 
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???: Mmm, my mother motivated me to come here and … um … I heard from …uh … friends that if you 
get a qualification here at NMMU, you get … uh … more chance of getting employed because ... uh … in 
terms of accounting qualifications, they number two here in South Africa so ja, it’s well recognised. 
???: International. 
NA: Okay, good and you? 
???: Same reason mam and also came to the university because it’s one of SA’s … it’s recognised as one 
of SA’s tertiary institutes according to finance, I mean accounting, and I also wanted to be near home 
because my mother rebuked me from going to Durban, I mean from going to Cape Town or Joburg. She 
said it was too far and I’m comfortable with it because I can go home any time. 
NA: Thank you, that’s interesting. Next here, in this corner. 
???: I was actually working so as I was working, I experienced some barriers for me that I couldn’t go any 
further. 
NA: Mmm. 
???: You know, when you’re working, you’ve got dreams that you see yourself living to and I saw myself 
in maybe two years being in a certain position. I’ve moved actually as quickly as possible and then I got 
to a stage where like I couldn’t move anymore because of the qualification thing, that I didn’t have the 
qualification and stuff. 
NA: Okay. 
???: And because I was working for the bank and I got interested in this financial sort of world, you 
know? Then I decided to check those schools. Ja, heard about … I’ve always known about the NMMU, 
that they are good and stuff so I got to fill out my studies here. So that’s why I came here and then I 
applied. 
NA: Good, nice. 
???: …with my CV. 
[Everyone laughs] 
NA: And now you’re done with you first year almost. Joo. Good, ja. 
145 
 
???: Ja this guy, his situation look like mine because I worked first. I went to schoo l… because my friend, 
he came here and it was easy to get good jobs so when I get change, I must go to apply there. That’s the 
way. 
NA: Good, thank you and … um … who’s the last one? Ja? 
Luyanda: Okay, actually I think we are all here for the same reason because we are all doing finance and 
NMMU is the best recognised for finance. So actually, me, I was accepted at UNISA but because of my 
mama, I was starting here but South Campus, it was UPE then, actually told me, Luyanda how about you 
go to NMMU rather than UNISA because UNISA is going to be far away. So I come here, they are good 
and… 
NA: Mmm so you listened to your mother? 
Luyanda: Ja. [Laughs] 
NA: Very interesting. Thank you for that feedback. Um, when did you start using English as a language of 
learning and teaching? 
???: Grade one. 
NA: So for you it was grade one? 
???: Yes mam. 
???: Pre-school. 
NA: At pre-school? 
???: Yes 
NA: And you? 
???: Yes, I think it was standard seven because that’s when I went to a modle C school. Before that there 
was English but they always explain it in Xhosa. Everything, it was in English but they still translated in 
Xhosa so we could understand so… 
NA: Okay and you Mphumzi? 
Mphumzi: You were allowed to speak Xhosa when you started. 
146 
 
NA: Okay and you? 
???: Joo, haai, to be honest… 
[Everyone laughs] 
NA: You see why this is so interesting 
???: Throughout highschool it was Xhosa all out. 
NA: Okay. 
???: Except for one for one language … actually for one subject, it was biology … the person who was 
teaching us was Afrikaans. 
NA: So that was the other? 
???: So she taught us in English. 
NA: Okay, good. 
???: Otherwise it was Xhosa. 
NA: Fine, anybody else? 
???: From pre-school. 
NA: Pre-school? Okay, pre-school… 
???: Throughout. 
NA: Throughout and you? 
???: Also pre-school. 
NA: Pre-school. Okay so now the next question I would like to ask you is that … um … describe your early 
experienes with English as a language of learning and teaching and your feelings at the time. Remember 
that first time, when you were in pre-school, can you think back so far? [Laughs] What was … what was 
… describe your early experiences with English, in you case it might not have been that early but uh... 
[??? laughs] 
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NA: Think back on the time with your early experiences. What did it feel like? You know … um … in terms 
of your feelings, I want you to talk, sit next to the person sitting next to you, talk about it first and then 
we going to give feedback. Okay? 
[Students share with each other] 
NA: Okay. Fine, thank you. We’re going to get feedback on that. Did you find anything that you had in 
common with your first experiences of English as a language of learning and teaching? 
???: Yes … um … I think we have something in common because when I was starting, it was sub A at that 
time, we had three subjects. Now it was only English, we were going to talk English and then we don’t 
like it because… [He laughs] … because it was not our mother tongue but when you get to starndard one 
you start to talk better now, you see? The teacher have to explain in IsiXhos because it was not easy for 
us. 
NA: Okay. 
???: Ja. 
NA: Okay, thank you very much, very interesting and you? Any commonalities? 
???: Um, I think the one commonality is they are new because we started in pre-school and so you come 
from living with your grandma and your community where it’s only black people and then you are taken 
to the town school and then you are the only one that goes on that bus and you go into town and 
everyone who’s here are local and it was intimidating at first because everyone sort of knows each 
other, like she said because she came in the middle of the year. Everyone knows each other and you 
know, they speaking this language and what do you do… 
[Everyone laughs] 
???: You pretend that you don’t mind but you do but with time it sort of progressed, for me. 
NA: Okay and here? 
???: Joo, joo, joo. 
[NA laughs] 
???: Very different. 
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[NA laughs] 
???: That’s why she was from pre-school and she was talking in English from pre-school and I was only 
introduced at English in high school. 
NA: At high school? 
???: Ja, actually it was just introduced then, whereby we have a chance as class mates to speak English, 
you see? 
NA: Mmm. 
???: But from other languages, I just pick Xhosa if I’m going to talk to my friend, Xhosa, regardless of 
whether it is allowed or not, just speak Xhosa only. English class whereby I will speak English. Even when 
her class, it was our choice, you see, to you know mam. Now we are in high school now, let us speak 
English because it is an English class so for me to start to speak English, it was interesting, something I 
wanted, you see. Unlike to her, it was kind of she feels like a little pity because I’m not good at this, I 
don’t understand what they are saying because I was still young at the time. 
???: I actually had to go to someone else to explain what was being said in class but with pictures and 
all, it helped. 
NA: Okay. 
???: Yes, like going to the small room, the girls toilet, where the girls play and what not. 
NA: Okay so there were obviously things you had in common. So in terms of your early experiences of 
English, just to get back to that point again, what were the … if you think about difficulties that you’ve 
experienced with those first experiences, you touched on it but just think of difficulties that you’ve had, 
challenges that you’ve had with those first experiences. What were they in terms of English as a 
language of learning and teaching? 
???: Making friends. 
NA: What? Come again. 
???: Making friends. 
NA: Making friends. 
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???: Because most of the students, they knew English and are able to understand the language and ja. 
NA: Okay. 
???: So basically, we couldn’t understand them. 
???: Ja, instructions from the teachers. 
???: Ja, like sit down. 
???: You look at people and you’re like, okay we have to stand up because the principal is coming, stand 
up and then you stand up. So like basic things. 
NA: Okay and yes? 
???: With me, I think it was a bit different because I went to a Xhosa school from sub A to standard 
seven. 
NA: Mmm. 
???: And then when I went to the high school, and English medium school, they gave me an apptitude 
test and I had to write English and Mathematics and I passed Mathematics, English I did pass as well. 
Now they told my mother that I had to repear standard seven because my level of education is not the 
same as their students, their pupils in their school. 
NA: Okay 
???: So I had to repeat and that alone disturbed me mam. 
NA: Okay 
???: But firstly, I didn’t want to go to an English school, I wanted to go to a Xhosa school for standard 
eight, nine and ten. My mother wanted me to go there. 
NA: And why did she want you to go? 
???: When I had to repeat now the class that I passed and my friends were one class ahead of me, you 
know, and I didn’t like that at all but she insisted. 
NA: Why did you want to go to an IsiXhosa school? 
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???: I don’t know, I think I was afraid of the challenges that I was going to meet, you know? Speaking 
English full time, I didn’t know English. Ja so I had that challenge when I got there, just communicating, 
just making friends with the people. You will find that most of them, they studied English from primary. 
They have been speaking fluent English and now I was this quiet guy in the class because I couldn’t 
communicate with them and everyone was just speaking English. It was the school’s policy. 
NA: Okay, in your case Luyanda? 
Luyanda: No, actually, I was going to say I’m glad and I’m proud I’m from black high school. After I 
passed Matric, I did a computer course in secretarial sciences in Grahamstown. So there I was with guys 
who were from VG, the high school called Victoria Girls, it’s only for girls and there’s also a school called 
Grayhams, only for guys. It’s more like a modle C schools also. What I realised there, in the class, they 
are not actually gold and everything when it comes to studies. You see? ‘Cause me from the black 
school, I was the one who could talk in the class, you see? Even though they were from … actually they 
just good here, speaking English fluently, you see? I was not fluent in English, you see? 
NA: But intellectually, conceptualising things you felt comfortable? 
Luyanda: Ja. 
NA: Okay. Do you agree with him in terms of that statement? 
???: Yes, I fully agree. 
NA: You fully agree, good. Okay, now … um … how has your current level of written… because you know 
that there’s written English and there’s spoken English, you know, prepared you for success … uh … in 
your tertiary studies in where you are now? How has … do you think when you completed matirc, did it 
prepare you for your spoken and written … did it prepare you for university life? 
???: At school they did mam but personally I didn’t because I believe with reading the language, you 
acutally get to know more and in terms of using … um … there was one, it’s believed that at a certain age 
you are supposed to use a certain… um … a certain, what do I call it? You supposed to use big words, if I 
want to call them that and I don’t feel I’ve accomplished that because in terms of reading, I haven’t and 
they say and I believe too because I think I’m struggling now. With reading you actually get to improve 
the language. 
NA: Okay, thank you, Luyanda? 
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Luyanda: Ja, they did mam ‘cause it prepared us. It’s more like depending on you as an individual ‘cause 
they do their job, like give us novels, whereby we have to read them. Novels like Macbeth and 
everything, you see? 
NA: Okay, it prepared you. Okay, then um… 
???: I’d say not necessarily because if we were in English class, the teacher would explain most of the 
time she explained in Xhosa and in a way, she didn’t like … um … like train us to talk English. Even if we 
had discussion in class … in um English class, she wouldn’t restrict us to only speak English so in a way 
she didn’t properly prepare us. 
NA: You felt you were imprepared. 
???: Yes. 
NA: Okay. 
???: Yes mam.  
NA: Luvuyo? 
Luvuyo: Yes mam, I think it was a big challenge because I can remember the teacher because my brother 
told me that guy is teaching English … um … IsiXhosa and he can change the Xhosa to English because 
he’s one to speak English and we must prepare for English, you see? So he don’t care for Xhosa period, 
his Xhosa period can come once a week, you see? Because he’s trying to make sure that when you going 
out from standard seven to standard eight you prepared for that. 
NA: Okay. 
Luvuyo: Ja, I think so. 
NA: Thank you. 
???: Ja, I think I’ll also agree, they prepare us for when we are leaving high school, ja, to tertiary institute 
and actually I was very good in English, even though I couldn’t speak it fluently, my written language … 
my written English, it was good because I remember when I was doing my subjects, the English teacher, 
he actually wrote on my language journal book that I was moving from strength to strength. 
NA: Yes, okay. 
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???: Actually I was talking in class when it comes to English because even though I was still new, I was in 
the top class for English, even up to matric I was still in the top class. 
NA: Is this after your fear of English? 
???: I still had that fear. I think that fear was when I was speaking the language and not writing the 
language ‘cause I could hear when somebody speaking it to me but not … talking back was a problem. 
You know reading and understanding … comprehending … it was easy for me. 
NA: Okay. 
???: I could understand each and every thing. 
NA: Very interesting. [Laughs] Then, ja? 
???: I was well prepared, I think I was well prepared. 
NA: You were well prepared so you came here and found you could cope. Thank you. Would you like 
IsiXhosa, ‘cause all of you stem from IsiXhosa, to be used alongside English as a language of learning and 
teaching in the institution now? 
[Students respond nonverbally, NA laughs] 
NA: Yes. 
Namhla: Big no! 
NA: Okay so Namhla, you say no. Okay. 
Namhla: It’s a disadvantage as far as the workplace goes because in the workplace you will be exposed 
to different cultures and different people from different backgrounds so I think it’s not necessary. 
NA: Okay. 
???: Just to add on what she’s saying, I think that we’re not only Xhosas in this institution, we are very 
diverse. There’s English, Xhosas, Indians, Afrikaans, you know? Bringing in IsiXhosa will disadvantage 
others, as you say. 
NA: Okay, Luvuyo? 
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Luvuyo: I think, instead of IsiXhosa, it’s better to say if the lecturer can speak another language, they 
must have the right to speak another language too. They can explain from student to student, you 
understand? Maybe the question, you see? 
NA: Mmm. 
Luvuyo: Ja. If they can get that right. 
NA: Yes. 
Luvuyo: Not only use Xhosa because it’s not easy, if you can say, to teach Xhosa and English for a 
student who speak English and Xhosa. 
NA: Mmm, interesting. 
???: I don’t think so, if we were taught in English Afrikaans and Xhosa from an earlier stage then we’d be 
prepared for tertiary. The language English was foreign to us back in primary and all but we were taught 
the language that is why we still understand Xhosa from the early stages of our learning. We’d be 
comfortable with it because Xhosa mam, we did it in high school from grades ten to twelve, we did a 
little Xhosa and I struggled mam. Not speaking but the writing. 
NA: Mmm. 
???: So if we were taught in IsiXhosa from high school then I think we’d be comfortable with it but now 
it’s a definite no mam. It is a definite no mam. 
NA: And you my friend? 
[Everyone laughs] 
NA: Let’s get your perspective Luyanda. 
Luyanda: I’m sorry mam, it’s not good teaching in IsiXhosa here because we are all from different 
cultures. We’ve got AbaTswana, we’ve got Tshoto and everything so it would be unfair to those who 
don’t speak Xhosa, you see? 
NA: Okay so you would prefer English? 
ALL: Yes. 
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NA: And the notion of wanting English is because you were not taught in this manner in any of the high 
schools or primary schools that you’ve attended. Is that what it boils down to? 
???: And another thing mam, sorry. Why you can’t be lectured in Xhosa, you’ve got no translation in 
Xhosa so it would be a problem for the lecturer as well. 
NA: Okay. Good, thank you for that. Um … so this will link up with my next question, which it says here, 
to what extent would you like IsiXhosa or Afrikaans to be used at the NMMU? So I want to know there 
from you in terms of study material, do you think that can be used alongside English, tutorials, tuts, 
exam question papers? If you had this option or if, I mean, what do you think? 
???: Why? 
???: The thing is in university, you are bridging your … it’s like your journey between schooling and life 
so I don’t think it’ll be very relevant for now to try and implement this language for the people that we 
are going to be meeting and for the rest of our life. 
NA: Okay. 
???: Like, as I said, I was writing and then these other guys started speaking Xhosa. I mean I can read 
only in Xhosa and as I see that when I was in Xhosa, it’s very, very difficult. English now is easy. 
???: A formal document in Xhosa is very difficult. 
NA: Luyanda? 
Luyanda: Me, mam, I’d say we are all from different backgrounds and there are people who are battling 
with English. Maybe they say we’re gonna have a lecturer who’s going to taught us in English like Mrs 
Scheckle and teach us, she going to have maybe Siya as an SI and then for us people who are struggling 
on English mam and after lecture hours then she going to teach us fresh on IsiXhosa and those who 
speak Tshoto, they will have a person who’s good in Tshoto, just aside, not where there is everyone else 
there. 
NA: Okay so you don’t mind it being done as it’s done in a separate … and not part of the classroom? 
And why not part of the classroom? 
???: I think it will be unfair for those you don’t speak Xhosa,you know? 
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NA: Okay. 
???: And there are times when there is a Xhosa speaking or an Afrikaans speaking lecturer who will be 
able to explain something better in their own language and if you can hear both languages, they didn’t 
say this in English and now the other students who can hear the Afrikaans or can’t hear the Afrikaans are 
now missing out on this part, which could be vital for whatever they are studying. 
NA: Okay, thank you, very interesting. Okay, do you experience any problems in using English as the only 
medium of instruction at the NMMU … as the only medium of instruction at the NMMU? 
???: I personally, I don’t see problems. 
NA: Okay and you Thandi? 
Thandi: No. 
NA: Nope. Ja, Luvuyo? 
Luvuyo: English, no problem but if something not understand other student in Xhosa in Management 
Accounting, you they are talking about a lot of tricky things. Now when somebody explain you, a student 
like you, you can understand, know he’s talking your language, you see? So it’s not a problem, uh-uh. 
But like I said, if somebody have the right to speak their own language if you do not understand, you 
see? Because when you listen to the lecturer and listen to the student during that period, you see? I 
miss English, I miss English. [Laughs] 
NA: Mmm. 
???: It’s only the English I didn’t understand, maybe if it was a test, I think I know this thing but the 
English language, I get confused. 
NA: Okay. 
???: Ja. 
NA: Okay so if there’s a student in the class that understands your language then there should be this 
group participation that needs to be encouraged on that level. 
???: And it goes back to what I’m trying to say about the SI group that is for the Xhosa speaking students 
that will be able to understand things better that are explained to them. 
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NA: Do you think that should be somehow part of the policy of the NMMU? 
???: Yes, it should be, it should be. 
NA: It should be explicitly stated, lecturers should be aware and it needs to be mentioned in classes. 
???: Like as a policy, they select a student who is an SI student who can more than just English or English 
and their home language, who can speak maybe three languages and will be able to assist a student who 
is speaking Tswana and be able to explain it in their language because sometimes, he is right, you 
understand certain things when they’re explained in your own language. 
NA: Yes? 
???: But for me, I don’t think it’s a must that NMMU must do that ‘cause Siya understand something and 
then for me I lack on English, I can go to Siya and say how about we go to the library and try and explain 
this for me, you see? 
NA: Mmm. 
???: I like it to be a thing for NMMU. 
NA: Mmm, okay but do you think by doing that, I mean let’s say it’s a policy, let’s say it’s something that 
is in the guidelines, you are very aware of it, lecturers are aware of it. Do you believe that will encourage 
people or encourage students to be more at ease in doing something like that? You know, speaking to 
each other afterwards, you know that the lecturers approve of it. 
???: I think it will definitely break a few boundaries that we feel that we have at the moment, where you 
feel that you can’t really explain things in your own language and you have to understand them in 
English because in the exam they won’t come out in Xhosa. So it will help us, it will be easier to … for 
some students to accept the idea if it’s in a policy. 
NA: Okay, yes? 
???: On the same note again, for Financial Accounting, there was a little booklet that we got, I think it’s a 
glossary, we read about these terms, you know, that financial language and we explaining in English and 
Xhosa and Afrikaans, you know? 
NA: Mmm. 
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???: Ja, then you find that some of the things you understand it better when you read it in Xhosa but… 
[Everyone laughs] 
???: the Xhosa name, it’s just confusing but I think ja, it does help. 
NA: Okay. Do you all agree that it helps? Do Luvuyo, the glossary? Thandi? 
Thandi: Well, I can’t read Xhosa so, there was one in Commercial Law, my first year, there was a glossary 
and some people said it helped. 
NA: Okay and here? 
???: Ja, ja. I think it does help but as I’ve said, there are … translating some English words into Xhosa… 
NA: It’s not easy? 
???: It’s not easy. 
???: It’s not going to be like we are going to translate word to word, you just going to explain in Xhosa, 
you see? You not going to explain like … what … what … one paragraph, word for word. 
NA: Mmm. 
???: You see? 
NA: Okay, Siya? 
Siya: I think it would mam, for those who can read the language. 
NA: Yes. 
Siya: Yes. They’ll understand it and then for who can’t, Thandi can’t, it’s unfair, once again. 
NA: So at the essence, what you are saying is it is always helpful. 
???: Ja. 
NA: It’s necessarily that everybody’s going to use it all the time but there are moments where you can 
go back to that and reflect on it? 
???: Yes mam. 
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NA: Okay, interesting. Okay. Do you think that the NMMU will ever become a dual/tri-medium university 
… dual medium/tri-medium university? Ever? 
???: No. 
NA: Why? 
???: We’ve got too many language in South Africa. 
NA: We have? 
???: Too many languages. 
???: How many we’ve got? We’ve got eleven official languages and if you can go to the school we got 
like seriously, eleven different languages, people speaking those different languages. It’s a challenge. 
???: It’ll cause conflict. 
???: Yes, it’ll break us mam. 
NA: So you think it will break down in terms of society, university? 
???: Ja, no. We are united, sort of one person, you know? But if there could be brought in it would 
actually divide us into those different groups because of those different languages, you know? 
NA: Okay. 
???: ‘Cause right now we are one person. 
???: Ja. 
???: I think NMMU welcomes the idea of other cultures as well, people abroad, people who are German 
and from Switzerland and all that. I think it really does cater for everybody and on foreign day, what do 
they call them, royal days? 
NA: National days, ja? 
???: They really go out and they… 
???: I think it’s enough. 
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???: It could be more. 
NA: Mmm, mmm. Do … would you appreciate, because I know there’s international days, would you 
appreciate the day of just celebrating diverse langugae? 
ALL: Ja. 
NA: Do you think that should be encouraged? 
ALL: Yes, ja. 
NA: Okay, that we have international days? 
???: Where we share what we know. 
NA: Yes. Okay, good. And then um, do you feel more comfortable speaking in your mother tongue in 
class, IsiXhosa, if you know that the lecturer can speak the language as well? 
???: No. 
NA: No? Do you have a situation like that, where you have an IsiXhosa lecturer and you know that the 
person is IsiXhosa? How do you address that particular person when you speak to that particular person 
privately? 
[Students laugh] 
???: A Xhosa lecturer teaching us financial skills, I address myself in Xhosa. 
NA: Okay. 
???: But now in class, sometimes I speak in Xhosa and she will tell me, “Uh-Uh, this is an English class.” 
Then I speak in English but there are moments where I just forget myself and answer in Xhosa. 
[Everyone laughs] 
Siya: Well I last year my Cost and Management Accounting lecturer, Mr Jodwana, we’d speak to him in 
English ‘cause he never used the Xhosa language, whether he was speaking to you individually he stuck 
to English. 
???: Unless he was being sarcastic. 
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???: Ja, then he would use the other language. 
NA: Oh so he was being sarcastic? 
???: Ja, towards you. 
NA: Okay, that’s interesting. 
???: Otherwise if you spoke in English then he would reply in English, address us in English and not 
IsiXhosa. 
NA: Okay, Luyanda? 
Luyanda: Ja, I was also taught by Mr Jodwana. He speaks English in his office and it’s only English. 
NA: English strictly? 
???: Ja. 
NA: So for all of you, it was English strictly? 
???: Ja. 
NA: But the lecturer you mentioned? Did all of you have her as well? 
???: No. 
NA: Okay. 
???: But what was funny about her, she wants to share a joke she can’t translate it in English or it won’t 
be funny. 
[Everyone laughs] 
???: If she say it in Xhosa in class then she will ask someone who can translate it for her. 
[Everyone laughs] 
???: To say it for those who did not understand. 
NA: Ah, okay. 
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???: But she explain it ‘cause she can’t say it in English, you know? 
NA: Okay. 
???: Then she will ask someone else to translate. 
NA: To just translate. So there is this sometimes, this translation that happens in classes. Okay, now, do 
the lecturers encourage/discourage you to use your mother tongue in the classroom? In what way? I 
mean, you’ve basically answered the question. Do the lecturers encourge/discourage it? Do you think… 
???: They discourage it mam. 
NA: Discourage it? 
???: It’s strictly English. 
???: I find that the Xhosa lecturers discourage it but I had a coloured lecturer who would basically say or 
talk to an individual student in Afrikaans and you’d think that, you know, okay so why can’t we hear? 
They’d ask a question or ask it in Afrikaans and he would respond in Afrikaans to whatever else he was 
saying and not go back to translate whatever he was saying. Maybe it’s repetition, maybe with had the 
other question too and he didn’t hear it so ja. 
NA: Luvuyo? 
Luvuyo: I notice it’s making a big difference ‘cause when the other lecturers speak Afrikaans, you see, 
you don’t understand that so immediately you loose focus but now you have to hear yourself because 
you don’t know what he’s talking about. 
NA: Mmm. 
Luvuyo: Why you don’t understand, mybe they are talking about this, you see, and he is trying to explain 
but once you do that, you separate. 
NA: Mmm, mmm, interesting. 
NA: Okay and then can your subjects be taught in IsiXhosa or Afrikaans? If not, why? 
???: No, it’s embarrassing. 
NA: Can it be taught? 
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???: No it’s a barrier ‘cause we can’t understand what they are saying, personally. 
NA: Mmm. 
???: You see, when I was at my Xhosa school, I was doing three languages: English, Afrikaans and Xhosa. 
I went here and you had to choose to do two languages and four other subjects. Then I chose IsiXhosa, 
of course, ‘cause I’m from a Xhosa school. Ja but you know from standard seven, the Xhosa is starting to 
be difficult, deep. So ja, it was very difficult. 
NA: Okay. 
???: So I had to change from Xhosa now to Afrikaans, which was still at the beginning of the year, ‘cause 
I do know Afrikaans from when I was doing it in my Xhosa school. There’s a few things we learn in 
Afrikaans and it’s continuous. 
NA: Mmm, mmm. 
???: So I went with Afrikaans up and till matric, not that I could speak Afrikaans well, I just had to 
memorise all these things. 
[NA laughs] 
NA: Okay, Siya? 
Siya: I’m comfortable with Afrikaans, I don’t think … um … Xhosa should be introduced now. We’ve 
acquainted ourselves with the English language and introducing Xhosa now would be a barrier. 
NA: Okay, Luyanda? 
Luyanda: I think mam, Xhosa’s not good at all. 
[Everyone laughs] 
NA: Okay, Namhla? 
Namhla: I don’t think Xhosa should be introduced as an instruction here at school and at university. Um, 
I’m thinking translating into Xhosa… 
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???: Some words in Xhosa are very, very simple, if you translate it to slang Xhosa … very simple but then 
there are some words when you are being official, you can’t teach in slang, you’ll be teaching in the 
official Xhosa and that is the difficult part … the formal language. 
NA: Okay, now I want the last question because you’ve now mentioned in terms of English and Xhosa 
and Afrikaans, which are learning and teaching and you’ve given me your view points and opinions on it, 
which I’m very grateful for but if you think about IsiXhosa, just think about it, where should it be used? 
Because it’s clear that it shouldn’t be used as an offical language of learning and teaching, okay? So 
where do you think it should be used? 
???: At home. 
NA: At home? Okay. 
[Someone laughs] 
???: Individually. 
NA: Individually. 
???: To lecture to students. 
???: Ja, I think at home as well, also in the political world, you know? Because that’s when it involves 
everyone, even the people who do not understand English. Like there are Xhosa people who also go and 
vote for whatever party so I think in that political world. 
NA: Political world? 
???: Ja, it should be used. 
???: Ja, I think if you look at the question, it’s kind of … because if you tell me that I must use my 
language at home, I might object to that because who are you to tell me? 
NA: Mmm. 
???: I mean as far as learning is concerned I think students are finding it easier to cope with English 
speakers. Our parents sort of put us in these modle C schools, we have been groomed in such a way 
where English is a language of being articulate. 
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NA: Mmm. 
???: And you can’t be using Xhosa in a learning environment. 
???: It clashes. 
[Everyone laughs] 
???: So as far as learning, English should be used and everywhere else in the world, I don’t know that’s 
their problem. 
NA: Okay, Siya? 
Siya: No mam, I don’t think … um … um … um … okay, I think I forgot what the question was. 
[Everyone laughs] 
NA: Where do you think IsiXhosa should be used? 
Siya: Ja, at home mam and socially but not where work is concerned. 
NA: Do you, politically? 
Siya: Yes mam, I do. 
???: I think mam, Xhosa could be speak everywhere where everyone else can feel comfortable with it. 
Where there’s person who don’t understand Xhosa, just pick a language whereby he can understand all. 
???: And that is English. 
NA: Okay. 
???: If my lecturer can speak IsiXhosa then we can speak it to each other but not to study. 
???: But you know, I think mam when … um … when different cultures are together, English should be 
used because if I was to walk into a room with Afrikaans speaking people, I’d be insecure because I 
wouldn’t know what they are saying about me. If you with a Xhosa speaking person and there’s another 
nationality around then speak English because we all seem to understand the language. 
???: But I don’t think Xhosa people are very accommodating in that way. 
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???: And unfortunately they aren’t. 
???: They’re not. They want us to be accommodating to them but they are not very accommodating as a 
nation, you know? We tend to speak Xhosa because we have those Xhosa quirks, you know? And if a 
Tshoto person comes in, they have to adjust to Xhosa and I find that with most of my friends. A lot of my 
friends who are Tshoto or Tswana are adjusting to Xhosa already. 
???: Okay, let me correct you. It’s when you combine Tshoto and Xhosa, we create a new language, 
IsiZulu. 
NA: Mmm. 
???: Yes, Tshoto can relate to IsiZulu and we, us Xhosa, can relate to IsiZulu. We both know how to 
speak IsiZulu, you see? 
NA: Mmm. So you find commonalities 
???: But with me it’s kind of different because I call myself a multilingualist. I speak like a number of 
languages. 
NA: Okay. 
???: I learn languages very easily so … because I went to Kwa-Zulu Natal so I know Zulu, proper Zulu. 
NA: Okay. 
???: And also Tshoto as well. I’ve been to the Free State, you see? 
NA: I think before we go, maybe it would be good for us to know the languages that people can actually 
speak. Mphumzi, so maybe if we start with you. What are all the languages that you can speak? 
Mphumzi: I can speak Afrikaans, IsiTshoto, Xhosa and Zulu. 
NA: Okay. 
???: Xhosa, English, Tshoto, Zulu and a little bit of Afrikaans. 
NA: And a little bit of Afrikaans. 
???: Speak as in form a sentence or speak as in say a word? 
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[Everyone laughs] 
???: That’s important. 
NA: That’s important. 
???: Ja. Full sentences. 
NA: Full sentences. 
???: I think I’m fluent in Xhosa and English. 
NA: Okay. 
???: Xhosa and English. 
NA: Xhosa and English? 
???: Yes. 
???: Xhosa, English, Tshoto and Zulu. 
NA: Okay. Afrikaans? 
???: Not at all, no. 
NA: Not at all, no? 
???: I went as far as school, I can understand instruction and that but other than that I cannot speak 
their language. Ja, my naam is… consider that as… 
[Everyone laughs] 
NA: And you Luyanda? 
Luyanda: I speak English and Xhosa. 
NA: Okay. Ah, thank you very much. Eileen, do you have anything to share? 
ES: Yes, yes. This is … I don’t know if it said on the letter but we’re wanting to meet more than once. 
???: Three times. 
167 
 
ES: Ja, ja, ja. So the first thing that we need to decide is when can we meet again? Maybe, I don’t know, I 
see you all on a Tuesday. Do you have other things on a Tuesday? 
???: I can do Tuesday. 
ES: Mmm, after class on Tuesday? 
NA: Yes, that’s a good idea. 
ES: Um, what we want you to think about for after class on Tuesday is the article you have to read. 
???: Okay. 
ES: On multilingualism and what is that argument … why does she bring that argument? So we want you 
to read it again and think about it and try and see her point of view. Why is she making that point for 
language and that’s actually what we want to talk about next time we see you. 
NA: Mmm. 
ES: Okay ‘cause she obviously give a very different point of view. 
???: Yes, she does. 
NA: She does, ja and it’s not that. It’s just what do you see in that message? You know we’re not here to 
dictate anything to you, it’s all about your view points and how you see things. So thank you very much, 
this has been extremely insightful and ja, we appreciate it, you know and for being so open and honest 
about it. 
[Everyone laughs] 
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SECOND FOCUS GROUP DISCUSSION - STUDENTS 
DIPLOMA IN FINANCIAL AND INFORMATION SYSTEMS (FIS) 
LECUTURER:  
MODULE: BCN 
NA: Okay, thank you once again for coming to this focus group discussion. I must say that I enjoyed the 
other day, it was quite interesting and for you honest view point on the language issues in South Africa. 
Now, this is the second focus group study because obviously you’ve given us what we needed and then I 
thought, okay, let’s look at an alternative. You know, whether you would think differently about the 
language policy, about language issues if you possibly read a learned person’s perspective on it. You 
know, Mampele Rampele is a very prominent South African woman, politically, in business, she was 
once the UCT’s Vice-Chancellor, she was the president of the World Bank so this is a woman that comes 
with a lot of credentials as you would say. Okay and obviously I want to just find out from that 
perspective what you thought when you read this article, you know? What came up for you or what 
stood out for you, in terms of what you’ve read here? 
Siya: She’s positively biased about the African languages being instilled and taught at school. 
NA: Okay, so Siya you believe that she’s biased? 
Siya: Yes, positively biased. 
ES: Towards African languages? 
Siya: Yes. 
NA: Okay, anybody else? 
???: Umm, no. 
ES: Do you think…being biased implies that she’s… 
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???: She is for mother tongue languages to be … I mean for students to be taught in their mother tongue 
languages because she believes that um, by speaking the English language, the mother tongue… Ja, we 
loose our cultures, they erode basically. 
ES: Uh ha, do you agree with that? 
???: Yes mam, I do because, especially the part where she says, and this does happen mam, if you say 
with young ones when they’re playing among each other, you find that those who are English speaking 
and fluently, and then you have those who are mother tongue speaking and then they can’t really relate 
to each other, and you know there really is a communication breakdown. So, yes mam, it is true, it is. 
NA: Yes, my friend here Luyanda? 
Luvuyo: Luvuyo. 
NA: Luvuyo, okay. 
Luvuyo:  No if find for these languages because I like when they saying a teacher who is teaching a child 
in a grade one, who is not speaking English fluently, you see? So I think here the child now is not the 
mother tongue of that language but it need to know English but at the very same time, the teacher who 
taught these languages is also not his mother tongue, you see? 
NA: Okay. 
Luvuyo: Ja. 
NA: Good. 
Luvuyo: Ja, it’s a challenge that one ‘cause I experience from when I was in grade nine, my teacher was a 
Ghana, you see, so it was the first time to meet someone talking like that, you see? 
NA: Mmm, mmm. 
Luvuyo: Ja because so many words I don’t understand. 
NA: Ja, okay, interesting. Do you have… Yes, dear? Do you have an opinion about it Luyanda? 
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Luyanda: Okay, mam. For me, probably I will say she’s incorrection that children be taught in their 
mother tongues in the first grades and thereby other languages would just be introduced in subjects. In 
that way, she emphasize, you know, children get more understanding. 
NA: Okay, if they are being taught in their mother tongue? 
Luyanda: Ja. 
NA: Okay, yes? 
Nomhla: What actually stood out for me is this part here, it says, “We need the government to make a 
commitment to help the schooling of our indigenous language, promoting the use, starting with out 
president and his government.” Umm, I can see her point; she is trying to point out the fact that in order 
for the indigenous languages not to die, the government must do something. I think, firstly, the parents 
at home, they need to identify, “Okay, I’m Xhosa and my children are loosing their culture and then I 
must go to the government.” She can’t just blame the government, putting the whole responsibility that 
the indigenous cultures must not die to the government; it begins with the parents at home. If I am 
Xhosa and I want my children to go to a model C school, how am I helping the government? The 
government has a policy stating that okay, this is the policy in the education system that the indigenous 
languages must not be overcrowded by the English language. It begins at home; if the parents 
themselves are comfortable with their children adapting to other cultures then what must the 
government do with them? 
NA: Okay, so you feel that the government should not be blamed, it should be firstly the parents who 
are responsible. Yes? 
???: But mam with what Nomhla has already said, I don’t really believe in blaming the parents for the 
current situation because really, children who do go to Model C schools, that’s my opinion mam, 
prosper better than those who didn’t. Ja, that’s my belief, that’s my opinion. 
NA: And why do you think they prosper better? 
???: Because with what is provided, the activities that are done, what they are introduced to, the 
sporting codes… Because in the rural areas they usually have soccer and netball sporting code but if you 
go to a Model C school, you have hockey and such and you are exposed to different things and with such 
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activities, one travels, not necessary around the country, but one travels around the world and actually 
gets to meet other cultures and they are exposed to different things. 
???: Ja, I actually agree with what Siya is saying. In my area, neh, I live in a congregated place so most 
people go to our school, they don’t go to Model C schools and most children who go to Model C schools 
are in high school now, where most people who go to our area schools, our black schools, they usually 
drop out or something like that. 
NA: Okay. 
???: So ja. 
NA: Yes? 
???: Sorry mam, I hear the difference between a child who is going to a Model C school or the one who 
is going in the areas and the township. My point is that you can send your child to a Model C school but 
you can teach your child that here at home, we Xhosas, we have real traditions. 
NA: So just to get to a point here, you feel that in terms of responsibility, it lies with firstly the parents, 
okay? It doesn’t lie with government at all? 
???: No it does lie with the government but first the parents need to encourage the children to know 
more about their own languages. 
NA: Okay. 
???: I have a question mam for Nomhla. It’s how can parents encourage their children at two to know 
their culture, if the government is against other traditions and stuff? 
Nomhla: I’m not saying that the government must totally do nothing; it must encourage but the 
implementation of the policy lies with the parents. You as the parent, okay the government okay it fine, 
the children must be taught traditionally. If you don’t want your children to know about Xhosa then 
okay, I want my child to know the Western culture, it lies with the parents. 
???: I don’t think it’s been a conscious change, I think it’s evolved unconsciously as far as parents and 
society. It’s sort of happened on its own, it took its own form, the whole us taking on the language and 
speaking in Xhosa when we do. It’s comfortable, the lifestyle we live. It’s more comfortable than the 
lifestyle we lived as traditional Xhosa people and our parents, they chose comfort, they want the best 
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for their children so we can’t really blame them. As government, they want to adapt to the situation, to 
the change that has occurred in the economy and in the world as a whole. They don’t want to stand 
there and be Xhosa speaking people, I don’t think and there are certain things that they feel they can 
express about the economy and about the changes that are happening in government in English that 
they won’t be able to do in Xhosa. So the point of government speaking Xhosa or I’sotho or Tswana in 
cabinet, I’m not sure about it, I don’t think it’s going to completely work out. So parliament, I don’t think 
they can do much and parents…I think it’s happened on its own and we either fight against it or we go 
with it. 
NA: Okay, yes? 
???: But the Chinese speak their own language. 
???: Chinese has been an independent community on it’s own for many years, they are not dependent 
on anyone. They’ve got their own things; I mean they are making Hong Kong things so you can’t 
compare us to China. 
???: But in terms of language, in terms of tradition… 
???: It’s very different. We re very dependent on first world countries so what do we do? 
???: But, okay, economically you can say we are very dependent on other countries… 
???: Yes, so how we meant now to communicate with America Britain? 
???: What she is trying to say neh, is China does understand English but they prefer speaking their own 
language. Although they understand English, they are promoting their own culture. 
???: But weren’t we trained…I think we were trained to speak this language, it was oppression. I think 
we were trained to adapting to white culture, whereas… Where China oppressed? 
???: Not that I can recall. 
ES: By oppression, do you mean colonised? 
???: Ja. 
ES: No. 
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???: That’s why they are still very culturally intact. With us, we’ve been broken up. 
???: They didn’t encourage us to promote our culture, you see, just to leave our culture behind and tried 
to take our mother tongue. We must be proud for who we are. 
NA: And that is what she is trying to say? And I’m asking you, from reading this, is that what Mampele 
Rampele is trying to say? 
???: I think Rampele is trying to say we must not forget who we are ‘cause when you forget who you 
are, you need to know better who you are. 
NA: Okay, no that’s definitely one of her observations. Uh, anybody else on that point? So some of you 
are agreeing that other countries do speak in their mother tongue and they work through translators 
and Mapele’s point of view is that why, at the end of the day, Africa won’t be as proud of doing the 
same. Okay, what do you think about the whole notion of parents becoming very proud when their 
children speak with an accent? 
???: When the parents send a child to school, once they see that the child is speaking English, now he 
saw that there is an achievement there, you see? Now when you speaking Xhosa, he don’t know what’s 
happening, you see? That’s why our language is going down because our parents must not forget about 
our culture but they want to see that there is something they got from school. Once he speak English 
nicely and know the words and everything then that’s good, that’s good, you see?  
NA: Is it because… Ja? 
???: And there’s also that perception that people will speak English better than they speak other African 
languages. 
NA: That’s true. 
ES: Perception among the students, among the parents? 
???: Among the society. 
???: The black community society. 
???: Not just those who are educated but everybody is like that. If you speak English better, ja like this 
class, they seem to be much better than the day the arrived. 
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???: And then there’s the negative part about you’re a coconut or a banana is you’re coloured. 
[Everyone laughs] 
ES: So is being a coconut negative? 
???: It is. Like is someone calls you a coconut, you’re like no I’m not, I know my roots, I can speak 
IsiXhosa, you know?  
ES: Can you read it? 
???: No, that’s another story altogether. But I think parents have really been taken with the Western 
culture and I think they haven’t stuck to their roots. I know many parents who run a practise...who 
practise traditional…what do you call it in English? 
NA: Rituals? 
???: Rituals. Because they now live in the suburbs and now to slaughter a goat in your backyard is 
considered environmentally unfriendly so they don’t do it and they don’t do certain things they need to 
do as black people. They’re just throwing it all away. 
???: Ja and likewise, our parents are black and they are moving into suburbs. Once they get there, they 
change automatically. 
???: They don’t want to be the black sheep anymore. 
???: They left their home, you see? They left people behind, you see, so they do their work there even 
though they live in the suburb areas but when they come, whether they do it here or there, they need to 
go back to their roots. 
???: They are supposed to do it in their own home. As a man, in our culture, as a man, you are meant to 
do what is called open your house and you have to do everything in your own house but they want to do 
it in the back of the rural areas. 
???: You see, in that way they are respecting their neighbour in what they do. If I live here in 
Summerstrand, you see, I know slaughtering a goat will be something like wow, my neighbour is 
watching me. 
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???: But maybe they might enjoy it, they might come for a piece of meat, you know? You don’t know 
them. 
NA: Yes? 
ES: Can I ask a question? 
NA: Mmm. 
ES: If your language changes, does your culture also change? 
???: Not necessarily. 
???: It can. 
???: It can. 
???: Not at all. 
???: It does. 
ES: Okay. 
???: I think it can. Your language changes, therefore your habits change. You adapt to what you are 
speaking. You no longer think in Xhosa and think what you need to say. 
ES: Can you maintain your language and your culture change? 
???: Jam mam, once you start changing your culture, you change the language. Ja, your culture will 
change. 
???: Because first of all you are learning to change your language in education and in education, there is 
nothing about culture. There’s nothing about your culture at least. 
ES: So is that a problem? 
???: I think it is. 
NA: That’s a very interesting point. 
ES: Mmm. 
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NA: Because, do you think that, especially taking into consideration that because I’m not talking about 
people who attend Model C schools for example, who are now in the South African context, are not 
taught by people who understand their culture? Do you think that has an effect on how culture is being 
perceived in your environment or languages being perceived in your environment? 
???: Mmm. 
NA: Do you think that would be… Let’s say that you have a Model C school and there were just teachers 
who were English speaking, okay? But let’s look at that and think about it, do you think that anything is 
touched in terms of culture in your school, in that specific school? 
???: No mam because in the Xhosa tradition, a man goes to the mountain in his eighteen’s or so and he 
has this suit, if I can call it that, that he has to wear. He has to wear it right through, let’s say for a period 
of three months or so, and it was not allowed in the Model C schools. They can only wear, it’s a full 
attire but they are only allowed to wear cap because they go to school wearing their uniform, they only 
take their cap with and they may only wear their cap after school hours. So I don’t think they can 
improve on it, it’s only introduced in primary school where you do your arts and culture up to grade nine 
or so and that’s not touching on everything. It’s not going into depth, they just touch everything on the 
surface and then all is left for you as an individual to go and find out. 
NA: At the Xhosa based school that you were at, do you think it is still in question? 
???: We were allowed to wear… 
NA: Having Xhosa speaking teachers at your school? 
???: For us, we were allowed to wear traditional, actually for a man, when he’s coming from mountains, 
he can wear the suit. 
NA: So that is allowed there? 
???: Ja. 
NA: Okay, okay. 
???: Ja, it’s not allowed. If he would come from mountain, one of them would tell you that you need to 
take this off ‘cause this is a school, we want uniform here. 
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NA: Which school? 
???: Model C. 
NA: Model C schools. 
???: Now your culture has changed and your friends are coming, whether they come from the mountain, 
they are still focused on that they must wear the cap for three months and you because you are from 
the Model C school you cannot wear that. 
???: And as a result, you will notice more men coming from the mountain, they don’t want to wear the 
clothing for this required period. They wear the brown and that’s it. They go to school with attitude. 
ES: Can I ask a question? In terms of that they wear a suit? 
???: Yes, it’s checked. 
ES: And a cap? 
???: Yes mam. 
ES: Now when did that come into Xhosa culture because years ago, there weren’t suits and caps. 
???: As far as clothing were introduced to people mam. 
ES: A hundred and fifty years ago. 
???: Yes mam because it’s a tradition for a Xhosa man coming from…who’s from the mountain who 
wear that checked suit and now the men don’t even buy the checked suit, they buy something brown 
that’s more casual. For example, my cousin himself didn’t buy a checked suit; he bought a brown suede 
suit instead of the traditional checked one or a linen suit. 
???: Yes, yes. 
???: But they’ll only touch on the colour, which is brown or tan. They want something a little more 
acceptable. 
???: Casual. 
???: What they are speaking is not matching what they are wearing. 
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???: Mmm. 
NA: Do you find that, I’m just trying to gage here, do you find that teachers or even at the university 
level, do you find that they have an understanding of your culture? Do you find that you accommodate 
more all the time? Do you find that people accommodate for you? 
???: No, we accommodate more mam. 
NA: Okay, in terms of what? 
???: We tend to succumb to whatever the situation is. If they say this is not allowed, we succumb to 
that. 
ES: That’s a rule? 
???: They make the rules, yes and we follow. 
NA: Okay. 
???: Yes mam. 
NA: And is that because of … um … is it because of what your parents instruct you to do because I’m just 
thinking of generations who are in charge but you have a parent who comes from a different 
generation. Is that because of the pressure from parents or is it even something that is in you? 
???: No, you come home and you come with a letter from your teacher saying that you are not allowed 
to wear your brown suit and your parent will say, “Well that is what the school says, that is what you 
must do.” 
NA: Okay, do you find that that sort of situation happens when a letter is given from a Xhosa speaking 
person in the school? 
???: From the school I came from, it is not a problem to wear a suit because it will represent our 
tradition and then the teacher, they understand, they understand, they don’t have any problem with 
that. 
NA: Okay because they saying whatever the teachers say at the Model C schools, you adhere to. 
???: Ja. 
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NA: In terms of language, which I will come to now. In your case, is that a similar situation? 
???: Same thing. 
NA: Okay so whatever the teachers decide, interesting. No that’s what we need to get an idea. Have you 
ever had a situation where… Because I just wanna touch on things where she says, you know, where you 
know…uh, what is the question now? Where you were told at a school… Or have you ever had a 
situation where you had to go home from a Model C school, I want you to think back, and your parents 
were given an option in terms of which language you want to be taught in? 
???: No. 
NA: Never? 
???: No mam. 
NA: Have you never received like a letter saying that when you went to grade eight, either English, 
IsiXhosa or Afrikaans… 
???: No, you’re in a Model C school so you’re going to be taught in English. 
NA: You’re gonna be taught in English? 
???: If you want to be taught in Xhosa, go to another school. 
NA: Okay. 
???: In matric though, we had three languages, English was the first one and then Xhosa and Afrikaans 
were both on the same level and we were asked if we want to drop either one of the two, instead of 
three languages, instead of having Xhosa…I mean, instead of having English, Afrikaans and Xhosa, you 
can have English and Xhosa or English and Afrikaans but still English was the main language. 
NA: Still English was the main language? 
???: Yes mam, that’s as close as changing came to dropping a second language. 
NA: Oh okay, so if you can ever remember in terms of parent meetings where your parents went to, 
where there ever any language issues discussed at these meetings? 
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???: The only language issue that was discussed that I can recall was that even in class, as students, you 
are not allowed to refer to your friend in your home language. You are supposed to speak in English, so 
one would get a letter in their diary to your parent stating that “Your child spoke in a home language 
and that is not allowed at school”, so we would be reprimanded by the parent, “ You went to school and 
spoke your home language and you know that is not allowed.” 
NA: And how did that make you feel? 
???: Umm, how did that make me feel? I had to adapt to it, as strange as it was, I had to adapt to it 
because I knew that was the rule and I can’t go to school and embarrass my parents by speaking their 
language because when you go there and speak your language, it’s like, okay now you come here with 
your foreign things and you negatively influence the other children and that is not allowed. 
???: So speaking your language will be embarrassing? 
???: Yes, that’s how I felt, that’s how I felt. 
NA: Mmm, and did you feel the same way when you were at school, Nomhla, that when you spoke your 
language in the classroom or school environment that you felt embarrassed? 
???: Mmm, no mam ‘cause you could speak…communicate in any language that you wanted to. There 
was, I find, in the whole range of Model C schools, there is different levels, where there’s the strict ones 
which don’t want the home language, then there’s the ones who are easy going… 
???:…and don’t mind what happens in the classroom. 
???: If it happens then okay but don’t disturb me while I’m teaching ‘cause I’ll reprimand you. 
NA: Mmm. 
???: And then there’s ones that don’t really care. You can speak to your friends and it’s fine in your own 
language, just don’t disturb the class. 
NA: Okay, and with you? Obviously with you, you have a very different situation. 
???: Ja. 
NA: …in a sense that your teachers were all IsiXhosa speakers, uh, you were all IsiXhosa speakers. You 
had to hear languages in English and I suppose, what other languages, IsiXhosa as well? 
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???: IsiXhosa and English one, ja. 
NA: Okay, so if you had to look at the percentage, in terms of your high school career, in hearing English 
in the classroom, I’m just trying to get an idea, was it a lot? 
???: Not a lot at all. It was just secondary, majoring on Xhosa. 
NA: Okay. 
???: When we learnt our work, it was Xhosa, everything was in Xhosa. 
NA: Oh. 
???: But what I find, ‘cause my mom’s a teacher, and she sets all her work in English and she goes to 
class and she teaches in a Xhosa school and she goes to class and she teachers in English. In the whole 
school, they teach in English, it’s only in the Xhosa class that they speak Xhosa. 
???: Ja, it is like that. 
???: Or when they are angry, you know, but generally they are now teaching in English and doing 
everything in English, instead of the way they use to do it, which was in Xhosa. 
NA: Okay. 
ES: So it’s the schools policy then that the language of teaching and learning is in English? 
???: Mmm. 
NA: Okay, do you have a comment here, this side? 
???: Once you get in as far as high school, they prefer it you speak English. 
NA: Mmm, they prefer to speak English? 
???: Yes. 
NA: Okay. If you looking at the, ‘cause I’m just again touching on what she said, because you know we’ve 
looked at a few issues that she’s mentioned, umm, did you ever feel, I mean in terms of your schooling 
environment that you would’ve preferred there being more IsiXhosa teaching…uh, teachers at your 
school? Did you ever feel a sense that because you are not white or coloured or whatever and there not 
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being teachers that represents your race group, did you ever feel inferior or superior? How did that 
affect you? 
???: You feel inferior…. 
NA: You feel inferior? 
???: …because you are not recognised. Basically, you are recognised as an individual if you adhere to the 
rules. 
NA: Mmm. 
???: But you are not really recognised, your culture is not recognised, your roots are not recognised, it’s 
just another…you feel inferior. 
???: You do. 
NA: And you, Luyanda? 
Luyanda: Uh mam, I went to a Xhosa school so we were not made to feel inferior because the teacher 
sometimes, they did use English but uh, sometimes they did explain in English so it was okay ‘cause we 
were also allowed to ask questions in English. It was okay for us. 
NA: Was it okay for you? And you sir? 
???: It was inferior mam, it was. Ja, always, English is a challenge to us, you see, so ja, sometimes you 
don’t understand, you can say I understand because of the English, you see? 
NA: Mmm. 
???: Ja, so my feelings there, yes, I feel small. 
NA: You feel small? 
???: Yes. 
NA: Okay, yes Luyanda? 
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Luyanda: Okay, for me mam, I would say I was trained to accept everything comes from teacher as you 
say so for me, I was told just to make the best of it but in the end it comes to me, I must make the best 
of it. 
NA: Okay but all your teachers obviously understood Xhosa and it was people that you could identify 
with etc. Yes my dear? 
???: Ja, I also felt small mam because I don’t know, I don’t understand why we’re not allowed to speak 
Xhosa, like were not taught in Xhosa. 
NA: Mmm. 
???: So I don’t feel… Like my language is important, my mother tongue is important. I feel like English is 
much more better than other languages because without English, you’re not going to go anywhere 
anyways so we have to accept English, ja. 
NA: But it doesn’t make you feel better? Thinking about it and how you feel emotionally about it. Do 
you… 
???: I feel like if you are an English speaking person than you are much better than when you speak your 
own language. 
NA: Okay. 
???: I wish I was white. 
NA: You wish you were white? 
???: Ja. 
NA: Okay, for the fact that why, why? 
???: I don’t know, white people are much more, like better. They are living a better life than most black 
people. 
ES: Really? 
???: Yes, really. 
NA: Why, why…they live a better life, what is a better life? 
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[Everyone laughs] 
???: Most white people are rich than black people. 
ALL: Mmm. 
???: So ja, they are more successful than black people. 
NA: Okay. 
???: Ja, that’s how I feel about, well, speaking English. 
NA: Okay. 
???: So, if you are saying that if you are speaking English, you are more likely to be rich? 
???: Yes, you are more likely to be successful. 
???: Mmm. 
NA: So when you read Mampele’s article, you know, and taken into consideration her credentials… 
???: Yes, it is telling the truth mam. Ja, we are loosing our culture. 
NA: Mmm. 
???: It’s the truth, ja but factually on the whole, without speaking English, no one is going to want to 
employ you, first of all, if you don’t know how to speak English. 
NA: Mmm. 
???: You won’t go anywhere. 
NA: Mmm. 
???: So ja, English is much more important than other languages. Yes, we will loose our languages but 
English, joo. 
NA: Okay, Siya how did you…did you ever feel inferior? 
Siya: Reading the article or during school? 
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NA: School, reading the article…you can start with school and then ja. 
Siya: During school mam, I didn’t really have a problem ‘cause I knew if I wanted to practise my rituals 
and be free as a Xhosa person, I’d go to a Xhosa medium speaking school but because I went to a Model 
C school, I knew I had to adapt to what was happening there. And our Xhosa teacher, Mr Mati, with 
regards to the boys…the men wearing their attire, he’d reprimand them too because that was his job 
but after reading this article, I really do feel bad. I really do feel we are slowly loosing our traditions and 
the indigenous languages are slowly eroding too. 
NA: Okay, do you feel that way, in terms of the article? 
???: In terms of the article, I think yeah, she hit the nail on the head. We’ve lost it, I don’t think we’re 
loosing it, I think most of us have lost it. So um, she’s right but what do we do about it? That’s my 
question and I don’t have an answer for that because I’m not sure. Do I now start speaking Xhosa more? 
NA: Mmm. 
???: Do I now implement it in my family, when my whole family, like in my home, we’re more likely to 
speak English to each other. 
NA: Mmm. 
???: And so what do I do about that? 
ES: Can I ask you a question? If you had a chance…option of two equally good schools with equally good 
resources, one is English medium, one is IsiXhosa medium, where would you send your child? 
???: I would send them to an English school. 
ES: Why? 
???: Because, unless in the Xhosa medium school, they would at some point introduce English? 
ES: Ja, they would. 
???: If they would and I felt my child was really a coconut and a half, I would maybe, just to teach them a 
lesson. 
ES: Okay. 
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???: But if they are fine and they are well rooted then I don’t think it’s going to harm them if they go to 
the English medium school. 
???: But let’s say I visit one of their homes, of my friends and they are speaking English that well and 
other one speaking IsiXhosa so in my mind I will think the better one is the one speaking English. You 
see? 
NA: Mmm. 
???: So I think English is right. 
???: Because that’s how society is. 
???: Yes. 
NA: But you know what I find and I still find very interesting from that, and it’s so ironic ‘cause last night 
I was reading an article and they were saying that, you know, you know the numbers between English 
and IsiXhosa? We have 9% first language English speakers in this country and there’s 91% second 
language English speakers in this country. 
[Chuckles] 
NA: And three-quarters of the population of South Africa, three-quarters, so we’re looking at forty-eight 
million people in this country, so three quarters would approximately be around thirty six million that 
we are looking at, are people that speak indigenous African languages. And as I was reading the article 
last night, you know, is that this whole notion that there’s this big group of people, because you’re 
saying to me that you don’t know what to do to get back the African languages, and isn’t it a concern 
that the African languages are going to loose their identity? Because it doesn’t matter what you do, the 
majority of the people that speaks African languages still comes from the township. There’s still going to 
be Xhosa/Zulu babies coming out of parents. It’s not going to go away. 
???: But the thing is with the Zulu baby, you are going to say, “Oh my baby, you are so cute.” Right 
there, there’s a problem. You’re not going to say, “ZULU TRANSLATION.” You are going to say, “Look at 
my baby, look at my baby guys, isn’t he cute.” So there it’s lost. 
???: Ja. 
???: First word, “Mommy.” 
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ES: Do you think it should…how would you feel about white people having to learn an African language? 
???: That’d be nice, really nice. 
???: At school, when you encounter, ‘cause I’ve got friends who are white and who do speak Xhosa but 
they speak it in, you know, and it’s cool and they’ll say that they understand. 
???: It makes us feel better. 
???: But that kind of thing happens in certain parts of the country, like it happens in Joburg, it happens 
in Cape Town, it doesn’t happen so much here. 
???: ‘Cause especially white people come from the farms so they are working with Xhosa speaking 
people. 
???: And when you do hear that old white man saying in IsiXhosa, “ZULU TRANSLATION”, you feel like 
joo, wow, it gives me a warm feeling. 
???: Yes it does. 
ES: So should that be a requirement? 
???: Yes. 
ES: People should be able to speak African languages? 
???: And at school. 
???: At university they invested some few millions to introduce traditional languages. 
NA: Mmm, yes. I was watching the program as well. At Rhodes, the Santez project, yes, where they are 
actually introducing it now. 
???: And even like in grade, what do you say, in grade nine? 
???: Grade twelve. 
???: Ja, in grade twelve where you have to drop a language and choose one. 
???: You had to, it wasn’t necessary but you could choose to drop either or continue taking them both. 
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???: But I don’t think that it’s necessary, like I don’t think it’s necessary. Why not do three languages or 
do four languages and do the rest of your other subjects ‘cause really, you guys do like seven subjects at 
school? 
???: Yes. 
???: I had nine and four of them were languages but it’s like the school requirement of choose one over 
the other. Why not have all the languages? Why not choose four languages and have the rest of your 
subjects the math and all of that? 
NA: Okay. 
ES: Do you think we should introduce more IsiXhosa in classes here? 
???: Now mam? 
ES: Mmm. 
???: Joo. 
NA: Lecturers! 
ES: Just conversationally? 
NA: Conversationally. 
???: Oh okay. 
???: Conversationally, yes. 
???: Because learning mam would be very… Because we…we… There are terms in Xhosa where you get 
the slang Xhosa and you get the Xhosa and obviously we will be taught in the formal Xhosa, which we 
don’t know and… Unless we were taught from the early stages to speak the formal Xhosa, then it 
wouldn’t be a problem but now mam, that would be something different. 
???: And Xhosa is a very difficult language. 
NA: But I know that at Rhodes University, for example, they are introducing a more… ‘Cause that was 
one of the issues that has been identified. You know that um, the traditional IsiXhosa teaching was very 
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difficult and it had a very set pattern but there are projects on the way to change that a little bit and I do 
think that... Do you think that will help? Do you think that the type of Xhosa that is conversationally… 
???: Were used? 
NA: Were used, ja, with students and lecturers? 
???: I’d be for that mam. I would encourage people to participate…I would participate in that too, I 
would. 
NA: Okay. 
ES: So would you like your lecturers all to speak some IsiXhosa? 
???: Yes mam. 
ES: So [ZULU TRANSLATION]. 
[Everyone laughs] 
???: Ja mam, let’s say the lecturer is coming for the first time in the class. 
ES: Ah. 
???: You say, “Molweni”, it’s welcoming you all, you can feel free. ‘Cause you don’t know the lecturer’s 
styles, you see, but once he speak your language, you see, you something. But maybe it’s you already 
know that one. 
???: That reminds me of walking into a store mam and you actually overhear the sales person speaking 
their language and if you approach them in their language, they are more friendlier to you. 
NA: Mmm? 
???: Ja, they are. 
NA: You know that is actually the reality with languages, it doesn’t matter which language, people do 
like you to understand their own language. Okay, do you have any other questions? 
???: Mmm… 
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ES: I want to know, or are we going to save… Have you, in terms of here on campus, is there anything 
you think should be done or could be done to encourage more the use of IsiXhosa for everybody? 
???: I think um, okay this would cost…this would be costly but if it is possible for um, for all courses to be 
um, offered in English, Xhosa or in the African languages and then it’s up to the individual to decide 
which language they want to be taught in. 
???: That’s a little… 
???: Ja, if possible that is? 
NA: Okay, any other… Do you think…what could be done to…just in terms of what you’ve seen. 
???: I think what Luyanda is saying or Luvuyo…what he said about tutorials being offered in indigenous 
languages. I think that would help a little. 
NA: Okay. 
???: When there’s a tutorial or something like that. 
ES: Are there any downsides to that? 
???: Well a downside… 
ES: For example, I mean if you think that the lecturers and all the students should have some 
conversational Xhosa, who would go to these tutorials? 
???: Well, not just one, not just Xhosa. 
ES: Okay. 
???: I think it’s selfish to just do it in Xhosa. 
???: No man, at least do it in Zulu… 
???: And Sotho. 
???: Xhosa accommodates Zulu and then Mpedi and what’s the other one? 
???: How do you think the Zulus will feel if they were taught in Xhosa? 
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???: They’d have to accommodate like we have with the English. 
NA: Do you um, in terms of…of finding, when it comes to… Do you think that you’ve experienced any 
um, shift in your attitude, in terms of language, after now hearing everything? Some of you mentioned 
you still want English. Do you think there has been… Do you think that you would think about… Or wait, 
this is the question: Do you think if more people or more students were given a voice at the university or 
were given information about what Mampele Rampele is saying about the fact that society…you know, 
that African languages are going to fade away, do you think other students will be more open to wanting 
more IsiXhosa, IsiZulu activities at the university? 
???: Yes mam. 
NA: Do you think that there would be a shift in attitude? 
???: Yes mam, I think they’d participate in those because that way they feel accommodated. 
NA: They will feel accommodated? 
???: Yes mam. 
NA: Okay, so accommodation, would their accommodation be in like… Are you talking about 
accommodation as just socially or in the classroom as well? 
???: With the activities mam? 
NA: Yes, the activities. 
???: It’d be socially only. 
NA: Would it only be socially? 
???: Only socially. 
???: ‘Cause the test strictly are English. 
NA: Okay, so even though if I had to give you… I mean obviously you watch Asikulume the other night. If 
you had to be given from different experts, even if I push this whole English thing, um IsiXhosa thing in 
your face and I say, “Look at the experts, look at what the guy from Rhodes University, one of the 
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professors had said, look at if parliament comes in tomorrow and declares that IsiXhosa must be a 
language that’s spoken all the time, do you think there will be a shift in attitude? 
???: Yes mam, there would. 
NA: There would be? 
???: Ja. 
???: But I wonder, what would that do to the other languages? Like why we only promoting one 
language, IsiXhosa? Is it just because we are in the Eastern Cape? So what happens when someone in 
the Eastern Cape gets a job… 
NA: No, I’m just talking about any of the African languages, indigenous languages that are not a 
language of learning and teaching. Let’s say you get…you know, there’s this action campaign or political 
riot that comes out and says, “We are loosing our culture. We need to stand together and we need to do 
something about… We want to bring… The language of learning and teaching should be an African 
language. We want politics to be in an African language. We want business to be… We want our kids to 
start talking an African language and we demand that our lecturers, at a point, understand an African 
language.” Do you think there will be a change in attitude? 
???: For me, I think it is hard for now at varsity. 
???: It would be much worse. 
NA: Okay so for the moment that would be it. Yes? 
???: I would just like to emphasize that from now, if we can go… In South Africa there is a Shinani, 
another language here in South Africa, which most people, they don’t know that language. 
NA: Mmm. 
???: But that people here in South Africa forget they come from that town. 
NA: Oh. 
???: They speaking Shinani. 
NA: Venda? 
193 
 
???: Ja, something there. They speaking Shinani. 
NA: Ja, it’s Venda. 
???: It’s not Mozambique that one. 
NA: Ja. 
???: They say it’s a language from South Africa, Shinani. 
NA: Mmm. 
???: Also another language in South Africa, same like Xhosa and Zulu. It look like that, Tswana and Sotho 
so it’s not much different. 
NA: Mmm. 
???: You see? And if I go speak a language from South Africa, I’m off there. 
NA: Mmm, okay. 
???: I don’t think… It’s hard to ask ‘cause English that is only the language we know better and when I 
visit one of these towns here in South Africa and they approach me in English, I think that I am welcome 
there. 
NA: Mmm. 
???: But once you speak your language, you see, I’m out there. 
NA: Mmm, and you? 
???: Our African languages are much more difficult than English. 
???: But I think we feel that way ‘cause we’ve adopted to learning the language. If we were to learn our 
own indigenous languages then we’d have a different view. We’d find English being the difficult one. 
NA: Mmm. 
???: I think it goes on about how we were taught from an early age because we weren’t born English 
speaking but we actually got to learn the language through school so if we were taught in IsiXhosa or 
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our indigenous languages then we’d find English being difficult and it’d actually be the other way 
around. 
???: But what I think about this, the biggest problem I feel is really bad is because my sister, she grew up 
speaking English, like from the moment she was born she was speaking English, until I think she was 
about five, then she got introduced to Xhosa and now she knows… But now I find that she doesn’t know 
either language very well, like she’s not English speaking and she’s not Xhosa speaking so what is she? 
So I think as far as she…she’s a lost cause. She will never know much of either one, unless she takes the 
initiative and does it herself but from our family, she’s not going to get it. 
NA: Mmm. 
???: So I think that’s the point she drove home for me. 
NA: And you dear? You’re very quiet. 
???: Please repeat the question. 
ES: Can I just ask, do you think she’s alone in this situation, your sister? 
???: Um, she has my brother so… 
ES: Oh, okay. 
???: But my brother doesn’t speak much Xhosa because he’s a perfectionist, we’ve discovered so he’s 
afraid of saying the words wrong so he’s also not English speaking and not Xhosa speaking and he 
doesn’t know much Tsotho either so… 
NA: If I had to say to you, and I’m just using here in South Africa and looking at the context, if I had to 
say to you, but you know, I hear so often that people say IsiXhosa is difficult and it cannot be developed 
into a language, etc., etc., and I say to you, but you know, Afrikaans is also not English, it was developed 
academically to the highest level. We have professors today that have qualified in terms of everything in 
Afrikaans. The government translated textbooks into Afrikaans. Remember that the only place they 
actually speak Afrikaans is South Africa. They have commerce in Afrikaans in South Africa. They travelled 
the world having Afrikaans as their first language so how does that argument or what do you think 
about that argument when it comes to your own language? 
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???: I think mam, what the African languages, at least here in South Africa, regarding the fact that we 
have eleven different African languages… Okay, with the white people, you either have Boers or white 
people, the English speaking, unlike with black people, you have Xhosas, Zulus, Tswanas and what not. 
They made it possible because they were united as white people, either you were a Boer or a white 
person or English person, and they achieved that because they were one group and worked with it but 
with us, the Xhosas will have to work on it, the Zulus will have to work on it, the Tshotos, the Tswanas… 
It’s because there are many of us blacks, there are… The Xhosa groups are as diverse as… Because there 
are many people, amongst the black group, you get different languages. 
NA: Can I ask another question? If you are looking at the Afrikaners and you are looking at their 
population in South Africa… 
???: They are quite a small number. 
NA: They are a very small number, we are looking at about 12% of the population and the rest would… 
So with that 12% of the population, they still made it possible because then we can have the argument 
that, you know, for IsiXhosa, IsiZulu are 22% of the population, IsiXhosa 17% of the population, IsiShoto 
is 15% of the population and so I’m just trying to get your argument across in terms of the language, the 
possibility of development of those languages. 
???: I think mam, it has to do with… It takes one person to believe in one language and that person must 
be very determined to develop that language. I mean, regardless of the statistics. We as black people, 
we have Tshotos, Tswanas, Vendas, it needs one person to be dedicated and to have passion of saing, 
“This is my language, I am Xhosa speaking and I want to develop my culture and make it known to the 
world.” 
???: Which is why I think it’s not so much about the possibility, it’s who wants to do it? 
???: Yes. 
NA: And another thing I would ask you before you go, you know, then you can add that, if I had to come 
in here today and I am this Xhosa expert and I say to you, and I mean it’s been scientifically proven, 
that…because at the moment, the reality of what’s happening, students learn IsiXhosa at home and then 
obviously they learn English, you know, at schooling and so they go back home and still it’s IsiXhosa 
that’s heard in the community etc., and if I’m a researcher and I say to you, “It has been scientifically 
proven that a person that studies the language of learning and teaching in IsiXhosa, and their mother 
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tongue is the same, they will eventually… Because you know that language has now developed 
academically.” Do you think if people come up with an argument like that, that it’s proven to you and 
given to you, like Mampele’s saying in this article, do you think you will still have a change of attitude 
towards IsiXhosa or will you still not prefer it? 
???: I wouldn’t prefer it, it’s too integrated in our society that English is the language so now to change 
our mindsets will take more than just statistics. It’s like I know there’s a million dollars out there but I 
haven’t seen it so it’s gonna take more than just statistics to convince me that there isn’t. 
NA: Mmm. 
???: So it’s really gonna take a whole lot more. 
NA: Yes? 
???: Our children are going to playschool and if they see that they are from a Model C school and now to 
promote those statistics to keeping that percentages, I think government must do something for that 
because the children will not take IsiXhosa or their languages because they will focus on the English. 
NA: Mmm. 
???: I think that, so they must do something to make interest for the children. 
NA: Mmm. Okay so you think there must be more awareness? 
???: Yes. 
NA: Of IsiXhosa and the advantages? 
???: Yes. 
NA: Because a lot of people do not see the parallels with IsiXhosa and Afrikaans? 
???: Yes and Rampele said here, neh, this a fate of our generation where we have no translators in the 
parliament of these languages because our children are not focusing on the culture, you see? 
NA: Mmm. 
???: They don’t care our culture so all the generation will know translators of Xhosa to English. 
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NA: Mmm. 
???: Because there must be somebody to do that job. 
NA: And if you think about the European Union and the EU and the United Nations translations, it’s 
such…it’s unbelievable because at the end of the day you will find two hundred countries sitting there 
and none of those people are willing to hear English. 
???: That is true. 
NA: They have a person sitting next to them who translate whatever that particular person is saying in 
their languages. 
???: I think we need more people who speak their own languages. 
???: It’s better. So if you don’t know English then you don’t know nothing. 
NA: No but that is what she’s saying, that it’s not the case. It’s not as if… 
???: Mam, I think most people are afraid not to know the English language because that’s…that’s the 
language that is used in the business world. 
NA: Mmm. 
???: And therefore if you cannot speak the language…but it’s strange how you get the Chinese who are 
independent of themselves. 
NA: Yes. 
???: I think we need more people like Dr Rampele. 
NA: Exactly. No we do. 
???: We do. 
NA: And…and just from a…a perspective, you know I have a German and a Russian friend, Ukrainian 
friend and they just had their son in South African and there is nothing in their minds that wants their 
child to be English first language speaking. You…their child will…their first languages will be Russian… 
???: Yes, it’s Russian. 
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NA: …or it will be the other but their second language will be English. So ja, it’s just a different…and 
yours? 
???: Ja? 
NA: Last word before we go, is there a shift of attitude? Do you think there will be a shift in attitude? 
???: Yes, I think there need to be mam ‘cause for me, I personally motivate to introduce Xhosa. 
NA: Mmm. 
???: You see? 
NA: Okay. 
???: Traditionally. 
NA: Traditionally? 
???: Ja. 
NA: And you? Do you think there will be a shift in attitude? From after what everything has been 
discussed here? 
???: Yes there will be. 
NA: Will there be…do you think you have a shift in attitude? 
???: I still like English is much more important. 
NA: Okay, Siya? 
Siya: Ja mam, there definitely would be, especially if our indigenous languages would be introduced in 
the business and trade would and then we’d make it. 
NA: You’ll make it? 
Siya: It’s still our…our…our roots, our…our…our cultures and our language, just like the Chinese are 
mam. We have to stand…we really need more people like Dr Rampele. 
NA: Mmm. 
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Siya: Because we really are lost, we need to find ourselves and go with what we have. 
NA: Okay, lost souls. Yes? 
???: Um, ja I think there would be. I think the first change would really start in your household. Um, 
because as you’re saying about this German couple, I want my children to know Xhosa or whatever 
language um first and then English. 
NA: Mmm. 
???: Like at home, even though we do speak English, we are still very intact with our culture. 
NA: Mmm. 
???: So we haven’t lost our culture, even though we are Westernised. 
NA: Mmm. 
???: So I think um with time, I think more people will speak an indigenous language because I find more 
white people are speaking indigenous language so I think with time it will progress with what she’s 
saying but it’s just that she’s saying it in such a “whoa” manner. 
NA: Mmm. 
???: Whereas, if we look at it in a more laid back manner it’s happening but it’s happening very-very-
very slowly. 
NA: Okay, Nomhla? 
Nomhla: Um, I think mam, um, if people are made more aware of what is going on, I mean loosing our 
African cultures, I think people would like really…we know that we are slowly adapting to Western 
culture but we haven’t thought about it that we are loosing our African roots. If we were made more 
aware then yes, now we are adapting to the Western culture, this is a problem ‘cause we are going to 
loose our African culture but I think if people were made more aware then there would be a change in 
attitude. 
NA: Okay. 
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???: Ja I think that they should do something about our language and then I wonder, even Chinese, how 
many languages are speaking there? 
NA: I don’t know. 
???: I think there are two because there is no such as Chinese, there’s Manga… 
???: That’s why I think, that’s why I think there will be a problem here in South Africa because there is a 
lot of these languages and everything else. There’s no…so the translators must be…if they are one-one 
from these groups then maybe he’s going to…to that conference in overseas. 
???: How many languages are there in the universe? 
NA: Seven thousand…no-no that’s just in Africa. 
[Everyone laughs] 
???: Six thousand? 
NA: Yes, there is about six thousand just in Africa. 
???: Kenya, quite a few as well. 
NA: No there’s a lot of language. Now my last question to you ‘cause this is a debate. Do you think that 
there needs to be more discussions about language issues at the university? 
Ladies: Yes mam. 
NA: You think so? 
Ladies: Yes mam. 
???: Until this, it never occurred to me. 
Ladies: Yes. 
???: Seriously. 
???: Oh no, you’re English but you’re speaking Xhosa. 
NA: It never occurred to you? 
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???: It never occurred to me. 
NA: Okay. 
???: Because it’s normal because society has deemed it to be normal. 
NA: Mmm, mmm. 
???: So um… 
NA: And then you feel like it disempowered you in a way? 
???: Yes mam. 
NA: Okay. Good. Thank you. Thank you people. 
ES: I’ve got lots more questions I want to ask you. 
[Everyone laughs] 
NA: Ja, no so this has been unbelievably interesting 
 
THIRD FOCUS GROUP DISCUSSION - STUDENTS 
DIPLOMA IN FINANCIAL AND INFORMATION SYSTEMS (FIS) 
LECUTURER: EILEEN SCHECKLE 
MODULE: BCN 
NA: Okay, good morning everyone. Once again for coming for the third focus group discussion. You 
know, today we are probably going to do it a little differently and see whether you have any interest so 
I’m very excited that some of you have chosen certain things specifically. We wanted to see what you’ve 
actually chosen and so to wrap up I think I’m going to start with why they haven’t chosen certain things 
or why they have chosen certain things. 
ES: Decide? 
NA: Decide, ja, decide. In your case, ‘cause you new, should I just brief her on what we’re doing here? 
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ES: I spoke to her outside. 
NA: So you have an idea. So when you’re thinking of school and the university, which racial groups did 
your friends come from and how did this relate to the language you used? 
Deshante: Well, I sort of went to like a white school and the racial groups, there were like many, it was 
black, Indian, coloured. The thing about Westering High School, the school I went to, they also took 
foreign students so we had a lot of German kids coming down and seeing South Africa and stuff but I 
think the disadvantage was, they had to learn the languages that we were taught, that was Afrikaans 
and English, and now English being an international language, they could pick up but their language they 
spoke there, I think they spoke Spanish and some German, I’m not sure but it was a bit hard ‘cause you 
used to see these kids with their dictionaries all the time having to pick up math lectures, numbers, 
everything so I thought it was a bit of a disadvantage to them. But I think they caught on a bit fast ‘cause 
I mean English, everybody seems to learn English so… 
NA: So which racial groups specifically did you hang out with, socialise with? 
Deshante: I’d say my own, my Indian group and then in the lectures everybody just came together but I 
normally hang out with the Indian classmates. 
NA: And at university? 
Deshante: It varies, there’s a couple of my friends here. JP’s white, there not many Indians here, I must 
say but it varies. I’m not like picky but I mean… 
NA: Okay. Yes, thank you very much. Siya? 
Siya: Okay mam. The question that I wanted to answer was, how can an awareness of language issues be 
created at the NMMU? I think people should be told about the current situation and where it will 
actually lead us. 
NA: Okay. 
Siya: Because slowly but surely the African languages are redundant  
NA: Okay. 
Siya: So I think should be made aware and told what can be done to overcome such a problem. 
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NA: How? Especially thinking generally, at the university, how do you think? 
Siya: Courses could be introduced. People could get involved in such courses, no one is forced because I 
personally did not think that I’d want to learn in my own language and then when I was made aware of 
the current situation and what it could actually lead to, it made me have a different perspective of the 
whole thing and referring to countries like China and then one actually realises that that’s a nation that’s 
leading and right enough, they are an independent country but they are prospering. Because I’m 
comfortable with using the English language because I have to work one day and nowadays nobody 
employs people who are not English speaking. Like yesterday, I was at one of the campuses and I saw 
this poster that read, “You can join InfoTech and they offer classes to students who want to improve 
their English speaking and reading levels” and it made me feel inferior, being a Xhosa speaking person 
and then it made me realise “hey”, people were employed here, people who were actually speaking the 
English language. So I think if people were made aware of the situation and the business trade would 
provide for people who are African language speaking then I think people would turn more to their own 
mother tongues because most of us are using English because that’s where we’re going one day, we 
have to use the language in our offices. 
NA: Okay, thank you very much my dear. Luvuyo? 
???: Ja, the question I chose was, is any group being advantaged by the current language policy? Yes 
mam, ja. Like mostly, white people are advantaged because our textbooks use English, everything 
basically is in English. Ja so ja, I think white people are mostly advantaged and us black people are put in 
a position whereby we have to loose our mother tongues in order to be successful one day, ja. 
NA: Okay, Siya? 
Siya: Okay mam, I also think that the white group is at an advantage but be aware that not all white 
people are first language speakers, some of them are Afrikaner but I think they’re more at an advantage 
because they adapt easily to the language. That’s what I think, I don’t know how far it goes but I think 
they adapt easily to the language. 
NA: Do you have an idea why they adapt easily to the language, Afrikaners as such? 
Siya: Okay mam, I stand to contradict myself then because Afrikaners speaking Afrikaans at home, just 
like I speak Xhosa at home so I think that they also go through the same process that I do when it comes 
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to learning the English language so I do contradict myself again in saying that the white people are at an 
advantage with the current language policy in South Africa or the university. 
NA: When you think about language and whites, does it ever occur to you about Indians and coloureds? 
Siya: No, never. 
NA: So it’s just those two? 
Siya: Ja. It’s basically Xhosa and white. 
NA: Okay. Why? Like in her case… 
Deshante: ‘Cause we also have our mother tongue. I’m not super fluent in my mother tongue but I can 
pick up on the language and stuff. With the Indian religion, there’s a lot of different cultures. I mean like 
among all those people, they have their own specific home language. Like for me, I can speak a little bit 
of Tamal and you have Gucci people, they speak Gucciratti and I think we’re under that ‘cause I mean 
the Afrikaans people speak Afrikaans, the Xhosa people speak Xhosa, the Zulu people speak Zulu and we 
also have our own language. 
NA: Okay but in your case your roots would be first language is the language you speak at home? 
Deshante: I speak English at home but some people speak Tamal. 
NA: They speak Tamal at home as well? Okay. 
ES: What language do you dream in? 
[Everyone laughs] 
ES: English? 
???: Ja, English. 
NA: What language do you dream in? 
???: I dream in IsiXhosa. 
[Everyone laughs] 
NA: And you? 
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???: English. 
[Everyone laughs and agrees] 
???: English and Xhosa, ja. 
NA: And you? 
???: Xhosa. 
NA: Xhosa, okay sure, and you? 
???: In my language. 
[Everyone laughs] 
NA: Okay, yes? 
???: I don’t normally dream. 
NA: Don’t normally dream, yes Luvuyo? 
Luvuyo: English. 
NA: In English also so you don’t dream in other languages. So ja, it’s just an interesting point about 
whites and blacks and the in between groups. Is there an acceptance of other groups, that they are not 
advantaging? I still want to get back to this point where you think about language and race. 
???: Can you repeat the question again please mam. 
NA: Does it ever occur to you, I mean obviously you go to classes and you see the advantages and 
disadvantages, and whenever you look, do you feel the same way about an Indian person or a coloured 
person or you’ve never ever thought about it? 
???: I’ve never given it any thought. It’s just the Xhosa speaking language and the English, there’s 
nothing in between. 
ES: That’s interesting. 
NA: Okay, very interesting. 
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???: I think I’m selfish when it comes to that but that’s the way it is. It’s just the Xhosa and the English 
and no one else in between. 
NA: Okay. 
???: No but besides that, most coloured or Indian people speak English so I categorise them as white 
people. I don’t why but I do that. 
NA: Mmm, mmm. 
???: So ja, they always speak English. 
NA: Okay because of um ja… That’s interesting, thank you. I think we’re all going to do one question 
each and then if you have a second question then we can come back to that. Yes? 
???: But I have a question, why do Indian people mostly speak English? 
Deshante: Why? Well I don’t suppose, I think it is because of the place and time where we are. I mean 
English is like international, everybody knows English and if you go, for example to a temple then you 
speak your own mother tongue like you can speak Hindu to people or answer in English or whatever but 
it’s just I suppose like the venue or the atmosphere where you are but like you said we normally all 
speak English. 
NA: Mmm. 
???: I want to ask, your mother tongue is Tamal but at your home you speaking English and you fluent 
when you speaking English but it’s not your mother tongue. 
Deshante: Sorry, I didn’t hear the question. 
???: How do you feel when you are home and you are speaking English when English is not your mother 
tongue? 
Deshante: I suppose we grew up with English, we were taught… for example we used to go to Sunday 
school, which we call Tembeten, that’s like our basic Sunday school but that’s where we were taught the 
language and our culture and everything but then like my whole family, we speak English at home, we 
don’t really speak Tamal a lot and I mean it’s like Devali this Friday so everybody will speak in their own 
mother tongue just to bring out the celebration and stuff but otherwise English is what we speak. 
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NA: So you speak it at home most of the time. 
Deshante: And at university. 
NA: Ja, ja that your case. Okay, interesting because I can also give from a coloured perspective what 
happens in our community is we have a lot of times children, the new generation of kids growing up 
because it’s also a lot of mixture of language like in the IsiXhosa culture where people might send their 
kids to English speaking schools but at home they still speak Afrikaans. Okay, because that’s also 
becoming quite prominent in the white culture where they’re Afrikaans speaking but they’re sending 
their kids to… And what I’ve noticed is that now with the newer generation… You know, in my 
household for example we have the younger ones who is going to English schools and sometimes what 
I’ve noticed is that when I speak to my sister, I will speak to her in Afrikaans, okay ‘cause half of us grew 
up in Afrikaans schools and the other half went to English schools. But somehow when I speak to the 
little ones, you know I can speak to my sister in Afrikaans but when I speak to her daughter I 
automatically switch to English. It’s unbelievable how the mindset works. So it’s also quite a big thing 
now ‘cause these kids, they hear Afrikaans in the background but they’re never addressed in Afrikaans 
any longer. So I think it’s also just something that maybe you might not have realised and it happens in 
other cultures as well. So the problem with English is also developing the image, which is something we 
need to look at as well. 
???: I also have a friend but she doesn’t know how to speak Afrikaans, she can only speak English. 
NA: Yes, yes and that’s the big thing as I’ve said. Okay so your question there? 
??? Has the process changed the way you think about languages, how and in what way? 
ES: This process? Ja, ja. 
???: I think during the two previous discussions, it has changed the way I think about languages. I mean I 
didn’t know that us, black people, we don’t like to speak our language. I mean want to adapt to speaking 
English, yes, to the Western culture. The process, it has made me aware that what we are doing as the 
youth now, we are trying to adapt to the Western culture. We are ignorant to our indigenous languages. 
Yes, it did come to me sometimes but I’d say that the process, it helped me into appreciating my 
language more. I mean, when I was in high school we were reading Xhosa novels. I love Xhosa novels, 
the way the writer writes sides of exaggeration. They’re funny and I like everything but the thing is I 
wouldn’t just go buy myself a Xhosa novel, yet I like reading it. Now I think I will start appreciating my 
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language. I don’t do that more often so the process has helped me so I will start appreciating my culture 
more and being part of who I am. Yes, knowing English is a good thing ‘cause we are a diverse country 
and so you have to communicate in English ‘cause I don’t know how to speak Afrikaans so if I am 
speaking to someone who speaks Afrikaans I have to use English so I think the process helped me 
change in a lot of ways. 
NA: Thanks for your question, anyone else for that question? 
???: She has said it all. 
NA: She said it all. Do you all agree with us? 
???: Yes. 
NA: In a way, do you agree with it? 
???: I’m actually embarrassed that I have turned my back completely on the Xhosa language and I 
realised if I were to do the same and my children were to do the same and their children and my great 
grandchildren the Xhosa culture and language would die completely. It’s not only about me, it’s about 
the future generations too and unfortunately, we as the current generation aren’t aware of that. We 
need to be alerted about it and where it’s actually going to lead us. It really makes you want to think 
twice about learning and speaking the English language. It does. 
NA: Yes, your question? 
[Everyone laughs] 
NA: So what aspects of your roots would you want to keep and is their anything from your roots that 
you would change? 
???: This is one I would like for us as a group to discuss. 
[Everyone laughs] 
???: We can know each others background and do that, you see, and then I can tell you what I would 
like to keep and what I would like to change. 
NA: Okay. 
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???: I have the same question, question six here. 
NA: About the roots? 
???: Yes mam. 
NA: Okay so would you like to answer what he is requesting from you? 
???: Okay mam, I’ll try. I am hoping that us, Xhosa people can keep practising our rituals and customs 
‘cause I believe those are what define us as Xhosa people. I think our practices and customs define who 
we Xhosa people are and I wouldn’t want any of my children not knowing what used to be. I’ll make an 
example of the traditional wedding. I want a traditional wedding and a white wedding. One can call me 
old school but I want it that way. I like it that way ‘cause really, our practices and customs define who 
were are because as much as we’re black people, we practice different things so I want to instil those 
principles in my household. I want them to practice what they did in the old days and if it means 
teaching my child how to cook in the black part, I’ll do that ‘cause really, that’s what I believe defines me 
as a Xhosa woman, my practices so ja, I don’t think there is anything I would want to change. If it means 
going back…no, no let me not say that. If it means walking barefoot like they used to back, that I’m not 
comfortable with ‘cause the roads have changed and what-not but the practices I’m comfortable with. 
NA: He’s placed a question in front of you in terms of your roots. What are your roots? What do you 
consider to be your roots? Yes? 
[Everyone laughs] 
???: Okay I think your roots are where you come from, your family, the values that you are taught at 
home, the shaping of your behaviour, the way your parents say, “This is okay, this is not okay. This is 
how you should do things.” The aspect that I would like to get, in terms of my roots, it would be the 
spirit of ubuntu, ja. I mean we as black people…but back in the day you used to help with, you know, 
with the spirit of being able to help your neighbour. I mean, I was listening to the radio one day and the 
radio dj was comparing the township with the suburbs and he was like if you stay in the suburbs, you 
can stay for like five years and not know who your neighbour is but in the township you know your 
neighbour. If your neighbour runs out of sugar, you know you can say, “Micky just borrow me a cup of 
sugar.” And there’s nothing wrong with that. “Micky could you please watch my kids I’m still going to 
the mall.” Ja, the spirit of ubuntu, that should be kept and the way that we are disciplined and now it’s 
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all about the democracy, you are abusing children. I mean even in the Bible they mention you have to 
spank your kids so that they can be well disciplined. 
NA: Mmm, Luvuyo? 
Luvuyo: Oh, it’s my question? 
NA: You can answer his question first and then ask yours. 
Luvuyo: Oh, my roots? 
NA: Yes. 
Luvuyo: Yes mam, I think it’s a change neh… 
NA: Mmm. 
Luvuyo: …we have because we are Xhosa. We grew up a Xhosa generation but now we’re mixing at the 
university with so many cultures. Ja so our roots, our customs we slightly change because we use old 
fashioned in our cultures, you see? Now we focusing on the… Like all the universities, everything has 
changed so you are not feel free because you think that everything you do is old fashioned. 
NA: Mmm. 
Luvuyo: Ja. 
NA: Mmm. So what would be roots for you? What do you consider to be your roots? 
???: Practising… 
NA: Practising? 
???: Yes, practising the ritual customs and practices mam. 
NA: Okay and that is what distinguishes you from other groups? 
???: Yes. 
NA: Okay so have they answered your question? 
???: Joo, quite clearly. 
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[Everyone laughs] 
NA: So what are you wanting to add? 
???: I would like some future interest in my culture, you see, for my roots. 
NA: Mmm. 
???: Like maybe when I’m getting married I have to pay no labola. It just have to be something for me 
and my girl and we can decide what we going to do, you see? 
NA: Mmm, mmm. 
???: And maybe make a plan, make something up together and do this. 
NA: Okay so there are certain things you would like to change, labola. 
???: I want the works mam, I want everything. ‘Cause I think there’s a practice, I’m not sure, where the 
bride stays away from everyone, she stays in a hut. 
NA: Mmm. 
???: Which is called, okay I’ve forgotten it but she stays in this hut where she’s not allowed to get up. 
She stays there with two or more girls and then on the wedding day, they all come in a blanket and then 
the husband doesn’t know who his bride actually is and they go to the kraal and then amongst the three 
girls he might choose his correct wife but after all the wife will reveal herself and be like, “No I’m the 
one who’s hiding in this particular blanket.” I want the works mam, everything that helps and not 
bathing for five days, I will do so. I want everything, I want it all. I’m just hoping my uncles still know 
what to do ‘cause I want to transfer that to my kids. 
NA: Mmm. 
???: ‘Cause I believe that defines who they are. ‘Cause really as much as they are Xhosa people, they are 
black, there are Tshotos, we all have our different practices. 
NA: Ja. 
???: ‘Cause mam our culture specifically, like me, my grandmother who I grew up from, you see, is my 
second mother but I didn’t realise that because she treat me the same way, you see?  
212 
 
NA: Mmm, mmm. 
???: But now, we old now. We can marry but we can’t marry two wives but my culture allows you to do 
that. 
NA: Yes. 
???: I can manage, support all of these peoples. 
NA: Yes, okay. 
???: It’s changing now, you see? 
NA: Mmm, mmm. 
???: You see yourself ‘cause you can’t manage to support two wives but our culture used to do that. 
NA: Okay. When you see programs like generations and modernisation of black culture, how do you feel 
about that? 
???: I think mam they’re with the trend. They’re living with the trend and showing us what the current 
trend is. They’re not really educating us on what defines us as Africans. They’re with the trend, they’re 
westernised so it doesn’t have a positive impact on who I am as a black woman. 
NA: Ja and you? 
???: No Generations doesn’t show anything but programmes like Mbungo that is being a true African, 
like they practice everything. 
NA: Mmm. 
???: Even like in Venda, they still do the things. They haven’t changed much with that. 
NA: Yes and you? 
???: I think what discourages our scriptwriters within the African industry are to script programmes 
which are related to African groups. I think what discourages them is the perspective of the public. 
People are going with trends, they are adapting to the Western culture so that’s what discourages them 
and even in the Mampele Rampele article, she did mention that the authors back in the day who used to 
write the novels in the African languages, they no longer print them ‘cause there’s no demand for them. 
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See now they read those [I couldn’t’ make out what she was saying]. So I think first the country as a 
whole needs to be made aware that this is an issue for us. 
NA: Mmm, mmm. 
???: There’s poverty, lack of education, lack of society. I think maybe there should be a minister 
actually… 
NA: That just deals with this… 
???: Yes because it is a stress issue that needs to be addressed. 
???: I think there is like a cabinet, which focuses on traditional things. There is something like that. 
???: Ja it’s not sufficient. 
NA: Mmm, do you feel so, Luyanda? 
Luyanda: Okay, for me I think that our generation is based on different kinds of [???] because most of 
the people living here are westernised so there are characters in Generation, whereby they focus on the 
cultural roots. If I look what [???] cultural, whereby they even decided to point at a girl from 
somewhere, you see? [???] there was a girl, she grew up in front of them, you see, they look at her and 
decided she will be the best wife for their son but somewhere it’s so westernised, he wants to choose 
his own girlfriend so ja Generations is kind of westernised. 
???: They don’t do much. Fine they are trying but they’re not trying hard enough. 
ES: Do you think cultures ever stay the same forever? 
???: No mam, they don’t because of the current situation, because of what the world…because back in 
the days people weren’t westernised, they didn’t know about the western culture so they did practice 
those…and now that they’ve been introduced to such practices, they are adapting to those. 
???: Like for instance, in our culture, I think in most of the African cultures and some of the other, like 
back in the day, women were meant to be silent, you were not allowed to have a voice and be educated. 
A woman’s face was like in the kitchen, you were supposed to get married, have kids and be obedient to 
your husband. 
ES: Would you like that to stay the same? 
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???: No, I’m pointing out the fact that cultures are changing and um, in our culture, I don’t know how to 
translate the word in English, we had this culture of Ukutwale. What happens is like you’re forced to get 
married, let’s say… 
???: An arranged marriage. 
NA: I know about Ukutwale. 
???: And you know, you’re a group of young girls, you go to the river to fetch water and a group of men 
come and they splash you and let’s say you are thirteen years old and then they let you get married to 
him, let’s say a fifty year old man and what they do is they go to your home and they tell him, “Don’t 
look for a certain…we’ve got her”, and then they pay the cows and at thirteen you get married to a fifty 
year old man. Like now a days it’s against the law. 
NA: Mmm. Yes? 
???: Yes mam, that’s why our culture do that because they will survive in something just to have cows 
and everything. 
NA: Mmm. 
???: …cultivate, do all that stuff and you don’t see they must take a girl to school, you see? 
NA: Mmm. 
???: Because this one is the one who is going out so that there is ten cows coming now so I am a good 
man, you see? 
[NA laughs] 
NA: Mmm. 
???: But he didn’t receive even that cows but he see the girl growing nice, he knows there’s a man will 
come take this, you see, and I will have cows, you see? 
NA: Mmm. 
???: So that people, they believe on that because once again, he got two girls so my kraal will be full 
every time, you see? 
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NA: Mmm. 
???: So there’s no need to go…just look my kids. 
NA: No, very interesting. Do you consider your language to be part of your views? 
???: Yes mam. 
NA: Do you think so, you language? I mean you talk about… Yes, do you think you language would be 
part of your views? 
???: Yes it is. 
[Someone laughs] 
???: Like when sometimes we have to perform the rituals, you have to speak to the ancestors. 
NA: Ja. 
???: The ancestors don’t understand English. 
[Everyone laughs] 
???: They speak your own language, your own mother tongue. 
NA: Okay, so you consider it to be part of your roots entirely. You too? 
???: But not necessarily mam, you might be English speaking but you might practice your cultural 
practices, like your Xhosa man would. 
???: But the ancestors won’t understand you. Right enough in the workplace or so or around people you 
might be English speaking but when you have to practice your cultural activities you do them very well. 
???: But if you put English first, you won’t value your tradition. You’ll just do it for the sake of doing it. 
???: But it depends why you’re putting English first. Why you prioritising the English language? What’s 
the reason you’ve chosen to speak… ‘Cause I personally am learning the English language for the 
workplace and nowhere else ‘cause I don’t use the language anywhere else. 
???: I want to ask a question, let’s say if you are socialising with your friends and you all speak Xhosa, do 
you only speak Xhosa or do you mix? 
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???: We mix at times. I find it myself, doing so. 
???: So in that case you don’t find yourself prioritising with English? 
???: Not necessarily because I speak IsiXhosa most of the time and English here and then, and once 
again I speak English amongst my friends ‘cause I’m trying to be fluent in the language, I’m preparing 
myself for the workplace and school too. 
???: Don’t you think in your older life you will have adapted to the English language and loose a little bit 
of your Xhosa. 
???: The Xhosa language itself or… 
???: If you are not speaking your language, would you be interested in performing the rituals? 
???: Yes. 
???: Okay. 
NA: Mmm. 
???: I’m speaking about myself, please do accept that I’m not generalising. 
ES: It’s fine. 
???: But the more you speak English, the more you adapt to the western culture, the more you adapt to 
the English language. 
???: That’s not my case. 
ES: Is it one at the expense of the other? 
NA: Ja? 
ES: Can you not have both? 
???: Can’t you. No mam, I believe you can. I believe you can. You use the English language when 
necessary and where necessary use… It depends on your surroundings mam. 
???: Your environment. 
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ES: Okay. 
NA: Mmm. Okay, interesting. Your question? 
???: Mmm, my question, I like my question. 
NA: You like your question. 
???: It’s telling about what’s happening because do you think that any words or terms in your language 
cannot be translated into English and vice versa? So our language as you see is not very hard. 
NA: Mmm. 
???: You see because like a child who goes to Model C schools is not knowing where Xhosa is, is not 
speaking nice Xhosa, he’s mixing. He’s talking like what this lady said, you see? He’s mixing ‘cause they 
don’t know their language but child, when he gets the words from Xhosa, he don’t know what that 
means. He must try to translate that word but it’s Xhosa and he must try to translate to English to 
understand but he is a Xhosa child. 
NA: Mmm, mmm. Good. 
ES: Can you give us examples? 
???: Ja? 
[He laughs] 
???: Uh, for example, like a child who don’t know Xhosa, maybe the weather it’s changed now, it’s bad 
outside, he can say too much, the weather you see is telling you about it in English and you know in 
Xhosa what’s happening. Just to tell about the weather inside what’s happening, in Xhosa, but he don’t 
know in Xhosa what does it mean. He will tell you in English, “it’s cloudy and it’s windy, it’s cold”, you 
see? But you know that it’s not that. 
???: But the numbers, do you know how to count in Xhosa? 
???: Ja, like eh money. Ja that is a good example. He don’t know money in Xhosa ‘cause it’s very difficult. 
Siya: I don’t think I know how to say the Rand value in Xhosa because it’s not that I don’t know how to 
pronounce it, it’s ‘cause I haven’t been taught. And I don’t think there are any words that can’t be 
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translated. There aren’t any Xhosa words that can’t be translated into the English language. Right 
enough I agree that there are words in Xhosa, there are words…you find phrases in the English language 
that are being translated as one word in the Xhosa language so I beg to differ when it comes to saying 
there are words in the Xhosa language that cannot be translated. Every word can be translated into 
another language, it might not necessarily be the same amount of words or vowels or consonants in that 
word that is used to translate to another language so all words can be translated. 
NA: Umm. 
???: Yes, you can translate that word but not the way you can feel happy, this is the way that I like, you 
see? You are reading something you don’t understand then someone try to translate you will find there 
is something adding there, you see?  
???: I disagree with what Siya just said. There are words in English that when you try to translate them in 
Xhosa you won’t like understand them. Like [???] it’s difficult to translate sometimes. Like for instance a 
computer, you know what a computer is, it’s a [???] screen but in Xhosa you can’t…they haven’t yet a 
phrase or a word to actually give a meaning whereby someone who is not aware of what a computer is 
would know just by reading the word. In the Xhosa books they just write computer but you know in a 
Xhosa word. For instance, I was listening to the news the other day, to the Xhosa radio station, and they 
were talking about…you all know what a model is? Okay and then when they translated into Xhosa they 
said, “???.” We know what a model is; they dress like…they showcase clothes. Like when they said it in 
Xhosa you like oh okay, they said, “???” Then when they translate model to ??? then you’ll be able to 
understand. 
NA: Mmm. 
???: There are some English words that you just can’t. When you translate English from Xhosa, the 
person reading the word must know “oh okay, this is what it is.” 
???: You must just get a definition. 
???: Like not necessarily a definition but they must get what you are talking about. 
Siya: Still I disagree once again ‘cause they can’t translate such words; they haven’t worked on it, the 
matter hasn’t been addressed ‘cause they are trying hard enough, they are trying to educate the Xhosa 
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people about what a computer is but they just haven’t found the right words so they are working on it. I 
mean every word can be translated, they still working towards it. They are. 
ES: It’s okay to disagree. 
Siya: Ja. 
NA: Luyanda what do you think? You’re very quiet about this. Do you think there’s any words that can 
be translated and not be translated? 
Luyanda: Okay, I think ja there are words that cannot be translated in Xhosa but you see…actually like 
the difference between ‘like’ and ‘love’, you see? When it comes to Xhosa it’s only one word… 
[Everyone laughs] 
???: …although in English it’s two words so there are languages whereby they can’t be translated. 
???: But right enough agree that with the word ‘love’, you get ‘???’ in Xhosa and yet in English you have 
‘love’ and ‘like’ but when you are addressing a certain matter, you do know what one actually means. 
You do, don’t you? If I were to tell you that, in IsiXhosa, “???”, you do know in English that I like your car, 
I don’t really love your care but I like your car. 
[Everyone laughs] 
???: I think really, as much as the Xhosa language has provided us with one word, one knows what 
actually one is referring to, according to the scenario at hand, you know which ‘???’ they actually mean. 
I personally believe so, ja. 
ES: But if you were saying it to a person? 
???: A boyfriend or a friend? 
ES: Well a guy in class. 
???: He would think…but I would mean…’cause one always hears what they want to hear. 
ES: Okay, that’s also interesting. 
???: Yes mam, like Siya, what she said, it’s not easy mam. Ja you can translate neh… 
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[Thandi arrives] 
ES: You can see if there’s anything you want to comment on but we’re busy talking about this one. 
NA: Just our questions there. 
ES: This is what we are looking at. Okay, sorry. 
???: Yes, I said agree because there, ja, you can translate this word, you see, to…in English. But the 
understanding of someone who don’t know what is ‘like’ or ‘love’, you see ‘cause if you can think about 
the students who’s coming from that area we are coming from, for the first time, maybe the first year 
student, he grew up there where they teach English but he know to write English, he passed the English 
because he must write and do it but now here in school he have to speak, you see? So when he speaking 
he will meet so much words, now it’s not like when you writing. When you writing it’s easy ‘cause you 
just follow what you are trying to say. When you are suppose to catch something speaking by somebody 
maybe they say one word you don’t know, you see, it’s not easy to catch up that word, find out that 
word, like ‘love’ and ‘like’. 
NA: Can I ask you something interesting? Do you think that there are these issues in other languages, 
like Afrikaans and English uh, German and English or Chinese and English? Do you think you will find like 
what she’s just mentioned that there are words that’s just not translatable? 
???: I don’t think so mam ‘cause what came to mind was the word ‘gevaarlik’ and yet in English…I think 
in Afrikaans it says ‘beware of’. 
NA: Mmm. 
???: And yet in Afrikaans they’ve managed to make it one word. I think it goes back to where I said when 
translating something, it might not be one word when you translate it but still in the end, you will get 
the definition of what one’s trying to say. 
NA: Mmm, ja. 
???: But sometimes certain meaning get lost in translation, like if you’re an Afrikaner speaking person 
you might not quite grasp what ‘beware of’ is. You know, we all know what it means but say you didn’t 
and you can’t say, “Beware of” and you thinking it’s the same meaning as ‘gevaarlik’. 
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???: But then why put… Okay let’s say you’re Afrikaans speaking and I’m English speaking, I tell you 
about being aware and then Ms. Scheckle comes in and explains ‘beware of’ means ‘gevaarlik’, it 
depends on you as an Afrikaans speaker, how well do you understand your language? ‘Cause I think it 
goes back to when we were told that some cultures, like the Chinese and all, they know and understand 
their own language very well and therefore they can translate to the English language ‘cause they have a 
very good understanding, they have a very good foundation of their own language and when it comes to 
translating, they have a good understanding of what is being taught. So one has to have a very firm 
foundation of their own language and therefore translating will be easier. 
NA: Okay. 
???: ‘Cause then one cannot be lost in translation if they’re told what they understand. 
NA: Mmm. 
???: Ja. 
NA: Okay, interesting. Any other questions, maybe who are your language role models? 
ES: Do you have the same one? 
NA: Yes. 
ES: Put it down, let’s see. 
NA: Who are your language role models and why? 
???: Nosi Mabalingue. 
NA: Who? 
???: Nosi Mabalingue. 
NA: Oh. 
???: She can speak Xhosa very fluently and still understand English, even when Iike in the parliament. 
NA: Oh the deputy president. Yes, I was trying to know his name. 
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???: Ja, she can speak her own mother tongue very fluently and still understand English, even when in 
the parliament, she speaks Xhosa, ja. 
NA: Mmm, okay. Anybody else? 
???: Yes, there’s a lady speaking nice Xhosa on the show ???. 
NA: Yes. 
???: The news reader. 
NA: I believe that came up before, somebody mentioned it. 
???: She’s very good in speaking and it’s interesting what even the news… 
NA: Mmm. 
???: I think that answers Namhla’s question where she believes there aren’t words that can be 
translated into English, ‘cause the SABC 3 and the SABC 1 broadcasts the same articles and yet they’re 
broadcast in different languages and yet the message is still contained. 
NA: Mmm. 
???: So words can be…it might not necessarily be word for word but one does get the message that is 
being conveyed by the speaker. 
NA: Good. Do you have a language role model? 
???: Not a language role model. 
NA: Nobody comes to mind in terms of language? 
ES: Okay, that’s fine. 
NA: I think that’s interesting, ja. I found something very interesting yesterday I read in The Sunday 
Times, do you realise that now they decided The Sunday Times, the entire Sunday Times, from this 11th 
of November 2010, will be entirely in IsiXhosa…in IsiZulu? So it’s going to be translated. 
???: Which is good mam ‘cause there are newspapers that are in the Afrikaans language. 
???: Is it only going to be in IsiZulu? 
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NA: Yes. It’s currently in English but the entire newspaper will be translated into IsiZulu. 
???: So once again, every word can be translated. 
[NA laughs] 
NA: And the reason for them doing that specifically is because they…you know that they have IsiZulu 
newspapers in Kwa-Zulu Natal? That’s really…there’s such a need for people wanting to read in their 
indigenous languages that this was actually the reason why they decided to do this because they’ve 
realised as a business there’s a market for doing this. So that’s where the concept came from and the 
editor, that’s why we asked this question, do you have any language role models, the editor, ??? and 
he’s very, very powerful in terms of trying to promote the indigenous languages. So ja, ja there’s 
definitely this thing and also one of the premises that he had was that he wrote in one weekend that he 
so wishes that people, IsiXhosas would have the passion that Afrikaners have for their language because 
even though, you know the Afrikaners, they did not fight as race, they fight as a language group. 
Whenever you see a heading of where they talk about Afrikaners, you know and he so wishes that that 
could be one of the issues that IsiXhosas, IsiZulus, IsiSothos, all these people would fight for their 
languages. Do you see anything here that you would like to look at? 
???: Number six mam. 
NA: Number six? Yes, what aspects of your groups would you want to keep and was there anything 
about your roots you would change? 
ES: What do you want to add to this? 
???: I was just interested to know what people said. 
ES: Well somebody wants to get rid of Labolo. 
NA: Ja. 
[Everybody laughs] 
???: Why? 
???: No mam. 
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NA: But I think they all agreed because the focus would’ve been language, you know. Do they believe 
language defines their roots? And there was a debate about that because they believe that when you 
practice cultural rituals that your language, you know, the IsiXhosa language or any of the indigenous 
languages, that plays a major role and she disagrees with it because she felt that these cultural activities 
can also be done via English. 
[Everyone laughs] 
???: Uh, uh. Depending on where you are mam. 
NA: Okay. 
???: In the workplace, English and then back at home, IsiXhosa. 
NA: Okay. So do you agree with that? 
???: I agree with Sinesipho that they have to be done in IsiXhosa and you can’t practice your rituals in 
English. 
NA: Okay, you just cannot. Okay. 
???: And also we change that…you know that from our cultures we suppose to marry two or maybe 
three wives. 
???: I actually think that’s a good idea ‘cause then I think there will be less men going towards being 
unfaithful. 
???: Ja. 
???: ‘Cause in our culture I think that it’s so rapid that so many men are being unfaithful in Xhosa, in 
Zulu, in Tsotho and I think it’s because they think in their mind that they’re meant to marry more than 
one person. 
ES: But what about women having more than one husband? 
???: No. 
ES: What about a woman having three husbands? 
???: No. What are you going to do with three husbands? 
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ES: One will be for, you know, different things… 
[Everyone laughs] 
???: That would be nice. 
[Everyone laughs] 
???: From my stance, a woman must have one husband. 
NA: Mmm. 
???: We can’t change now. All we can do, just to limit, make two. 
ES&NA: But that’s a whole other debate. 
ES: Does anybody still got a question that we haven’t discussed? 
NA: I think we’ve touched on everything because somebody mentioned this. 
ES: Yes. 
NA: She mentioned this. 
ES: Deshante. 
NA: Thinking of school and interracial groups. Okay, I think we have touched on most of the issues. I 
mean obviously last week I told you to go to absorb whatever we’ve discussed and come back and 
reflect on it and then give me…you know, you’ve heard a lot of things up until now. Just to wrap up, 
what do you think…ah, very basic question, what do you think of IsiXhosa or your first indigenous 
language? What do you think of it in terms of development now, from what you though before or do 
you think you should be more aware of it etc.? 
???: I think my thoughts, my views have changed from the first time I came here till now because at first 
I thought, you know, let’s just carry on the way we’ve been going. We’re going westernised so let’s just 
carry on there and it’s more comfortable, everyone’s with it but now I think it’s crucial that it should be 
implemented from a young age and children should be taught in their own indigenous languages, and 
then like Rampele Mampele, she was suggesting that it should be implemented from a young age and 
that you should grow with it so that the child has foundations of not who they are necessarily but their 
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roots and being aware of how to speak fluently, not in English or Afrikaans or French but in their own 
language ‘cause most of us can’t speak fluently now, we have to break it up with another language. 
NA: Ja, thank you. Siya? This is your final word. 
Siya: Mam, I’m concerned about my future and if the business world is going to provide from Xhosa 
speaking people then the Xhosa language policy should be implemented at tertiary level. 
NA: At tertiary level? 
Siya: Ja, at tertiary level. Not actually, with us, seeing as we are tertiary, it should be introduced but for 
the generations ahead, for pre-primary it should. 
NA: Mmm. Yes my dear, Sine? 
Sinesipho: I think so too mam. 
INTERVIEW WITH NMMU LANGUAGE DEVELOPMENT PRACTITIONER 
CENTRE FOR TEACHING, LEARNING & MEDIA 
PROFESSIONAL STAFF DEVELOPMENT 
NA: Hi  thank you for granting me this interview this afternoon. Um, you know, obviously you know a 
little bit about the background of my research in terms of multilingualism and I’m just looking at the 
possibilities of multilingualism from different perspectives and how you perceive it. So as a … so as a 
language development practitioner …um at the university, so I have these questions that I’m going to 
ask and maybe hear… 
TB: Can you … okay, can you first of all remind me your … um … research topic because you see, I’ve 
been listening to many people, I’ve been talking to many people, some honour students come to me too 
so I need to make sure I give… 
NA: Okay. My topic is on the possibilities of multilingualism and I’m specifically focusing on the School of 
Accounting. Um … um, specifically focusing on the national students doing the … uh … National Diploma 
in Finanacial and Information Systems and I’m doing that because of the complexity of the Accountancy 
discource, firstly. Um so that’s the first thing I’m doing, I’m looking at possibilities of multilingualism but 
I also would like to investigate whether, if I give possibilities of multilingualism, whether there will be 
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attitudinal shifts. If I … if I expose what other cultural linguists have said about the importance of … of 
IsiXhosa etc. etc. So um, my … my research is … is not specifically focusing just on multilingualism but I 
would also like to look at an attitudinal study and the shifts in attitudinal study, if they are … if students 
are exposed to different forms of writing, like for example Rampele Mampele, Simphiwe Dana, cultural 
activists and … and then get their view point about it. Okay? 
TB: Mmm. 
NA: So do you get that? It’s … it’s part multilingualism, part an attitudinal study aswell. 
TB: Okay. 
NA: So now … um … I’ve interviewed … I’ve had three focus group discussions already with students. 
Um, the one with … to get their realities of their language … of IsiXhosa and currently Afrikaans. The … 
the fact that it’s being used as a language … only English is being used as a language of learning and 
teaching. So… 
TB: Please don’t tell me their answers before I answer… 
NA: No-no-no, I don’t you ... I’m just going to see what … what the three … so you can have an idea of 
what I’ve done. The second focus group discussion was where I … I … I actually gave them, as part of 
their um … as part of their test, I told them to go home and read the … um … Rampele’s article where 
she projects it and things about people loosing their … their culture and languages and then … so they 
had to go read that and then give me their view points and then the third focus group was whether 
they’ve experienced possible attitudinal shifts after being exposed to different articles that promotes 
IsiXhosa as a language of learning and teaching. And then the interviews with the language 
developments … sorry, the lecturers in that department, was also basically focusing on the language 
policy and their view points on it. So that’s where I am currently, so with you it would be more on um, 
the first question would be the language policy was approved in September 2005, the NMMU language 
policy. 
TB: Yes. 
NA: What has been implemented so far from the language policy and what are your plans for the future 
in terms of that policy? 
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TB: Okay, the language policy, the NMMU language policy, uh … states that the main objectives is for … 
for students to um … to acquire knowledge, to equally acquire knowledge and the only way for them to 
acquire knowledge is through language. 
NA: Mmm. 
TB: And it even says that um, the language for teaching and learning is English but the languages of the 
students, the primary languages of the students could be used to develop students’ English and literacy 
so that they could be able to acquire and … and access knowledge like others even if they are English 
second language speakers. Now what I’m doing, because of the um, the mandate by the council for 
higher education, which goes with the implementation of these language policies in the higher 
education, they say that each university or higher education institution should implement the language 
policy together with the principle of multilingualism and each university should … should eh make sure 
that they explain to them how they are going to implement the multilingualism principle. 
NA: Mmm. 
TB: And each university has to make sure that they develop IsiXhosa or the indigenous languages of that 
particular region into an academic language. 
NA: Mmm. 
TB: We also want, according to our language policy at NMMU, we want to develop the indigenous 
language of this region, which is IsiXhosa, into an academic language and we want maintain or retain 
Afrikaans as a language for academic purposes. So, that’s why we are focusing on multilingualism, we 
are focusing on the groups that are from the Eastern Cape in our … in our language policy and we … we 
… we … we develop or promote teaching through English but Afrikaans and IsiXhosa should also be used 
to explain some things and so that they could also be developed as … as … as academic languages and of 
course being maintained, like Afrikaans as academic languages. What I’m doing at the moment, I’m 
builidng capacity for IsiXhosa to be an academic language. 
NA: Mmm. 
TB: I am making sure that Afrikaans is maintained or retained as an academic language. I do that by 
developing the multilingual courses. 
NA: Mmm. 
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TB: I use the pass rate … eh, manual or report, if you want to call it that way, and … and look at modules 
that are failed by students, the students that have notouriously failed, every year they have failed, every 
year there is something about them and then I negotiate with the lecturer involved. I first of all talk to 
the H.O.D. and then … the … the … the lecturer involved, lecturers or lecturer involved, and then the 
lecturer, if they have an existing English glossary, then the lecturer gives me the concepts the students 
have to know in order to be socialised into the discipline, in order to understand what is happening in 
the discipline. 
NA: Mmm. 
TB: To be able to talk about, you know… 
NA: Okay, so I mean obviously you’ve given me a few a … a … a few things of what you currently doing in 
terms of the language policy. 
TB: That is what I do. I also train lecturers into um… You know when I started, I started in a way of 
changing, trying to change their attitudes, working on their attitudes, trying to teach them about the 
language policy, why the language policy and … and what is happening in other universities about the 
language policy and then it came to our university about the language policy. So I … I started by working 
on their attitudes, trying to change their attitudes and I must tell you, when I started … oooh, the 
attitudes were negative but now there is a slight change from few academics, some even want to learn 
IsiXhosa. There is … there are classes that are given for IsiXhosa beginners at the Second Avenue by Dr 
Zauka so sometimes I send lecturers to Dr Zauka to learn IsiXhosa because others are now interested 
and they read newspapers, they read from all over, about the importance of the first language for a 
student that is learning a second language. So they also want, you know, to help. In my workshops, I 
help lecturers with strategies to use in multilingual … um … environments. When they have students 
from different um, language backgrounds in classrooms, they have to … I … I … I like ... I share them 
strategies with them that they can use. 
NA: Okay, thank you very much Thoko, you’ve given me quite a lot of information there. Now, do you 
think that the university has the capacity to develop and use Afrikaans or IsiXhosa as a language of 
learning and teaching alongside English because here I’m being very specific and then … and if so, what 
needs to be done to facilitate the process? 
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TB: We must stick to the language policy. Even the language policy, the university says that if all the 
students in the classroom come from the Afrikaans background, and also the lecturer comes from the 
Afrikaans background, then that department should talk to the faculty board and ask, and request that 
they can teach that class in the common language. 
NA: Okay. 
TB: You see, so it can happen because of that policy. People can request permission and quote that line 
from the policy. That’s called functional multilingualism. 
NA: Okay. Do you think that lecturers are aware of that possibility, in terms of the language policy? 
TB: Some lecturers who attend workshops are aware because we share that with them but those who 
do not attend workshops are afraid to even explain things in their classes in Afrikaans or explain things 
in IsiXhosa. They think that they have to stick to English and yet the language policy allows them, it 
allows them even to … to … to like give allowances to students. 
NA: Mmm. 
TB: When students are writing … uh … tests or exams, they can give allowances like allowing students 
into the, not all students, but if students coming from the second language background with 
dictionnaries into the exam room. Or they can even um, translate question papers or test papers into 
the languages of the students so that even if students have to write in English, students will go to their 
languages, read the question, if they don’t understand it in English and they’ll come back to the English 
version with full understanding of what is required from them and then after that they will give the 
answer they are also sure of, not guess work. 
NA: Mmm. Do you think that possibly uh, the platform that you currently have, in terms of … of having 
workshops and going out there, do you think that that’s the correct platform to make people aware of 
the language policy or do you think that possibly this awareness of … of the possibilities that that’s 
currently there that this awareness should maybe be raised at a faculty board meeting or at … at 
alternatively at … in other environments where students do not … where lecturers… 
TB: Do you know what it is, I understand you question. At our strategic planning … um ... meeting this 
year, we have decided as the staff development unit to go to the faculties with our workshops, do 
workshops, conduct workshops for faculties and not for everybody. So if we think that if we do that then 
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we will focus on the problems of each and every faculty and … and in … in that way many people can 
attend our workshops because right now not many people attend our workshops, very few people 
attend. Others always tell us that the … the workshops clash with their classes or something else, 
meetings and all so but now we will negotiate with the H.O.D.’s, okay, or with deans and then we will 
get a slot where everybody or most of the people are free and then we will conduct workshops for the 
faculties. 
NA: So … so … the … the … what you are saying is that currently you … you are aware that there’s not a 
lot of awareness of … of … of … of all these language issues coming… 
TB: Yes, we need to give more awareness of language issues at NMMU by going to the faculties next 
year. 
NA: Okay. If you think about um, I have questions here but you know it’s always interesting when things 
come up in my mind. Um, ah, in terms of the language policy and your experiences, which … what … 
what are people the most concerned about in terms of bringing in a new language, what are their 
biggest, greatest concerns? 
TB: Um, most … the most people with fears are parents. 
NA: Mmm. 
TB: And um, and the communities outside university. 
NA: Mmm. 
TB: And there biggest fear is for their children not to be able to speak English, which is regarded as the 
most important factor for socail mobility because students can … you know, can get out of out poverty 
and get to the … to another … to a higher class or higher status because of the ability to speak English 
and be able to ask for or … or… or apply for a job and talk to the employer and … and so on and so on. So 
parents out there want their children to know English, when the children come here, they also want to 
speak English. There’s a pressure on the students to speak English and they don’t know, they don’t 
understand the … the … the difference between learning through a language and learning a language. 
NA: Mmm. 
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TB: As language people, we want students, you know … eh, eh … to … to … to learn their own languages 
… their … their own languages parallel with English. We want them, but that is beyond our control, by 
the time they come here at least to have academic language in their own language, you see. Yes, but 
that does not happen because these children are taken to um multiracial schools and they learn in 
English and they never learn their home language and they come here to us and … and you know… 
NA: Mmm. 
TB: Mmm, mmm, that is very difficult and even those who do not go to the multiracial schools, who 
remain in the township and rural schools, they learn through their home languages for four years and 
after four years they change and they learn through English. 
NA: Mmm. 
TB: So they never learn, they never … they don’t have the foundation of their home language. They 
don’t have help, if you can say, in their own language to be able to transfer to English, they don’t have 
anything to transfer. 
NA: Mmm, mmm. Thank you very much Thoko there. Are there constraints to implementing the 
language policy as it stands now? 
TB: Yes, the constraint is the attitudes of the academics. 
NA: Mmm. 
TB: The attitudes of the students to what is … is their home languages. 
NA: Mmm, okay. 
TB: They will tell you that, “I want to go oversees, will they understand me oversees if I … I speak 
Afrikaans or if I speak IsiXhosa?” but we don’t talk here about speaking the language. 
NA: Mmm. 
TB: We talk about your own language, helping you understand the material which is written in English, 
your own language helping towards your learning. 
NA: Okay, so that’s … that’s … that’s… and no other constraints, so it’s just mostly attitudes? It’s the big 
thing. 
233 
 
TB: It’s mostly attitudes. The attitudes are the biggest thing. We need to change the attitudes, 
academics need to change their attitude. The management needs to change its attitude, if you request 
or ask for money for develop these learning materials, they … you are always told there is no money. 
NA: So it’s financial constraints aswell? 
TB: So there are financial constraints. 
NA: Mmm. 
TB: But this year I was just given twenty thousand, it was the first time ever since I arrived here, ever 
since I was appointed in this position that I be given money for … to … for …towards the multilanguage 
policy and I used it towards developing material, building capacity so that the language policy could be 
implemented. 
NA: Mmm, mmm. 
TB: You see? 
NA: Okay, thank you very much and then are there any benefits to implementing the language policy as 
it stands now? 
TB: Yes, there are benefits. 
NA: Mmm, okay. Ja? 
TB: For example, um, applied Accounting students at um Second Avenue have already confessed that it’s 
… they work better now through Tracy Beck. She sent me an email saying that her students say they 
understand things better now that they are using the multilingual glossaries because if the teacher talks 
about this concept in the classroom, they take out their multilingual glossaries, they open to the concept 
and they read what it means in IsiXhosa and they then listen and … and … um with understanding, you 
see? 
NA: Okay, so that’s amazing. 
TB: So there is something happening, although it’s very little but… 
NA: There is stuff happening? 
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TB: There is stuff happening.  
NA: That’s good and very … very … I’m very impressed with that and then what institutional support is 
there for implementation? 
TB: Apart from the multilingual glossaries that are happening um, we want to base our implementation 
of the language policy on research and that’s what is happening, that’s why I have submitted a proposal. 
It’s … it’s … it’s for, you know um, when you do something you need to base it on research. 
NA: Mmm. 
TB: So when we implement the language policy at NMMU we need to base it on research and … and … 
and this research I’m conducting this time is… 
NA: At the moment? 
TB: Yes, at the moment is for um, is … is going to serve as a springboard for the implemetation as … as a 
foundation for the implementation of the language policy. 
NA: Okay, no that’s amazing. 
TB: And the question that students always ask is, “What are we going to do with the other people in our 
classrooms that do not speak IsiXhosa and … um … um … Afrikaans when we are trying to um…” That is 
what is asked by academics as well, when we are trying to … to like motivate them to … to 
accommodate multilingualism. They have a problem with people speaking other languages, other than 
IsiXhosa and Afrikaans and we always tell them that look at … at … at… NMMU is in the Eastern Cape 
and that in the Eastern Cape, these are the dominant languages: English, Afrikaans, IsiXhosa and … and 
… and um, if we have to develop an indigenous language in the Eastern culture, it’s said to be IsiXhosa 
and the other language is Afrikaans so if students come from Gauteng to NMMU, they know when they 
leave Gauteng, another region, that their languages are not spoken in this region so they will rely only 
on English if they are IsiPedi or… I mean IsiZulu speaking students can be accommodated in IsiXhosa. I 
mean, IsiPedi, IsiTswana and others who come from other regions. 
NA: Mmm. 
TB: You see? 
NA: Okay. 
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TB: They are accommodated in English. 
NA: Okay. 
TB: They know when they come here that the languages in this region are these: IsiXhosa, Afrikaans and 
English. 
NA: Okay, thank you Thoko. You’ve given me a lot of information. I’m very quiet because I … I … I… 
TB: [Laughs] I hope I’m giving you the right information. 
NA: No, no, no, because the focus group is about … is about the person that I’m interviewing so I’m 
leaving… and you’re giving me more than … what … what … what’s required so I’m quite happy. 
TB: Okay. 
NA: And then what has been the response of the NMMU staff to initiates taken by your department in 
terms of im-ple-men-ta-tion of multilingualism? 
TB: The response of the NMMU academics? 
NA: It can be academics, staff, whatever. I mean, what has been the response. 
TB: You know um, academics who come to the workshops are those who want to hear about this 
language policy, are usually academics who are interested to know about this language policy and how 
to implement it, you know? A faculty that we visited last year, the CES, when we presented there or 
when I presented the language policy and how it has to work and the implementation and how they 
have to implement, they were very negative. Most were very negative. They think that this … this is 
impossible to practice. 
NA: Mmm. 
TB: They think that we have to stick to English, so that is all caused by attitudes. If they can just change 
their attitudes so in that … in the … I’m worried because the CES accommodates first year students. 
NA: Foundation students? 
TB: Yes, foundation students and they are the people who are supposed to accommodate 
multilingualism because at that stage, students are not well prepared to take everything, to absorb 
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everything in English. They are from high schools and their … their academic English is not well 
developed but they are the people who want to stick to English. Sometimes it is caused by fear of, like 
they are not sure … some are not sure about their Afrikaans although they are … they are Afrikaans 
speakers. Others are not sure about their IsiXhosa and they want to be accepted by their students. They 
know that if they begin to speak in Afrikaans, in the classroom, those who speak IsiXhosa and those that 
speak… They think that they will loose those, they don’t know how to do it but even though you tell 
them how to do it in order, not to loose the other groups of students, they don’t seem to want to … to … 
to listen because inside them, in their minds, they think … they think that it is only English that can be. 
And there are those who, not in the CES but from … from … in 2008, I sent out a … a questionnaire. 
NA: Mmm. 
TB: I was very surprised to hear that there are people who say, “University is not for puppies. Why 
should we, like explain things in their languages? It means they are not ready to absorb in English and 
they should be taught in English only.” Others even say, “It was never done to me. I struggled, I had to 
swim or sink and then it must be done like that.” No, things have changed, policies have changed. 
Maybe during that time the language policy was that the language of teaching and learning should be 
this one. There were no, you know, alternatives like … like now. 
NA: Okay, thanks Thoko. 
TB: So there’s a fear amoungst teachers… 
NA: There’s … there’s a lot of fears… 
TB: They don’t want to be um … they don’t want to loose their students, they think when they use 
Afrikaans, they will loose Xhosa and English students or when they use IsiXhosa they loose … um … 
English and Afrikaans when they explain in IsiXhosa because they don’t … they are not supposed to 
teach in IsiXhosa and they are not supposed to teach in Afrikaans but they are supposed to explain 
things and come back to English. 
NA: So do you think that the attitudinal problem of … of … of lecturers has more to do with their own 
personal issues than what is really good for the students? So … so for example, even if … do you think it 
will still be difficult if you give lecturers hardcore information? 
TB: It’s a bit a both. 
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NA: Yes? 
TB: They are afraid for themselves… 
NA: Okay. 
TB: …and also for the students. 
NA: Mmm. 
TB: You see? 
NA: Mmm, okay. 
TB: Afraid for themselves and for the students. 
NA: Mmm. To … to … to do this entire implementation of this thing, so it’s two fold: fearful themselves… 
TB: Ja. 
NA: I just want to get this right when I transcribe it, fearful of the fact that they possibly might loose 
their students? 
TB: Yes. 
NA: And … and the students might not necessarily… 
TB: Like them. 
NA: Ja. 
TB: Because they keep explaining things in Afrikaans in their classes. 
NA: Yes, yes, yes, and they don’t want the favouritism? 
TB: Yes, they think that already. It’s happening; the favouritism is happening. It has also been 
established … been found by the panel that was here for auditing. 
NA: Mmm. 
TB: Students talked to the panel members and told them that there are still teachers at NMMU who 
teach in Afrikaans. 
238 
 
NA: Mmm. 
TB: And I know how it happens, it’s not that they teach in Afrikaans, you see, they come to class, they 
start teaching in English and then all of a sudden, a student from the Afrikaans background asks a 
question in Afrikaans because the student knows that this teacher can speak Afrikaans and then the 
teacher answers in Afrikaans. After answering in Afrikaans he forgets to go back, or she forgets to go 
back to English because it’s all … it’s natural, it’s also his or her language. He keeps on teaching and then 
without, you know, thinking about those who do not speak Afrikaans and then what they do, one by 
one, they go out the class, they take their books and go out the class and then a teacher realises, “Oh 
my god.” You see, and then he comes back to English and yet if they could … if academics could attend 
workshops, we could advise them on how to do that. It can be done and it can be done successfully, 
without … um … loosing students. 
NA: Okay, then the next question, and I think this is a big one. What are your plans, strategies and 
timelines for implementing the NMMU language policy? So you’ve given me a few of your plans, like one 
of your plans would be that you’re going to go to faculties more and instead of just … um … requesting 
people to come to multilingualism workshops. Uh, what other plans do you have? 
TB: Um, [Long pause] 
NA: Funding I suppose? 
TB: Yeah, yes. I have been requesting funds from organisations, like Pensal. 
NA: Mmm. 
TB: All my plans … um … cannot be practised without … cannot start or cannot be done without money. 
NA: Mmm. 
TB: Everything needs money so far. 
NA: Mmm, mmm. 
TB: You know … um … [Long pause] I don’t know how to … to … to say this but … um … [Long pause] If, I 
… I don’t want to … to … to … to come with big blanks because the implementation of the language 
policy, as I see it, will not take just one year and… 
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NA: Mmm. 
TB: A policy cannot take one year and be implemented. If we can take this step by step… 
NA: Mmm. 
TB: You know mos how to eat an elephant? 
NA: Mmm. 
TB: You take small chunks; you don’t swallow the whole elephant. So the first thing that I want us to do 
at NMMU is for every faculty to have … or every department to have a translator or translators so that 
tests could be translated. 
NA: Mmm. 
TB: Even … even the work that is … is … is done like by us now and certainly that of translating … um … 
multilingual glossaries, can be done in the faculties if each faculty could have but can each faculty have 
translators or a translator if there’s no money? 
NA: Mmm. 
TB: That will not happen. Another thing that I’m … I’m planning to do is to push for … um … this language 
issue to be integrated into the curriculum. 
NA: Mmm. 
TB: For example, I know that will take time. 
NA: Mmm. 
TB: For example, I want if … um … we can start by saying at NMMU that, for example all students should 
learn their home languages at university level. 
NA: Mmm. 
TB: Even if it’s the first year. 
NA: Mmm. 
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TB: But this whole issue of language will work if the student could register for whatever he registers but I 
know that in many faculties language is not part of it. 
NA: Mmm. 
TB: You know but that language supports the student right through until the student finishes studying. If 
… when a student registers, the student could also register for language first year level, her home 
language, then in that way the student will get academic language in her own language and then be able 
to transfer and use that academic somewhere, you know? 
NA: Mmm. 
TB: …in … in … in other disciplines… 
NA: …that they have. 
TB: Yes. 
NA: So you’re saying that your plans that you’re having is currently, as I’ve said, going to the faculties, 
looking at attitudinal studies for staff, looking … focusing on attitudinal studies for staff and students. 
TB: And integrating language into their … their disciplines. 
NA: Okay. 
TB: …into the curriculum of each discipline. 
NA: Okay. 
TB: You know … um … we would like to have … to see, in fact, I would like to see a language person in 
each faculty. 
NA: Okay. 
TB: …so that students could learn discipline specific language. 
NA: Okay, mmm. 
TB: You know? 
NA: Mmm. 
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TB: Because just giving them academic language, which is general, yes that is also needed but what they 
need most is discipline specific. If each and every faculty could have a language … a language person or 
language people… 
NA: Mmm. 
TB: A language you need for each faculty then that … this language policy could be implemented. 
NA: Thoroughly? 
TB: Yes. 
NA: Thank you Thoko, that’s been good. Do you have any timelines for this implementation or are you 
just in the process of working on it?  
TB: 2020. 
NA: 2020? 
TB: Yes, yes, is the… 
NA: ...timeline? 
TB: Yes, it’s part of the 2020 vision but at least by 2020 I would like to see each faculty with … with a 
language person. 
NA: Mmm. 
TB: Especially, faculties like pharmacy and law. 
NA: Mmm. 
TB: Because those … they need … they need IsiXhosa for example because when they go to court, when 
they pass their LLB’s and go to court, they will encounter people from IsiXhos background, they will 
encounter people from the Afrikaans background. You know, so… 
NA: Teachers, educators? 
TB: Yes. 
NA: Those are big departments. 
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TB: Yes. 
NA: Okay, so you’re saying that the timelines would be 2020, possibly when you would like the big 
implementation of the language policy? 
TB: Yes. At least … at least… 
NA: Everything? 
TB: Now we are building capacity, we are at that stage now. 
NA: Okay and then … um … I think the last question that… and I think it overlaps with something else. 
What requirements are there in order to move the process forward? 
TB: Funds. 
NA: Funds? 
TB: Yes, is the first one. 
NA: You need money? 
TB: Human resources. 
NA: Human resources? 
TB: We don’t have many people. For example, I can’t do all this by my own … by myself. I need to be 
helped toward … on this research; I can’t do it on my own. 
NA: Mmm. 
TB: There is a lot of… I’m glad you are also into this multilingualism research. Multilingualism needs to 
be researched, the implementation of multilingualism in classrooms needs to… 
NA: It’s a huge task. 
TB: It’s a huge task. For example, if … if … if like I’m … I’m doing these multilingual glossaries neh? If for 
each multilingual glossary, there could be a senior student conducting research to check how the 
students perform after using that particular… I can’t do that on my own. 
NA: …on your own. 
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TB: This is too much for me … for one person. It’s too much. 
NA: No. 
TB: For … like I have finished about three, four already. I’ve finished … a … a computer multilingual 
glossary, Applied Accounting multilingual glossary, I’ve finished law of succession. 
NA: Mmm. 
TB: I’ve finished architecture, so if I could have students in all those departments, like conducting 
research … senior students conducting research to check if the multilingual glossaries are working. I will 
be glad. 
NA: Now that … that and then I think the last question that I have is please share with me, any requests, 
queries that you have received from academic staff of the NMMU to implement multilingualism in their 
lectures. So any requests … um … that you’ve been asked for, queries? 
TB: I can regard … I can regard these multilingual glossaries as requests. 
NA: Okay. 
TB: There have been many requests from teachers but we have… we don’t have enough money. 
NA: Okay. 
TB: You see because I need translators, I need to pay translators, I need to pay the printing department 
so I don’t have enough money. Otherwise, even now this year there are those that are already in line for 
next year’s money if I do get it. 
NA: Mmm. 
TB: So that I regard as a request for multilingualism as a formality in the classroom. 
NA: Okay. 
TB: Also, in the library, the librarians are requesting me to give them … you know … some novels, names 
of titles of novels and books, IsiXhosa books that they can buy and have in the libraries so that the 
students could read. 
NA: Mmm. 
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TB: …at the level of the novels that they read in English, they can read in IsiXhosa and read in English and 
… and … and then see whether their language is not going to be developed and that their academic 
language is not going to be developed. So they have Afrikaans books, they have English books but they 
don’t have IsiXhosa books and now they are requesting me to help them so that there can be 
multilingualism also in the library. 
NA: Mmm. 
TB: And I’m … I’m busy, I’m helping them. 
NA: You’re helping them? 
TB: Yes. 
NA: I think my final question, which is not on my list, there were one or two … um … questions that I’ve 
just added but in terms of your senate and higher committees, your top structures … um … how do you 
find them dealing with the whole language policy implementation because ultimately if … if funding was 
given to you at that level, it would make your life a lot easier. 
TB: Yes. 
NA: So do you find them dealing with the whole language policy? Do you believe that they are taking 
this thing seriously enough? 
TB: I don’t think they take it seriously enough. I wouldn’t like to mention names… 
NA: No, I don’t … I don’t want you to. 
TB: But … eh … people who are representing this language policy implementation up there, they 
themselves are negative and because they’ll always say there is no money. 
NA: Mmm. 
TB: And they’ll always like, in committees, in the language policy committee, you find them saying that 
they don’t know what the function of the committee is. So you find that there is negativity of some sort 
from the … the … the management, people who are supposed to drive it. You see? 
NA: Mmm. 
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TB: So it … it … it becomes very difficult for us now, here at the… 
NA: No one cares? 
TB: Ja because we depend on them. We need champions of the language policy up there. We don’t need 
people who are also negative. 
NA: Mmm. 
TB: Like academics who are … who we are trying to change. You see and the students who are trying to 
change. Students will tell you that, “When I go oversees…” and I sometimes wonder if they will go 
oversees if they don’t pass and they … they … they need their languages to pass. 
NA: Mmm. 
TB: You see? 
NA: Ja. 
TB: So um, it’s very difficult. I also try to um … um … um … reach the community and talk to the people 
at my church … um … because they are the parents of the students that we teach here and tell them of 
the importance of the home language… 
NA: Mmm, mmm. 
TB: …for … um … learning and … and … and eh in my church, they are… although they were also negative 
at the beginning but because I keep on talking to them and I take some small groups sometimes and 
there is even a brouchure at church and I write an article and one or two articles in a brouchure 
everytime about language so that they know that when their children go to school, they must not send 
them, if they send them to English schools they must make sure that there is an IsiXhosa teacher in that 
school so that their children grow up learning both languages if possible. So I’m only trying to reach out 
and talk to the community about this issue of language because the language attitudes in the university 
reflect the language attitudes out there so we need to work on the language attitudes and then the 
language attitudes of the students will also change. 
NA: Anyway, thank you Thoko. This has been very informative … um … I absolutely enjoyed the … the … 
the discussion and the fact that you spoke so openly about … I mean obviously you are the expert at this 
university… 
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TB: [Laughs] 
NA: …and it’s always helpful to get each … to talk to somebody. 
TB: Oh man, it’s because I like this … I … I … I just like this language policy and implementation of this 
language policy. 
NA: Thanks Thoko. 
 
INTERVIEW WITH LECTURER: MANAGEMENT ACCOUNTING 
FACULTY OF BUSINESS & ECONOMICS SCIENCES 
SCHOOL OF ACCOUNTING 
NA: Okay, thank you very much for … for having this interview with me today and for taking up and for 
giving your time. Uh, so as mentioned before, my research is on multilingualism and I just … I just 
looking at possibilities of multilingualism within the university system. Um, I’ve … I’ve interviewed 
students and then I would like to interview … I’m busy interviewing lecturers as well as a language 
practioner so that I could just have an overall view and I’m doing it specifically within the Accounting 
Department because of the accountancy discourse, in terms of language development and um that 
should be interesting. So um, the first question that I have here is, how would you describe your level of 
competency in Afrikaans and IsiXhosa? 
AJ: [Laughs] My levels of competency in Afrikaans is um very poor. 
NA: Okay. 
AJ: Very poor but in IsiXhosa I regard my level of competency to be … to be very good. In fact, very good 
to excellent because I’m Xhosa speaking and both my parents are Xhosa speaking and I will be Xhosa all 
my life, you know. 
NA: Okay, thank you for that one. If conversational Xhosa or if Afrikaans classes were offered at the 
university would you attend them, so either or, and why? 
AJ: If conversational Afrikaans… 
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NA: …or Xhosa, yes-yes. Specifically, I mean you are a mother tongue IsiXhosa speaker. 
AJ: Ja. 
NA: So that wouldn’t be relavant to you. 
AJ: No, it wouldn’t be. 
NA: Yes, but let’s say Afrikaans classes would be offered, would you be interested? 
AJ: I would be interested, in that um I have Afrikaans speaking friends so often to the extent that I’ll be 
able to pick up on the language as I would like to and also the fact a lot of people do speak Afrikaans 
where I come from, although is predominantly a Xhosa speaking area. 
NA: Mmm. 
AJ: They mostly speak Afrikaans as some kind of Tsotsi taal, for example in uh parties, [talens], people 
certainly will start speaking Afrikaans. Especially after, you know… 
NA: Mmm. 
AJ: So it’s uh, so it’s uh a nice language to be able to … to learn so that you can communicate with … 
with others but I don’t think I’d be able to use it to teach though. I think it is very difficult for me. 
NA: Okay. 
AJ: But for teaching purposes it’d be very difficult but just to be able to communicate with uh, with 
others. 
NA: Okay, so in your classes would you be able to use it then informally or if you… 
[Cellphone rings] 
Sorry, wanted to switch this off. Ja, there we go. 
AJ: Informally? [Laughs] 
NA: [Laughs] Yes. 
AJ: Of course I’d be able to use it informally. 
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NA: Mmm. 
AJ: Maybe just to make a small point but not really to elaborate or stress or maybe explain a particual 
concept in Afrikaans, but just maybe to make a point to an Afrikaans speaking student. 
NA: Okay. 
AJ: Otherwise, I won’t be able to elaborate or go on at length on that particular topic. 
NA: Okay, do you think such classes would be beneficial to you and then, I think you’ve answered that in 
a way, motivate your answer. 
AJ: Definitely. They’ll be … they’ll be beneficial. 
NA: Mmm. 
AJ: You know, um, coming from a Xhosa background, I understand, and also having been a student 
myself, you know, in a predominantly, in fact, in an English university. Um, I know language challenges 
and it’s something I’ve … I’ve experienced myself so I can … I can imagine, someone speaking a different 
language and being lectured in another, surely there must be language problems there. There have to 
be. 
NA: Umm, what is the language profile of your first year students, in terms of languages? 
AJ: Languages? 
NA: Yes. Do you know any? 
AJ: I would say, I would say 90% … I would say 90% of my first year students speak African languages. By 
that I mean, mostly of course are Xhosa, this area in the Eastern Cape but then there are Swato 
speaking, Tswana speaking, Venda, maybe Spedi but predominantly Xhosa speaking. I would say 90% 
speak those so called African languages and then, uh, the 10% will be Afrikaans and English speaking 
students but there, I’m not really sure. Okay, this is a guess, I’ve never really, you know, sat down and 
worked out how many are Xhosa speaking, how many are Afrikaans speaking, English speaking but 
roughly, 90% are … speak African languages. Ja. 
NA: Okay, thanks for that. When you do group work in your classes or do additional language speakers, 
um, you know, when you do group work in your classes do additional language speakers speak English? 
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So additional language would be IsiXhosa, Afrikaans, you know, those that you can figure out because 
you obviously don’t know the numbers exactly but do they speak English when they sit in … when you 
give them group work to do? Um, and the next one, or do they speak in their mother tongue? 
AJ: Okay. 
NA: And then do they tend to group with speakers of their own languages? 
AJ: They group with speakers of their own languages. 
NA: Okay. 
AJ: But I hardly ever have group work. 
NA: Mmm, mmm. 
AJ: What I would do, I would give students a task to do in class and I will say then, “Okay, you can discuss 
with the one next to you.” 
NA: Mmm. 
AJ: Okay. Mostly it’s calculations so they have to talk to each other some how and if the one sitting next 
to the Xhosa speaking student is a Tswana speaking student, so naturally they pick a common language 
they can understand each other and that would be English but mostly they speak in their mother tongue 
and I encourage that. 
NA: Okay. 
AJ: I mean, how else will they be able to understand the concepts where they are discussing the stuff so 
it’s better if … they can understand better if they speak in the same language. 
NA: Mmm. 
AJ: Ja. 
NA: Do you think it’s because you are … your … your background and that you … you can almost identify 
with where these students are in-in-in them wanting to … to-to-to … to speak to somebody that’s … 
that-that … that’s possibly has the same language background as what they have? 
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AJ: Definitely, definitely. Um, in fact, with them speaking in Xhosa give them the opportunity to pick up 
on whether they actually really do understand what I just explained to them. So whether they are able 
to say it in their own language, using their own words basically, then that tells me that uh they’ve got it 
wrong or … or he or she has got it wrong or he or she understands it because he or she is able to say it in 
another language exactly what I explained in English. So … so it helps to … to hear students say 
something in his or her own language when in fact they …they have explained it in English and uh, I 
don’t want to say they prefer [laughs] to be taught be someone who … who … who has the same mother 
tongue as them. I … I … I don’t want to say that because there all other factors involved. For instance, 
um, there are complex issues… 
NA: Mmm. 
AJ: …where a student would feel that now that he or she is at university, it would be better that he or 
she be lecturered by a white lecturer than a black lecturer because he or she is used to black teachers 
back in school, so if he now gets lecturered by a black lecturer it is like he is still in school, nothing has 
changed, you know. So for him to experience the real change, it has to be someone of another racial 
group, so there are those other … other factors involved but on the whole I think students prefer me as, 
um… 
NA: Ja, as … 
AJ: As a lecturer because I’m Xhosa speaking and I’m also able when I’ve given them a task and walking 
around, checking how far … how well they’re doing and I’m able to also relate things in Xhosa so um… 
NA: Okay, so you do explain things to them in Xhosa? 
AJ: Oh, definitely. Ja definitely. No, they will never… 
NA: That’s good. 
AJ: No-no-no, of course. 
NA: Do you … do you find that when you do that because obviously there would be a small percentage 
of people that would be English speaking or Afrikaans speaking… 
AJ: …or Tswana… 
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NA: …or Tshutu speaking. Do you find that it becomes a … a problem for those students or have you 
never experienced that? 
AJ: It does become a problem if I address the whole class in Xhosa. 
NA: Okay. 
AJ: Or, not the whole class in Xhosa but if I say … if I answer a student directly in Xhosa with the whole 
class listening, it’s not a problem if I’m walking around and I’m right next to that student and that 
student ask me a specific question with what he or she is doing and then if I explain that to that 
particular student, it is not a problem but it is only when a student asks something in the English-Xhosa 
with the whole class listening and then I explain to the student in Xhosa and the other students could 
not understand because they go, “Okay, what was that all about?” 
NA: Mmm. 
AJ: Ja, then I would explain it again in English. 
NA: Mmm, okay. Would you ever think of, uh, you know, one method of multilingualism that’s thrown 
around currently, is that we … we, you know, let’s say, um, for a teacher … a person that’s not IsiXhosa 
speaking, because really my issue is … is really IsiXhosa speakers. 
AJ: Okay. 
NA: My … my big concern, because we are living in the Eastern Cape and that’s the biggest number at 
our university, so my research is more focused … Obviously I have to bring in the Afrikaans because 
that’s an additional lanuage. 
AJ: Yes. 
NA: And I’m focused more on the Eastern Cape, which … which would be English, Afrikaans and IsiXhosa. 
Um, do you think that if a person, if you for example, uh-uh-um, being IsiXhosa, if … if … if a lecturer 
that’s not an IsiXhosa person speaks, and that would be a person that constantly speaks in English, 
there’s never any other interaction, do you think that if those lecturers allow a person, another, let’s say 
a good, like a student academic to explain to someone certain terms in class would be helpful, if a 
student doesn’t … do not get something in English for example and um… 
AJ: It will be helpful. 
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NA: Okay. 
AJ: I know it will be helpful. Um, although well … well I’ve seen it work before, not in this particular 
setting. 
NA: Okay. 
AJ: I’ve seen it work before elsewhere. 
NA: Mmm. 
AJ: It does take a bit of time. 
NA: Mmm. 
AJ: But I’ve seen it work elsewhere. I’m sure it … it … it can work here… 
NA: …It can work here aswell. And what do you think about the translation of technical words? 
AJ: [Sigh] 
NA: [Laughs] 
AJ: It does become a problem. 
NA: Mmm. 
AJ: You know, because IsiXhosa is … is very limited in that respect. 
NA: Mmm. 
AJ: Particularly in Accounting. Eventhough we could find Xhosa terms that explain those Accounting 
terms, those Xhosa terms will be very difficult for the students to even understand. 
NA: Mmm. 
AJ: Because there are certain Xhosa phrases that I take, a word like ‘program’, in Xhosa, a program is 
‘Umtananago’. 
NA: Mmm. 
AJ: Now, very few Xhosa speaking people know what a program is in Xhosa. 
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NA: Mmm. 
AJ: So you do find words but it’d be futile to then… 
NA: Do that. 
AJ: Do that with … with some subjects. 
NA: Mmm. 
AJ: And particularly … particularly Accounting. 
NA: Mmm. 
AJ: But where Xhosa will help is … is getting students to understand the logic behind certain 
transactions. 
NA: Mmm. 
AJ: You can still use English words to explain certain Accounting or rather use Xhosa to explain certain 
Accounting concepts. 
NA: Mmm. 
AJ: Just so that … not a direct translation but just so that students can-can-can pick up on the logic. 
NA: Mmm. 
AJ: What’s important in Accounting is really the logic. If you pick up on the logic then … then you’ll find 
there’s not that much of a problem… 
NA: Okay. 
AJ: It’s just understanding the logic behind certain transactions. Just like in Maths for instance, it’s 
bascially you train the students to … to pick up on the logic. 
NA: Okay. So as … as and … and you’re an interesting example because you come from an IsiXhosa 
background, you know, how …how do you feel about… For example: let me put it this way, if … if um, at 
… at a schooling level would you believe or do you think that IsiXhosa can, should be introduced as a 
language of learning and teaching in schooling environment? Like has … which has been done with 
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Afrikaans. Do you think something like that is possible? So, because ultimately, the reality is that if you 
are academic, if you are strong in you mother tongue and that mother tongue is developed… 
AJ: Yes? 
NA: Academically… 
AJ: You will do better if you are taught in your mother tongue 
NA: Yes and-and-and it would also be better for you in terms of developing your second language, which 
would be English because ultimately… So what was your schooling background? Maybe, maybe if we 
start there. 
AJ: I uh, I went to a township school. 
NA: Mmm. 
AJ: In fact, all my schooling was in township schools. 
NA: Okay. 
AJ: Now I cannot remember exactly when English started to be… 
NA: Introduced. 
AJ: …introduced as the language of instruction. Okay, I remember in 19… Okay, we had just started 
being taught Afrikaans in 1976. 
NA: Mmm, mmm. 
AJ: Uh, I remember what-what geskidenis… 
NA: [Laughs] Aardrykskundige. 
AJ: Aardrykskundige. 
NA: [Laughs] 
AJ: And then there was a story about die bottle wat die skeper skaap skep. Um, die goede hope and all 
that, you know. We … we were just starting to be taught in Afrikaans and then the riots started and… 
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NA: Mmm. 
AJ: All of that went away and then we went back to English. I think it was in standard four… 
NA: Mmm. 
AJ: Which is grade six that we were taught in English and then when we did grade seven we started with 
Afrikaans and then all hell broke loose. 
NA: Mmm. 
AJ: And then we reverted back to … to English but what I don’t remember is, when was it that they 
stopped teaching us in Xhosa? I can’t remember. 
NA: Mmm. 
AJ: I think it was in primary school. 
NA: Mmm. 
AJ: I think that’s when we got to higher primary school … what we called higher primary school… 
NA: Yes. 
AJ: They started us with English. I think so, ja. 
NA: So do you, I mean, I’m just thinking about your background because it would be similar to a lot of 
kids here. 
AJ: Very, very, very… 
NA: Very similar. Do you think, I mean, that there is a place for IsiXhosa specifically as a language of 
learning and teaching, starting from … from … from schooling level? Do you think that there’s a place for 
it? 
AJ: [Long pause] I think there is … I think there is and then again a place for IsiXhosa in the sachooling 
system a language of learning and teaching , I get worried. 
NA: Mmm. 
AJ: Because uh, in … in the world out there, people mostly communicate with each other in … in English. 
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NA: Mmm. 
AJ: I mean even if you go to a conference, you go to seminars, workshops… 
NA: Mmm. 
AJ: And then all over the place… 
NA: Mmm. 
AJ: I mean the … the main language of communication is … is English and [long pause], this was my 
number one, and number two: surely there is a place for Xhosa? There is a place for Xhosa. To be able to 
explain the … the various concepts, just like I said before, if students are talking Xhosa, I believe they … 
they … they will do much better than they are doing now. For instance, if I was taught in Xhosa at 
university, I would’ve done much better than I did. 
NA: Mmm. 
AJ: Okay, I wasn’t a bad student, I was a good student. 
NA: Yes, yes. 
AJ: But I would’ve done much better, ja. 
NA: So um, are you not sometimes worried that because, and when you look at your students um, that 
… that … that … the African language are going to disappear one day because there’s this unbelievable 
preference for English? Um, you know, um, is … is that a concern at times for you or doesn’t it come up 
at all in your mind? 
AJ: It’s a … it’s a concern.  
NA: Okay. 
AJ: It’s a concern and in fact, I got very worried because I was at a funeral… 
NA: Mmm. 
AJ: And this yound kid was reading an obituary, obituary written in Xhosa. 
NA: Mmm. 
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AJ: And she had a hard time reading Xhosa, her own mother tongue and people were shocked. I mean, 
people looked at each other but this child … this child is at school and she was of such an age that… 
NA: Mmm. 
AJ: You know? One would expect her to just … to just run through those … those … those Xhosa lines, 
you know. So it’s … it’s very worrying, uh for someone not to be able to read something that is written in 
their mother tongue properly. 
NA: Mmm. 
AJ: You know. But then they can read what is written in English. What does it say about … about us and 
our culture? Where is it going to? 
NA: Mmm and I think really the question comes from the fight for Afrikaans by Afrikaaners. You know, 
there’s this total craziness about, you know, maintaining this Afrikaans language to the point of 
everything is Afrikaans and-and-and that is not something that’s currently happening with …with 
IsiXhosa and it’s a,it’s a… Rampele Mampele wrote about Simphiwe Sidwana had an article in The 
Sunday Times, two three weeks ago that got so big response to it. Um, so it’s … it’s just something that … 
that’s very … it’s very worrying I suppose. 
AJ: It is. 
NA: Ja. 
AJ: Um. [Long pause] I don’t make… but anyway, I know people use … use to read Xhosa books… 
NA: Mmm. 
AJ: Xhosa novels, you know, written by Proffessor Peter Mtuza, it wasn’t a professor at the time but he 
was still working for what use to be called radio Bantu. You know, before he studied further, um books 
like Dingasweni and others. That was very common among people, to just grab a Xhosa novel but you 
hardly hear of anyone currently reading a Xhosa novel and there are many of them out there and  Xhosa 
writers who are writing these lovely Xhosa novels and I’m guilty myself because I haven’t read a Xhosa 
novel in … in … in … years. I think in … in twenty years, I haven’t touch or read a Xhosa … a Xhosa … a 
Xhosa novel and … and … and read it. 
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NA: Do you think that this is happening because this is unfortunately that I’ve picked up with the focus 
group students aswell. Is this happening because there’s not this activism for the language? There’s not 
this fight, unlike what the Afrikaners’ are doing because they are doing it openly and blatantly. You know 
and they pushing that language in the schooling system and they pushing it, is it because there’s no 
activism or awareness or … why is this happening? 
AJ: I think, I think you … you … you pointed out … you pointed out nicely,I believe  there is lack of 
activism, let me put it that way. I know um, Xhosa writers and other language practitioners or linguists, 
or whatever you call them, who are Xhosa speaking and studied Xhosa, they are very much in favour of 
such … of such a movement, if you like and they … they … say it … say it all the time. Maybe [long pause], 
maybe there’s … there’s no proper organisation, you know, for them to be able to have a … a really 
strong voice and also for our kids to be able to … to hear because if the voice is not strong enough then 
people will not hear it. Although, it’s … it’s out there, you know, people won’t hear it to the extent that 
they will be able to take some amount of action. 
NA: I think, yes … I think what Rampele Mampele was saying with her article was very scary. She said 
that people choose English because they don’t have an option, there’s no fight for their own languages 
so the … the … the choice of English would always be there for them because ultimately, you have your 
presidents in China and Italy and everybody else coming into our country and they will never ever speak 
in English. They have… and yet this activism is not happening in our own country. Why, why do we 
have… and that’s really what even Simphiwe Dana was writing about and um, I think my role with my 
research is to look at whether there can be attitudinal shifts because at the moment the attitude is so 
powerfully English but I feel that the attitude is English because of this… 
AJ: Western influence. 
NA: Yes, western influences. I think … I think it’s not even because it’s got more to do because of people 
not knowing the benefits of their own languages and building culture and socialisation and all those 
things, you know. So I mean it is … it is quite scary. 
AJ: It is, it is scary and also because when you are … you get regarded as sort of better off if people hear 
you speak English and also, English or English speaking is associated with um … with um being educated. 
You know and there’s some prestige at how to be fluent in English and also it maybe your accent is on 
the, you know… 
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NA: More English side, they put it to you that way. 
AJ & NA: [Laugh] 
NA: No, I know what you mean. 
AJ: And uh, and in fact, I think it will take a lot to get, um, Xhosas or even African language speaking, um, 
South Africans to … to be as passionate about their language or languages as the Afrikaans speaking 
people are. I promise you, it will take … I don’t know what it will take but it’s very difficult. 
NA: It is very difficult. 
AJ: There are also lots of influences out there and ja, um… 
NA: [Laughs] Okay, thank you for that. It was very interesting. So how can language be a barrier to 
academic performance? Explain. Do you have an idea how it can be a barrier to academic performance? 
AJ: I think it’s … it’s … it’s already a barrier. For instance, English is already a barrier to students who are 
Xhosa speaking and Afrikaans speaking students. In fact, it was a barrier to me. You know, because I’m 
Xhosa speaking. There are certain things I would’ve been able to understand better if they had been 
explained to me in English. For instance, I have experienced, which is what I usually explain to students, 
are the experiences when going through a piece of work for the first time, sometimes I would not 
understand totally when I was still a student and then I would have to go over the same thing the 
second time, third time or even the forth time and then understand, oh this is what it means. And this is 
what I always say to students, look when you go over your work. You cannot prepare for a test by simply 
going over the work once or twice. In fact, research shows that for you to be able to really understand, 
you have to go over your work at least three times. You can go over your work, over the same thing, 
even ten times. Especially for students who are not English speaking, okay. They have to go over their 
work again and again and again for them to fully understand what is happening. Now, for students who 
are English speaking, if something’s in English, they can go over it once or even just maybe twice at least 
and then they’ve … they’ve grasped it. So they learn quicker and faster and they can understand things 
that much better because they are English speaking but because if you are Xhosa speaking, you don’t 
always understand things that much better. 
NA: Okay. 
AJ: So it does … it does really hold you back. 
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NA: What do you think is the aim of the university’s language policy? I don’t even know about the 
language policy. 
AJ: I know about the language policy but I haven’t really looked at it so I wouldn’t know what to say but 
no, I don’t know. I haven’t looked at it. 
NA: No, that’s fine. Um, have you ever discussed language issues with your students in class? Uh, please 
explain. 
AJ: No, I haven’t … I haven’t discussed language issues. 
NA: Like, for example, if you think about how they answer questions because that’s all relates to 
language. Whether they conceptualise things, so does it come up in that manner? Where you say to 
them… 
AJ: Because it’s mainly calculations … well I teach Management Accounting, it’s mainly calculations. 
Although I should really be focusing more on Accounting theory because to be able to understand the 
calculations much better, you have to understand the theory but there’s … there’s not much scope. For 
instance, to give students in Accounting, to give students an assignment where they’ve … where you can 
pick up on their linguistic or language skills and all that. There’s not that much scope in Accounting, it’s 
mostly … it’s mostly calculations. 
NA: Okay. 
AJ: And … and that’s why there’s even very little one can research in Accounting theory really. So um… 
NA: Do, do you ever find … do you ever, you know, in staff meetings and things like that, have you ever 
experienced the issues of language, have they ever come up as a topic of conversation for example? 
AJ: No, no. 
NA: They never… 
AJ: No, they never come up but in meetings an Afrikaans speaking person, they will just address the 
meeting in Afrikaans because they probably feeling comfortable in doing so. Even though they, the 
meeting would be … be held in English, you know, so they … but no, not a discussion of language… 
NA: With the students as such? 
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AJ: No, uh-uh, no. 
NA: Okay, so there’s never ever been a situation where uh, the lecturers feel that … that … that uh, ja 
but you’ve answered that question. You know, the students are not progressing because they … they … 
they… of the difficulty or of the reality that they are studying through a language that’s not their 
language. It’s just something that’s not really considered. 
AJ: I’ve never been in a meeting where that was discussed, not even once in all my … I don’t know how 
many years, what is it ten years, eleven years? 
NA: Yes [Laughs] 
AJ: Ja, I think I’ve been here eleven years now and not once had language issues ever been discussed 
even in a staffmeeing. 
NA: Never ever? Okay and then what would enable you to use the multilingualism of your students in 
your class? So, what would enable you? 
AJ: What would? 
NA: What would enable you to use the um, multilingualism of your students as a resource in your class? 
Because remember you have a multilingual class. 
AJ: Ja. 
NA: And how can you use that multilingualism as a resource in your classroom? Would it be possible? 
AJ: [Long pause] They share things with each other in group work, they’ll be talking to each other so 
instead of explaining things in English to each other, they can do so in their own mother tongue. 
NA: Mmm, mmm. 
AJ: And that way I’ll be able to pick up whether they really understood what I explained to them earlier 
in-in English. I think that’s about the only really… 
NA: Really way that you can look at it. 
AJ: Ja. 
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NA: Well, I think we done. I asked most of the things that I wanted to cover. Thank you very much 
Anthony, this has been informative. You know, and hopefully, I really want my research to … to … to be 
used as a resource for what needs to happen at the university because I do believe there is a lot of 
things lacking in the system and um, the only way that we can actually get to this is if I give people 
evidence of what is currently going through peoples’s mind and so forth. Obviously I will use sudonyms 
and I will get this transcribed and so forth. Thank you once again for doing this for me. 
 
INTERVIEW WITH LECTURER: MANAGEMENT ACCOUNTING 
FACULTY OF BUSINESS & ECONOMICS SCIENCES 
SCHOOL OF ACCOUNTING 
Natalie: Thank you Paul for coming in this morning to do this interview with me. I’m just going to give 
you a little bit of background on what I’m currently doing. I’m doing my research specifically on the 
financial and information system students. They are actually my BCN students, communication skills, 
and I’ve chosen the accountancy field because of the discourse, the technical language discourse that 
comes with it and I’m really looking at possibilities of multilingualism within that specific department 
and the university as a whole so my questions are really just about what’s happening within the 
classroom environment etc. etc. It should take about approximately 30 minutes for the most. 
: That is if I can... 
[Natalie laughs] 
Natalie: Yes but don’t worry, the idea’s just for you to be as honest as possible. Okay, how would you 
describe your level of competency in Afrikaans and IsiXhosa? 
: Well Afrikaans I’m very competent with, now IsiXhosa, not at all. I think I just know the basic Xhosa. 
You know, greeting. 
Natalie: Yes. 
: That’s about it. I think when I grew up we weren’t exposed to that type of thing. You know, where 
today the kids, I think they sort of do it as a third language. 
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Natalie: Yes. 
: We weren’t exposed to it and you know the political situation at that time also, it wasn’t like that...you 
know, it wasn’t seen as a necessity so no, Xhosa, no. Afrikaans: read, write, speak. 
Natalie: Okay, perfect. If conversational Afrikaans/Xhosa classes were offered at the university would 
you attend them and why? 
: Yes, absolutely. Xhosa, absolutely. I mean 80% of my students are Xhosa and sometimes I feel very 
inept. You know, especially where there are difficult concepts and you know that the student, it’s not 
even his second language. Now you’ve got to convey a difficult concept in a third or even forth language 
and I feel at times, I feel very, like I said, I think there should be a stronger word than inept. 
[Natalie laughs] 
Natalie: No, that’s fine. 
: But I feel very worthless in a sense, you know you’re speaking over their heads but at the same time 
you’ve got a job to do to try and convey the message. You know but what I do is, I’ve got a very open 
door policy and if they do not understand anything, any concepts or they’ve got difficulty, you know, 
they can come to me anytime and I try to keep my language as very simple as possible. 
Natalie: Okay, do you think such classes would be beneficial to you, motivate your answer. 
Paul: IsiXhosa ja, a Xhosa class would definitely be beneficial. There was a Xhosa class running last year 
but it was on the evening that I myself had an evening class. 
Natalie: Okay. 
Paul: So if it had to be on another evening, I would surely have been there. 
Natalie: Okay. No, that’s good. Okay, what do you think is a language profile of your first year students? 
Paul: The language profile is, like I said, more than, I’m sure, more than 80% of our classes are Xhosa 
speaking students so that Xhosa is definitely... 
Natalie: ...the language. 
Paul: Ja, that’s definitely the language profile. 
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Natalie: Okay so when you do group work in your classes do additional language speakers speak English 
or mostly in their mother tongue? In other word, your additional language speakers would be Afrikaans 
or IsiXhosa, do they speak English to each other? 
Paul: Funny enough, you don’t hear them speaking in their mother tongue. 
Natalie: Is it? 
Paul: Very seldom, very seldom but we also very seldom have group discussions in our class because it’s 
a practical. You know, accounting being a very practical concept. It allows basically for monologues you 
see, instead of dialogues. 
Natalie: Individual working? 
Paul: Ja, ja. 
Natalie: No, that’s good. If they do speak in their mother tongue Xhosa, do you encourage it or do you 
believe a discussion should only be conducted in English? 
Paul: Because I don’t really conduct discussion or there’s hardly any group work done so it’s difficult 
basically to answer that because of the fact, like I said, in most of my classes I hardly hear people 
speaking in their mother tongue. 
Natalie: If an Afrikaans speaking person comes to you with a question in Afrikaans... 
Paul: I am very careful about that also if students asked a question in class in Afrikaans to answer it back 
in afrikaans. 
Natalie: Okay. 
Paul: Because if a student asks a question in Afrikaans, I deliberately answer that question in English. 
Natalie: Okay. 
Paul: Because I know that again most of the Xhosa speaking students are not proficient in Afrikaans and 
in my early years when I came here, I can remember answering somebody in Afrikaans and those 
students were very upset, even though I repeated myself in English so ja, if it’s a question set in 
Afrikaans, I deliberately answer the question in English. 
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Natalie: Do you think that language for students, especially for diverse students, can thus become an 
emotional issue? 
Paul: Yes! Yes, absolutely! Like I said, when I started out I had quite a few white students in the class or 
would not speak any other language but Afrikaans and I answered them in Afrikaans and the emotions 
that that evoked from the Xhosa speaking students was... because I mean to them Afrikaans was 
basically a foreign language and they just felt that the language should be the language that is 
understood by the majority or all of them being the medium of instruction in English and that I think, 
since then I would reply or respond in the language of instruction, which is English. 
Natalie: Ultimately but you can see the benefit because you’ve seen the advantage of students being 
able to speak to you in Afrikaans and you being able to respond to them in Afrikaans. 
Paul: But then again, I always tell students if you not 100% with me, you don’t understand fully, you are 
welcome to come and see me in the office and then I would explain. I mean because I am proficient in 
Afrikaans, I would then... 
Natalie: ...explain to them. 
Paul: Ja. 
Natalie: Okay, that’s perfect. How can language be a barrier to academic performance? Explain. 
Paul: Joo, language is the be all and end all in academic performance and I definitely have a lot of 
empathy with the Xhosa speaking students and there are quite a few students who come to us where 
English is the fourth language, not even the third one. You know? And ja, I mean the handicap that 
students start off with is tremendous but over the years the communication department has played a 
tremendous role in assisting. I’m sure you must’ve come up, you know, sort of having to assist students 
whose language proficiency was very poor. 
Natalie: Ja that is one of our realities that we have to face and I think that’s why the department has 
expanded so rapidly, especially the applied languages because there’s this constant need most 
departments have realised that language is ultimately what the students need. 
Paul: Of course. 
Natalie: And especially in the industrial world that they are going into. 
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Paul: Ja because I mean the performance, what is education? It is communication and communication 
depends on the language. 
Natalie: Exactly. 
[Paul laughs] 
Natalie: I always say to my students that language is power. 
Paul: Yes, absolutely. 
Natalie: If you have power... 
Paul: Just to sort of, as on the side, to sort of, you know? I’ve got a grandchild that is a year old and 
whenever she comes to us I put on the language CD. 
[Natalie laughs] 
Paul: We don’t speak baby talk, there’s no baby talk and that is a rule that we don’t speak baby talk and 
that CD plays whenever she’s there. You know, consistently and because I know the power of language. 
Natalie: Yes. No that’s so so true. What do you think the aim is of university’s language policy? 
Paul: The aim? 
Natalie: Mmm. Do you know of the language policy? 
Paul: Well we know English is the medium of instruction. I take it that the language policy will cater for 
every type of language that we are capable of so if I was like Xhosa proficient then I would also use 
Xhosa as a means but again you sort of, I don’t know...I’m waffling now. I’m not so sure what the 
language policy is. 
Natalie: No, that’s fine. 
Paul: But I’m sure it’s a policy that would be progressive. 
Natalie: In terms of integration of languages etc. etc. 
Paul: Yes. 
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Natalie: No, that’s fine. This is like just basic questions that I have to get through and then have you ever 
discussed language issues with your students in class? Please explain. Ever in your... ever. 
Paul: Language issues? 
Natalie: Yes, like saying to them that you know, ultimately, in order to get through the accounting, one 
day when you’re an accountant, it’s not just about writing figures. You know? There’s going to be 
auditors reports that need to be written and you know, obviously you’ll have to do presentations, which 
is language related. Does that ever come up in your classes? 
Paul: Not really, Language issues were never discussed   
Natalie: Okay. 
Paul: Not really but they’re aware of that. 
Natalie: Okay. 
Paul: No they are fully aware and but you find that they are... because they realise that English is the 
language of instruction, it’s the business language, it’s the language which will open up doors... 
Natalie: ...for them, ja. 
Paul: I mean you’ll find that the students are very teachable and they’re willing, very willing, you know 
because they go that extra mile to sort of equip themselves in the language of instruction. 
Natalie: Yes. Do you think that lecturers should be more open to language issues? Like for example, I 
sometimes find that the language issues are left to the language lecturers and language is something 
that is across the curriculum. Do you believe that lecturers should be more, not necessarily get involved 
but make their students aware of language and the importance of it within their writing? 
Paul: Unfortunately in our discipline we don’t really have assignments. You know and I know in the past 
when we had as part of the year mark we had assignment writing and there I actually walked the extra 
mile with them, with regards to the usage of the language in the presentation of the assignment but 
then again we’ve also discovered that students cut and paste and use language which is definitely not 
their language of use. You know? That is why we’ve cut down and cut out assignments because students 
are sort of plagiarising and writing in a language which is totally above their own understanding so ja, as 
far as the role I have to play to improve on their language, I see that as... 
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Natalie: Minuscule? 
Paul: Ja because of the fact that we’ve got such a lot on our own plate, you know, which this is the catch 
22 thing. We’ve got to get the concepts across and you need language in order to understand the 
concepts but look because of the concepts being so many and so involved, we just don’t really have the 
time. I’m not sure if we’ve got the inclination... 
[Natalie laughs] 
[Paul laughs] 
Paul: ...to really concentrate on that aspect. 
Natalie: No I’m using pseudonyms so don’t worry this is really just for the project and I like your honesty 
because this is really what we need, you know? 
Paul: Okay. 
Natalie: It’s not really that I’m going to go into your department and say this is what you said but it’s 
good to hear what people are feeling because this is real so that’s important and I like this. 
Paul: Okay. 
Natalie: What would enable you to use the multilingualism of your students as a resource in your 
classroom because you obviously have multilingual students in your classes and there might come a 
time when you would like to make use of it? Are you open to that? 
Paul: Ja, no as long as it promotes understanding and there’s a transference of knowledge then I’ll be 
open to it. I lecture both accounting and I lecture financial management, which is a discipline of cost 
accounting. Okay? So in financial management there’s quite a lot of “explain this” and “disguide that” so 
they need the language proficiency in order to be able to do that but of course if you use to much of 
that also, again because of their lack of proficiency, it sort of nullifies what you are actually trying to do 
because that is why in financial management, 80% of my paper would be calculations and the other 
20%... because I know also, if I should make it 50/50, again I’m going to disadvantage a lot of those 
students. I know it’s not answering the question. 
[Natalie laughs] 
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Paul: But ja, if the opportunity should come where it will...what’s the word now...promote 
multilingualism. Do you take it that it will promote culture? 
Natalie: It will promote multilingualism, it will promote culture, I mean obviously the idea for me is just 
how can I improve results and this is what we are looking at because most of our crisis students are 
actually IsiXhosa speaking students. 
Paul: But the problem is everything stems from the language. 
Natalie: Ja. 
Paul: And if I’m not proficient in language, all the other things are going to be stunted. Am I making 
myself... 
Natalie: You’re making yourself very clear. 
Paul: You know? 
Natalie: Ja. 
Paul: Because you must see, if I greet them and say “Molwene”, you must see how they light up. I mean 
you know that to me... but of course that is where it ends with me. I would so much have liked to 
continue with the greeting within their language because I mean most of the students, most of them, 
which is very close to 100%, is Xhosa speaking people. 
Natalie: So even if you just managed the greetings and that, that’s also quite a help. Well Paul, thank you 
very much. 
Paul: Is that it? 
Natalie: That is it. 
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APPENDIX O: Sample of focus group 2 –Nvivo software programme 
SAMPLE OF NVIVO ANALYSIS 
SECOND FOCUS GROUP DISCUSSION 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  9 passages, 2129 characters. 
LANGUAGE BACKGROUND: POSITIVE ATTITUDE TOWARDS ISIXHOSA 
 
Section 0, Paragraph 274, 109 characters. 
That’d be nice, really nice. I mean mam if white  can learn an African language. It will recognise my 
culture 
Section 0, Paragraph 279, 131 characters. 
And when you do hear that old white man saying in IsiXhosa, “ZULU TRANSLATION”, you feel like joo, 
wow, it gives me a warm feeling. 
Section 0, Paragraph 312, 79 characters. 
If our lecturer can at least know conversational Xhosa, yo mam. I will be happy 
Section 0, Paragraph 317, 260 characters. 
 If a lecturer comes the first time in class You say, “Molweni”, it’s welcoming you all, you can feel free. 
‘Cause you don’t know the lecturer’s styles, you see, but once he speak your language, you see, you 
something. But maybe it’s you already know that one. 
Section 0, Paragraph 387, 302 characters. 
I think it goes on about how we were taught from an early age because we weren’t born English 
speaking but we actually got to learn the language through school so if we were taught in IsiXhosa or 
our indigenous languages then we’d find English being difficult and it’d actually be the other way 
around. 
Section 0, Paragraph 402, 411 characters. 
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 think mam, it has to do with… It takes one person to believe in one language and that person must be 
very determined to develop that language. I mean, regardless of the statistics. We as black people, we 
have Xhosa’s , Tswanas, Vendas, it needs one person to be dedicated and to have passion of saying, 
“This is my language, I am Xhosa speaking and I want to develop my culture and make it known to the 
world.” 
Section 0, Paragraph 453, 177 characters. 
Ja mam, there had been a shift in attitude definitely would be, especially if our indigenous languages 
would be introduced in the business and trade would and then we’d make it. 
Section 0, Paragraph 455, 160 characters. 
It’s still our…our…our roots, our…our…our cultures and our language, just like the Chinese are mam. We 
have to stand…we really need more people like Dr Ramphele. 
Section 0, Paragraph 469, 500 characters. 
Um, I think mam, um, if people are made more aware of what is going on, I mean loosing our African 
cultures, I think people would like really…we know that we are slowly adapting to Western culture but 
we haven’t thought about it that we are loosing our African roots. If we were made more aware then 
yes, now we are adapting to the Western culture, this is a problem ‘cause we are going to loose our 
African culture but I think if people were made more aware then there would be a change in attitude. 
LANG BACKGROUND: NEGATIVE ATTITUDE TOWADS ISIXHOSA 
Section 0, Paragraph 47, 546 characters. 
They don’t want to stand there and be Xhosa speaking people, I don’t think and there are certain things 
that they feel they can express about the economy and about the changes that are happening in 
government in English that they won’t be able to do in Xhosa. So the point of government speaking 
Xhosa or I’sotho or Tswana in cabinet, I’m not sure about it, I don’t think it’s going to completely work 
out. So parliament, I don’t think they can do much and parents…I think it’s happened on its own and we 
either fight against it or we go with it. 
Section 0, Paragraph 66, 332 characters. 
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Our parents feel proud when the children speak English and not Xhosa. That’s why our language is going 
down because our parents must not forget about our culture but they want to see that there is 
something they got from school. Once he speak English nicely and know the words and everything then 
that’s good, that’s good, you see?  
Section 0, Paragraph 73, 217 characters. 
There is a perception among the black community that English is just better Not just those who are 
educated but everybody is like that. If you speak English better,they seem to be much better than the 
day the arrived. 
Section 0, Paragraph 165, 556 characters. 
here were never any language issues discussed at parents meetings .Oh,ja, I forgot! The only language 
issue that was discussed that I can recall was that even in class, as students, you were not allowed to 
refer to your friend in your home language. You are supposed to speak in English, so one would get a 
letter in their diary to your parent stating that “Your child spoke in a home language and that is not 
allowed at school”, so we would be reprimanded by the parent, “ You went to school and spoke your 
home language and you know that is not allowed.” 
Section 0, Paragraph 215, 1 characters. 
Section 0, Paragraph 263, 207 characters. 
But let’s say I visit one of their homes, of my friends and they are speaking English that well and other 
one speaking IsiXhosa so in my mind I will think the better one is the one speaking English. You see? 
Section 0, Paragraph 303, 58 characters. 
Conversationally Xhosa at the NMMU, yes., but nothing more 
  
Section 0, Paragraph 384, 58 characters. 
 African languages are much more difficult than English. 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  4 passages, 854 characters. 
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Section 0, Paragraph 73, 217 characters. 
There is a perception among the black community that English is just better Not just those who are 
educated but everybody is like that. If you speak English better,they seem to be much better than the 
day the arrived. 
Section 0, Paragraph 161, 359 characters. 
In matric though, we had three languages, English was the first one and then Xhosa and Afrikaans were 
both on the same level and we were asked if we want to drop either one of the two, instead of three 
languages, . instead of having English, Afrikaans and Xhosa, you can have English and Xhosa or English 
and Afrikaans but still English was the main language. 
Section 0, Paragraph 232, 145 characters. 
 that’s how I feel about, well, speaking English. i feel i will never be accepted as good enough in my own 
country. English is good. Xhosa is bad 
Section 0, Paragraph 429, 133 characters. 
 think most people are afraid not to know the English language because that’s…that’s the language that 
is used in the business world. 
that’s how I feel about, well, speaking English. i feel i will never be accepted as good enough in my own 
country. English is good. Xhosa is bad 
Section 0, Paragraph 429, 133 characters. 
 think most people are afraid not to know the English language because that’s…that’s the language that 
is used in the business world. 
POsitve attitude to using isiXhosa as a lOLt at the NMMU  
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  1 passages, 58 characters. 
Section 0, Paragraph 303, 58 characters. 
Conversationally Xhosa at the NMMU, yes., but nothing more 
ATTITUDE OF PARENTS 
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Document 'SECOND FOCUS GROUP DISCUSSION[1]',  5 passages, 1192 characters. 
Section 0, Paragraph 66, 283 characters. 
 
thparents send a child to school, once they see that the child is speaking English, now he saw that there 
is an achievement there, you see? Now when you speaking Xhosa, he don’t know what’s happening, you 
see? Our parents feel proud when the children speak English and not Xhosa. T 
Section 0, Paragraphs 79-80, 262 characters. 
No, that’s another story altogether. But I think parents have really been taken with the Western culture 
and I think they haven’t stuck to their roots. I know many parents who run a practise...who practise 
traditional…what do you call it in English? 
NA: Rituals? 
Section 0, Paragraph 82, 103 characters. 
our parents are black and they are moving into suburbs. Once they get there, they change automatically. 
Section 0, Paragraph 145, 203 characters. 
you come home and you come with a letter from your teacher saying that you are not allowed to wear 
your brown suit and your parent will say, “Well that is what the school says, that is what you must do.” 
ection 0, Paragraph 396, 341 characters. 
But my brother doesn’t speak much Xhosa because he’s a perfectionist, we’ve discovered so he’s afraid 
of saying the words wrong so he’s also not English speaking and not Xhosa speaking and he doesn’t 
know much Sotho either so he is a lost course. It the parents and society who pushes us with this English 
thing mam and then we are confused. 
CHALLERGERS OF ENG AS A LOLT 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  2 passages, 301 characters. 
Section 0, Paragraph 205, 118 characters. 
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It was inferior mam, it was. Ja, always, English is a challenge to us, you see, so ja, sometimes you don’t 
understand, 
Section 0, Paragraph 213, 183 characters. 
Ja, I also felt small mam because I don’t know, I don’t understand why we’re not allowed to speak 
Xhosa, like were not taught in Xhosa but why must I feel ashamed of my mother tongue. 
NMMU – LANGUAGE POLICY 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  2 passages, 137 characters. 
Section 0, Paragraph 303, 58 characters. 
nversationally Xhosa at the NMMU, yes., but nothing more 
Section 0, Paragraph 312, 79 characters. 
 
If our lecturer can at least know conversational Xhosa, yo mam. I will be happy 
LANGUAGE AND SOCIETY 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  5 passages, 1409 characters. 
Section 0, Paragraph 145, 203 characters. 
you come home and you come with a letter from your teacher saying that you are not allowed to wear 
your brown suit and your parent will say, “Well that is what the school says, that is what you must do.” 
Section 0, Paragraph 265, 69 characters. 
o I think English is right because that is how our black society is . 
Section 0, Paragraph 388, 573 characters. 
ut what I think about this, the biggest problem I feel is really bad is because my sister, she grew up 
speaking English, like from the moment she was born she was speaking English, until I think she was 
about five, then she got introduced to Xhosa and now I find that she doesn’t know either language very 
well, like she’s not English speaking and she’s not Xhosa speaking so what is she? So I think as far as 
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she…she’s a lost cause. She will never know much of either one, unless she takes the initiative and does 
it herself but from our family, she’s not going to get it. 
Section 0, Paragraph 396, 341 characters. 
But my brother doesn’t speak much Xhosa because he’s a perfectionist, we’ve discovered so he’s afraid 
of saying the words wrong so he’s also not English speaking and not Xhosa speaking and he doesn’t 
know much Sotho either so he is a lost course. It the parents and society who pushes us with this English 
thing mam and then we are confused. 
Sction 0, Paragraph 459, 223 characters. 
 I think there would be. I think the first change would really start in your household. Um, because as 
you’re saying about this German couple, I want my children to know Xhosa or whatever language um 
first and then English. 
POSITIVE RESPONSES TO RAMPHELE MAMPHELE’S ARTICLE 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  18 passages, 4054 characters. 
Section 0, Paragraph 16, 442 characters. 
Yes mam, I it is true what Ramphele Mamphele is saying because, especially the part where she says, 
and this does happen mam, if you say with young ones when they’re playing among each other, you find 
that those who are English speaking and fluently, and then you have those who are mother tongue 
speaking and then they can’t really relate to each other, and you know there really is a communication 
breakdown. So, yes mam, it is true, it is. 
Section 0, Paragraph 49, 96 characters. 
 Ramphele Mamphele says in her article that the Chinese speak their own language,why cant we.. 
Section 0, Paragraph 55, 183 characters. 
What she is trying to say neh, is the Chinese do understand English but they prefer speaking their own 
language. Although they understand English, they are promoting their own culture. 
Section 0, Paragraph 62, 165 characters. 
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The whites didn’t encourage us to promote our culture, you see, just to leave our culture behind and 
tried to take our mother tongue. We must be proud for who we are. 
Section 0, Paragraph 64, 99 characters. 
I think Rampele is trying to say we must not forget who we are ‘cause when you forget who you are,  
Section 0, Paragraph 238, 76 characters. 
Yes, RM article ,it is telling the truth mam. Ja, we are losing our culture. 
Section 0, Paragraphs 248-249, 615 characters. 
During school mam, I didn’t really have a problem ‘cause I knew if I wanted to practise my rituals and be 
free as a Xhosa person, I’d go to a Xhosa medium speaking school but because I went to a Model C 
school, I knew I had to adapt to what was happening there. And our Xhosa teacher, Mr Mati, with 
regards to the boys…the men wearing their attire, he’d reprimand them too because that was his job 
but after reading this article, I really do feel bad. I really do feel we are slowly loosing our traditions and 
the indigenous languages are slowly eroding too. 
NA: Okay, do you feel that way, in terms of the article? 
 
Section 0, Paragraph 250, 308 characters. 
 
In terms of the article, I think yeah, she hit the nail on the head. We’ve lost it, I don’t think we’re loosing 
it, I think most of us have lost it. So um, she’s right but what do we do about it? That’s my question and I 
don’t have an answer for that because I’m not sure. Do I now start speaking Xhosa more? 
 
Section 0, Paragraph 343, 80 characters. 
 
 Yes mam. I definately experienced a shift in attitude after reading the article 
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Section 0, Paragraph 356, 105 characters. 
 
: Yes mam, there would, we realise now that we have been ignoring our language. I had a shift in 
attitude 
 
Section 0, Paragraph 387, 302 characters. 
 
I think it goes on about how we were taught from an early age because we weren’t born English 
speaking but we actually got to learn the language through school so if we were taught in IsiXhosa or 
our indigenous languages then we’d find English being difficult and it’d actually be the other way 
around. 
 
Section 0, Paragraph 402, 461 characters. 
 
I think mam, it has to do with… It takes one person to believe in one language and that person must be 
very determined to develop that language. I mean, regardless of the statistics. We as black people, we 
have Xhosa’s , Tswanas, Vendas, it needs one person to be dedicated and to have passion of saying, 
“This is my language, I am Xhosa speaking and I want to develop my culture and make it known to the 
world.”. This what Ramphele is doing now. We must follow 
 
Section 0, Paragraph 433, 44 characters. 
 
I think we need more people like Dr Rampele. 
279 
 
 
Section 0, Paragraph 441, 162 characters. 
 
es, I think there need to be a shift in our attitudes towards the african languagesmam ‘cause for me, I 
am personally motivated to be more involved in my culture. 
 
Section 0, Paragraph 453, 177 characters. 
 
Ja mam, there had been a shift in attitude definitely would be, especially if our indigenous languages 
would be introduced in the business and trade would and then we’d make it. 
 
Section 0, Paragraph 455, 160 characters. 
 
It’s still our…our…our roots, our…our…our cultures and our language, just like the Chinese are mam. We 
have to stand…we really need more people like Dr Rampele. 
 
Section 0, Paragraph 457, 79 characters. 
 
Because we really are lost, we need to find ourselves and go with what we have. 
 
Section 0, Paragraph 469, 500 characters. 
 
280 
 
Um, I think mam, um, if people are made more aware of what is going on, I mean loosing our African 
cultures, I think people would like really…we know that we are slowly adapting to Western culture but 
we haven’t thought about it that we are loosing our African roots. If we were made more aware then 
yes, now we are adapting to the Western culture, this is a problem ‘cause we are going to loose our 
African culture but I think if people were made more aware then there would be a change in attitude. 
NEGATIVE RESPONSES TO MAPHELE RAMPHELE ARTICLE 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  6 passages, 949 characters. 
 
 
Section 0, Paragraph 28, 114 characters. 
 
For me, probably I will say she’s incorrection that children be taught in their mother tongues in the first 
grades 
 
Section 0, Paragraph 50, 207 characters. 
 
Chinese has been an independent community on it’s own for many years, they are not dependent on 
anyone. They’ve got their own things; I mean they are making Hong Kong things so you can’t compare us 
to China. 
 
Section 0, Paragraph 52, 63 characters. 
 
We re very dependent on first world countries so what do we do? 
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Section 0, Paragraph 56, 152 characters. 
 
I think we were trained to speak this language, it was oppression. I think we were trained to adapting to 
white culture, whereas… Where China oppressed? 
 
Section 0, Paragraph 61, 81 characters. 
 
That’s why China are still very culturally intact. With us, we’ve been broken up. 
 
Section 0, Paragraph 66, 332 characters. 
 
Our parents feel proud when the children speak English and not Xhosa. That’s why our language is going 
down because our parents must not forget about our culture but they want to see that there is 
something they got from school. Once he speak English nicely and know the words and everything then 
that’s good, that’s good, you see? 
AMBIGUOUS RESPONSES 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  4 passages, 710 characters. 
 
 
Section 0, Paragraph 240, 165 characters. 
 
It’s the truth, ja but factually on the whole, without speaking English, no one is going to want to employ 
you, first of all, if you don’t know how to speak English. 
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Section 0, Paragraph 250, 308 characters. 
 
In terms of the article, I think yeah, she hit the nail on the head. We’ve lost it, I don’t think we’re loosing 
it, I think most of us have lost it. So um, she’s right but what do we do about it? That’s my question and I 
don’t have an answer for that because I’m not sure. Do I now start speaking Xhosa more? 
 
Section 0, Paragraph 361, 117 characters. 
 
For me, I think it is hard for now at varsity to change to african languages. Iwant my language but how?  
I dont know 
 
Section 0, Paragraph 451, 120 characters. 
 
I do feel that I need to look at my our language more so I had a shift but Istill think  English is much more 
important. 
 
ocument 'INTERVIEW WITH THOKO BATYI[1]',  2 passages, 432 characters. 
 
 
Section 0, Paragraph 51, 245 characters. 
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that is very difficult and even those who do not go to the multiracial schools, who remain in the 
township and rural schools, they learn through their home languages for four years and after four years 
they change and they learn through English. 
 
Section 0, Paragraph 53, 187 characters. 
 
they don’t have the foundation of their home language. They don’t have help, if you can say, in their 
own language to be able to transfer to English, they don’t have anything to transfer. 
LANGUAGE POLICY IN SOUTH AFRICA 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  14 passages, 3204 characters. 
 
 
Section 0, Paragraph 31, 1 characters. 
 
 
 
 
Section 0, Paragraph 32, 220 characters. 
 
What actually stood out for me is this part here, it says, “We need the government to make a 
commitment to help the schooling of our indigenous language, promoting the use, starting with out 
president and his government. 
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Section 0, Paragraph 32, 889 characters. 
 
 can see her point; she is trying to point out the fact that in order for the indigenous languages not to 
die, the government must do something. I think, firstly, the parents at home, they need to identify, 
“Okay, I’m Xhosa and my children are loosing their culture and then I must go to the government.” She 
can’t just blame the government, putting the whole responsibility that the indigenous cultures must not 
die to the government; it begins with the parents at home. If I am Xhosa and I want my children to go to 
a model C school, how am I helping the government? The government has a policy stating that okay, this 
is the policy in the education system that the indigenous languages must not be overcrowded by the 
English language. It begins at home; if the parents themselves are comfortable with their children 
adapting to other cultures then what must the government do with them? 
 
Section 0, Paragraph 43, 127 characters. 
 
No it does lie with the government but first the parents need to encourage the children to know more 
about their own languages. 
 
Section 0, Paragraph 45, 164 characters. 
 
have a question mam for Nomhla. It’s how can parents encourage their children at two to know their 
culture, if the government is against other traditions and stuff? 
 
Section 0, Paragraph 47, 546 characters. 
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They don’t want to stand there and be Xhosa speaking people, I don’t think and there are certain things 
that they feel they can express about the economy and about the changes that are happening in 
government in English that they won’t be able to do in Xhosa. So the point of government speaking 
Xhosa or I’sotho or Tswana in cabinet, I’m not sure about it, I don’t think it’s going to completely work 
out. So parliament, I don’t think they can do much and parents…I think it’s happened on its own and we 
either fight against it or we go with it. 
 
Section 0, Paragraph 153, 84 characters. 
 
No, No option was ever given to us about language. If you go to modl C,it is English 
 
Section 0, Paragraph 154, 6 characters. 
 
Never? 
 
Section 0, Paragraph 155, 60 characters. 
 
Not ones mam. It is accepted that model C means English only 
 
Section 0, Paragraph 157, 133 characters. 
 
o, you’re in a Model C school so you’re going to be taught in English. No one asks question. No IsiXhosa 
option given. We must accept 
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Section 0, Paragraph 158, 1 characters. 
 
 
 
 
Section 0, Paragraph 159, 58 characters. 
 
f you want to be taught in Xhosa, go to a township school. 
 
Section 0, Paragraph 161, 359 characters. 
 
In matric though, we had three languages, English was the first one and then Xhosa and Afrikaans were 
both on the same level and we were asked if we want to drop either one of the two, instead of three 
languages, . instead of having English, Afrikaans and Xhosa, you can have English and Xhosa or English 
and Afrikaans but still English was the main language. 
 
Section 0, Paragraph 165, 556 characters. 
 
here were never any language issues discussed at parents meetings .Oh,ja, I forgot! The only language 
issue that was discussed that I can recall was that even in class, as students, you were not allowed to 
refer to your friend in your home language. You are supposed to speak in English, so one would get a 
letter in their diary to your parent stating that “Your child spoke in a home language and that is not 
allowed at school”, so we would be reprimanded by the parent, “ You went to school and spoke your 
home language and you know that is not allowed.” 
287 
 
 
LANGUAGE POLICY IN THE SCHOOLING SYSTEM 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  11 passages, 2273 characters. 
 
 
Section 0, Paragraph 153, 84 characters. 
 
No, No option was ever given to us about language. If you go to modl C,it is English 
 
Section 0, Paragraph 155, 60 characters. 
 
Not ones mam. It is accepted that model C means English only 
 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  36 passages, 5693 characters. 
 
 
Section 0, Paragraph 92, 158 characters. 
 
Not necessarily. I dont think that if your language change, that it will change my culture. Even if Ispeak 
English, I will still.....do my rituals in isiXhosa 
 
Section 0, Paragraph 93, 14 characters. 
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It can change. 
 
Section 0, Paragraph 94, 63 characters. 
 
Eish mam, I if your language change, it can change your culture 
 
Section 0, Paragraph 95, 24 characters. 
 
 I dont think so at all. 
 
Section 0, Paragraph 96, 8 characters. 
 
It does. 
 
Section 0, Paragraph 98, 165 characters. 
 
I think it can. Your language changes, therefore your habits change. You adapt to what you are speaking. 
You no longer think in Xhosa and think what you need to say. 
 
Section 0, Paragraph 100, 100 characters. 
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Ja mam, once you start changing your culture, you change the language. Ja, your culture will change. 
 
Section 0, Paragraph 101, 169 characters. 
 
Because first of all you are learning to change your language in education and in education, there is 
nothing about culture. There’s nothing about your culture at least. 
 
Section 0, Paragraph 103, 86 characters. 
 
 It is a big problem to maintain your language and your culture changes,  think it is. 
 
Section 0, Paragraph 109, 722 characters. 
 
No mam because in the Xhosa tradition, a man goes to the mountain if his eighteen’s or so and he has to 
wear a suit, if I can call it that, that he has to wear. He has to wear it right through, let’s say for a period 
of three months or so, and it was not allowed in the Model C schools. They can only wear, it’s a full 
attire but they are only allowed to wear cap because they go to school wearing their uniform, they only 
take their cap with and they may only wear their cap after school hours. So these schools do not take 
our culture, language into consideration.Our culture is only looked at in primary school, they just touch 
everything on the surface and then all is left for you as an individual to go and find out. 
 
Section 0, Paragraph 113, 142 characters. 
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For us, at the township school we were allowed to wear traditional, actually for a man, when he’s 
coming from mountains, he can wear the suit. 
 
Section 0, Paragraph 121, 235 characters. 
 
Now your culture has changed and your friends are coming, whether they come from the mountain, 
they are still focused on that they must wear the cap for three months and you because you are from 
the Model C school you cannot wear that. 
 
Section 0, Paragraph 122, 232 characters. 
 
And as a result, you will notice more men coming from the mountain, they don’t want to wear the 
clothing for this required period. They wear the brown cap and that’s it. They have not allowed their 
culture to be important.So sad mam 
 
Section 0, Paragraph 137, 115 characters. 
 
 No mam  even here at the university they do not understand our language and culture, mam. We 
accommodate more mam. 
 
Section 0, Paragraph 139, 101 characters. 
 
We tend to succumb to whatever the situation is. If they say this is not allowed, we succumb to that. 
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Section 0, Paragraph 141, 39 characters. 
 
They make the rules, yes and we follow. 
 
Section 0, Paragraph 147, 399 characters. 
 
it is not a problem to wear a suit because it will represent our tradition and then the teacher, they 
understand, they understand, they don’t have any problem with that. I dont think parents will listen if 
the principal at a township school tells them that they cannot wear the cultural wear. Parents will be 
angry and tell the priciple he is not following culture but a model C, parents will adhere 
 
Section 0, Paragraph 198, 210 characters. 
 
There are no teachers who looks like you. Only white teachers so you feel inferior, especially model C. 
because you are not recognised. Basically, you are recognised as an individual if you adhere to the rules. 
 
Section 0, Paragraph 200, 134 characters. 
 
But you are not really recognised, your culture is not recognised, your roots are not recognised, it’s just 
another…you feel inferior. 
 
Section 0, Paragraph 203, 251 characters. 
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 went to a Xhosa school so we were not made to feel inferior because the teacher sometimes, they did 
use English but uh, sometimes they did explain in English so it was okay ‘cause we were also allowed to 
ask questions in isiXhosa. It was okay for us. 
 
Section 0, Paragraph 205, 118 characters. 
 
It was inferior mam, it was. Ja, always, English is a challenge to us, you see, so ja, sometimes you don’t 
understand, 
 
Section 0, Paragraph 208, 15 characters. 
 
You feel small? 
 
Section 0, Paragraph 213, 183 characters. 
 
Ja, I also felt small mam because I don’t know, I don’t understand why we’re not allowed to speak 
Xhosa, like were not taught in Xhosa but why must I feel ashamed of my mother tongue. 
 
Section 0, Paragraph 215, 1 characters. 
 
S 
 
Section 0, Paragraph 219, 21 characters. 
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: I wish I was white. 
 
Section 0, Paragraph 223, 94 characters. 
 
white people are much more, like better. They are living a better life than most black people. 
 
Section 0, Paragraph 228, 46 characters. 
 
 Most white people are rich than black people. 
 
Section 0, Paragraph 232, 145 characters. 
 
 that’s how I feel about, well, speaking English. i feel i will never be accepted as good enough in my own 
country. English is good. Xhosa is bad 
 
Section 0, Paragraph 235, 117 characters. 
 
 Yes, If you speak English you are more likely to be successful and rich and pretty(laughing). I get angry 
about this 
 
Section 0, Paragraph 274, 109 characters. 
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That’d be nice, really nice. I mean mam if white  can learn an African language. It will recognise my 
culture 
 
Section 0, Paragraph 279, 131 characters. 
 
And when you do hear that old white man saying in IsiXhosa, “ZULU TRANSLATION”, you feel like joo, 
wow, it gives me a warm feeling. 
 
Section 0, Paragraph 318, 187 characters. 
 
That reminds me of walking into a store mam and you actually overhear the sales person speaking their 
language and if you approach them in their language, they are more friendlier to you. 
 
Section 0, Paragraph 402, 411 characters. 
 
 think mam, it has to do with… It takes one person to believe in one language and that person must be 
very determined to develop that language. I mean, regardless of the statistics. We as black people, we 
have Xhosa’s , Tswanas, Vendas, it needs one person to be dedicated and to have passion of saying, 
“This is my language, I am Xhosa speaking and I want to develop my culture and make it known to the 
world.” 
 
Section 0, Paragraph 403, 86 characters. 
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 Which is why I think it’s not so much about the possibility, it’s who wants to do it? 
 
Section 0, Paragraph 441, 162 characters. 
 
es, I think there need to be a shift in our attitudes towards the african languagesmam ‘cause for me, I 
am personally motivated to be more involved in my culture. 
 
Section 0, Paragraph 469, 500 characters. 
 
Um, I think mam, um, if people are made more aware of what is going on, I mean loosing our African 
cultures, I think people would like really…we know that we are slowly adapting to Western culture but 
we haven’t thought about it that we are loosing our African roots. If we were made more aware then 
yes, now we are adapting to the Western culture, this is a problem ‘cause we are going to loose our 
African culture but I think if people were made more aware then there would be a change in attitude. 
POSSIBILITIES OF MULTILIGUALISM 
Document 'SECOND FOCUS GROUP DISCUSSION[1]',  1 passages, 82 characters. 
Section 0, Paragraph 328, 82 characters. 
tutorials being offered in indigenous languages. I think that would help a little. 
 
 
 
 
 
